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Summary

This s ummary pr ovides a n ove rview of t he r esults of a 1iterature r eview a nd c onsultation with
targeted e ducational institutions on t he roles, responsibilities and partnerships in the management
and funding of educational institutions offering vocational and technical training in Québec and in
Lithuania. The literature review and consultation work were carried out pursuant to a declaration of
intention s igned in June 2005 b y Q uébec's M inistére de 1’Education, du Loisir et du S port and
Lithuania's Ministry of Education and Science, on the subject of vocational and technical training.
This study is one of the tangible out comes of a pr oductive c ollaboration be tween Q uébec a nd
Lithuania.

The summary is based on a c omparison of the principal ¢ haracteristics of the methodsused by
Québec and by Lithuania t o manage voc ational and technical t raining. It i s di vided 1 nto f our
sections, as follows:

e Vocational and technical training in Québec and in Lithuania
e Management of vocational and technical training in Québec and in Lithuania

e Management of e ducational i nstitutions of fering voc ational a nd t echnical tr aining in
Québec and in Lithuania

e Partnerships w ithin e ducational i nstitutions of fering voc ational a nd t echnical t raining i n
Québec and in Lithuania

Vocational and technical training in Québec and in Lithuania

In both Québec and Lithuania, voc ational and technical training is of fered at the s econdary and
postsecondary levels. The study's findings concerning the situation in Québec are as follows:

e Vocational t raining 1 s o ffered t hroughout Q uébec at t he s econdary 1 evel b y vo cational
training c entres ( VTCs) a nd t heir g overning s chool boa rds, w hile t echnical t raining i s
offered atthe collegelevel by general and vo cational col leges, commonly know n as
CEGEPs. It is also available from a variety of private educational institutions.

e The VTCs o ffer t wo types of vo cational p rograms of s tudy, n amely t hose 1eading to a
Diploma of V ocational Studies (DVS) and those leading to an A ttestation of V ocational
Specialization (AVYS).

e Programs leading to a DVS constitute the main form of vocational training available at the
secondary level. Lasting between 600 and 1800 hours, these programs enable students to
acquire the competencies they need to enter a skilled trade or occupation. To be eligible for
a program leading to a DVS, students must have successfully completed either Secondary
IIT or Secondary IV; in other words, they must have nine or ten years of schooling. For
some programs, how ever, s tudents must have completed certain S econdary V credits, or
have obtained their Secondary School Diploma (SSD), meaning that they can only begin
after completing 11 years of schooling.
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e Programs leading to an AVS enable students to specialize in a given trade or occupation.
They 1 ast be tween 330 a nd 900 hour s. T o be e ligible, s tudents m usthavea D VS or
equivalent experience.

e Technical programs of study offered by CEGEPs are the only form of vocational training
offered at the college level. These programs last three years and enable students to continue
their ba sic general education w hile a cquiring t he ¢ ompetencies theyneed to work in a
skilled trade or occupation. To be eligible, students must have obtained their SSD, and in
some casesa D VS or an AVS. As ar esult, students nor mally s tart these programs a fter
11 years of schooling.

The study's findings concerning the situation in Lithuania are as follows:

e Vocational e ducation and training i n L ithuania i s of fered t hroughout t he c ountry at t he
secondary level by vocational schools, and at the postsecondary level by colleges.

e The vocational programs of study offered by the vocational schools are divided into four
levels according to program content, duration and prior education required for admission.

e Level 1 programs are intended for students who have completed the first two years of lower
secondary education (i.e. those with six years of schooling). Level 1 comprises two types of
programs. The first type lasts two years and enables students to acquire the competencies
they need to practise a semiskilled trade or occupation. Those who complete the program
obtain a Qualification Certificate. The second type lasts three years and enables students to
acquire the competencies t hey ne ed to practise a s emiskilled trade or o ccupation while
completing low er s econdary e ducation. It leads to both a Qualification Certificate and a
Basic S chool Leaving Certificate ( which recognizes s uccessful com pletion of 1 ower
secondary education).

e Level 2 programs are intended for students who have completed lower secondary education
(i.e. t en years of s chooling). T heyl astt wo years, enable s tudents toa cquire the
competencies they need to practise a skilled trade or oc cupation, and lead to a Qualified
Worker's Diploma.

e Level 3 programs are intended for students who have completed lower secondary education
(i.e. ten years of schooling). They last three years and lead to a Qualified Worker's Diploma
and a Maturity Certificate, since students are able to acquire the competencies they need to
practise a skilled trade or occupation while completing upper secondary education.

e Level 4 programs are intended for students who have completed upper secondary education
and accumulated 12 years of schooling. They last one, one-and-a-half, or two years, and
enable s tudents t o acquire t he com petencies t hey ne ed to practise a skilled trade or
occupation. They lead to a Qualified Worker's Diploma.

e Vocational pr ograms of s tudy of fered b y Lithuania's ¢ olleges aret he onl y f orm of
vocational education and training offered at the postsecondary level. These programs last
three or four years and focus on practical training as well as applied research. They are
intended for students who have completed upper secondary education and accumulated 12
years of schooling. They enable students to acquire the competencies they need to practise
a technical trade or occupation and lead to a Professional Bachelor's Degree with a Specific
Qualification in that trade or occupation.
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Management of vocational and technical training in Québec and Lithuania

In both Québec and Lithuania, t he m inistries r esponsible for e ducation are in c harge of general
education and vocational and technical training, with the support of various partners, including the
educational i nstitutions. T he s tudy r evealed t he f ollowing f indings ¢ oncerning t he s ituation i n
Québec:

e The Ministére de 1 "Education, du Loisir et du Sport (MELS) is the central management
authority fort he vo cational a nd t echnical t raining s ystem, a ndi sr esponsible for
implementing a political and administrative framework setting out its principal orientations.
Basically, t he r esponsibility of M ELS f or voc ational a nd t echnical t raining ¢ onsists i n
directing and supporting de velopment, o rganizing instruction, preparing and harmonizing
programs of study, issuing diplomas and funding training activities. In other words, itis
responsible for planning and structuring vocational and technical training offerings, a task it
carries out i n ¢ ooperation w ith num erous pa rtners i ncluding t he C omité na tional de s
programmes d’ études pr ofessionnelles e t t echniques, t he C ommission d’ évaluation de
I’enseignement collégial and the school boards, VTCs and CEGEPs, which are responsible
for implementing the programs of study.

e MELS, in collaboration w ith partners from the s ocioeconomic environments ¢ oncerned,
carries out pl anning s tudies t o 1dentify t he | abour m arket's t raining ne eds. Based on 1 ts
findings, it prepares new programs of study and updates existing programs, working with
teams of specialists to determine the competencies to be acquired, the goals and objectives
of the programs, conditions for admission and the criteria used to determine competency
acquisition by students.

e MELS us es acom petency-based appr oach when developing vo cational and technical
programs of study, which makes it easier to harmonize programs. The competency-based
approach consists in identifying the competencies required to practise a trade or occupation,
and t hen f ormulating t hem a s obj ectives a nd pe rformance c riteria. A s a r esult, s ome
competencies are common to several programs at di fferent 1evels. MELS harmonizes its
vocational and technical training programs to avoid duplication in the training supply, to
ensure that competencies acquired are recognized, and to facilitate training paths. It is then
up to the VTCs and CEGEPs to identify competencies that are common to the programs
they offer, and to introduce bridges as required.

e At the secondary level, the VTCs, under the authority of the school boards, are responsible
for implementing the programs of study developed by M ELS. Among other things, they
must organize learning activities that allow students to acquire the target competencies, and
evaluate student learning. To do this, the VTCs use administrative documents produced by
MELS, including evaluation guides and pedagogical and material organization guides. The
evaluation guides are used to evaluate learning for certification purposes and guarantee the
value of the diplomas issued by MELS. The pedagogical and material organization guides
structure t he a dministrative, pe dagogical, t echnical a nd f inancial a spects of pr ogram
implementation.

e Atthe college level, the CEGEPs, which dispense programs of study at the first level of
higher education, a re r esponsible f or i mplementing t he pr ograms of s tudy pr epared b 'y
MELS. Among other things, this involves planning, preparing and implementing learning
activities t hat al low s tudents t o acquire t he t arget com petencies. The CEGEPs ar ¢ al so
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responsible for developing evaluation strategies and for producing their own learning and
evaluation materials.

The study also revealed the following findings in c onnection with the m anagement of vo cational
education and training in Lithuania:

e The Ministry of Education and Science (MES) has overall responsibility for the vocational
education a nd t raining system. Its ba sic r esponsibilities f or voc ational e ducation a nd
training at the s econdary and pos tsecondary l evels are to e stablish t he na tional t raining
policy, de fine funding criteria and m ethods f or e ducation, or ganize a nd s upervise t he
training offerings, and oversee the implementation and evaluation of training.

e The MES shares its responsibilities with a number of partners, including the Qualifications
and V ocational E ducation a nd T raining D evelopment C entre (QVETDC)—which was
known a s t he M ethodological C entre for V ocational E ducation and T raining (MCVET)
until January 2010. The Q VETDC is a government a gency t hat or ganizes, pr epares and
validates Lithuania's V ocational E ducation a nd T raining S tandards. It w orks w ith t he
Industrial Lead Bodies, which are advisory bodies composed of representatives from the
education community and the labour market who carry out sector-based analyses to assess
the 1 abour m arket's w ork force t raining ne eds. Their f indings a re us ed t o pr epare t he
Vocational Education and Training Standards, which set out the competencies required to
practise a given trade or occupation.

e The MES also shares its responsibilities with the vocational schools and colleges, which are
in charge of developing and revising voc ational programs o f study using a c ompetency-
based approach based on the Vocational Education and Training Standards. New vocational
programs of s tudy pr epared b y t he voc ational schools m ust be a pproved b y e mployer
groups s uch a s t he Chambers of C ommerce, Industry and C rafts and t he C hamber of
Agriculture, and then validated by the QVETDC before being implemented. New programs
prepared by the colleges must be validated by the Centre for Quality Assessment in Higher
Education before being implemented.

e For the final evaluation of learning by students in vocational programs of study, the MES
works with partners from the labour market, the vocational schools and the colleges. At the
secondary 1 evel, t he v ocational s chools ha nd ove rt her esponsibility for pr eparing
examination content and appointing the members of the Examining Commission for each
program to employer groups. At the postsecondary level, the colleges themselves prepare
the c ontent for t he e nd-of-program pr oject and appoint t he m embers of t he E xamining
Commission f or e ach pr ogram. In bot ht he vo cational s chools a nd t he ¢ olleges, t he
Examining C ommissions, c omposed of people representing employers, trade uni ons and
teachers, a re r esponsible f or or ganizing a nd s upervising | earning e valuation a ctivities,
testing target competency acquisition and issuing grades to students.

Management of educational institutions offering vocational and technical training in Québec and
in Lithuania

In both Québec and Lithuania, the mission of the educational institutions of fering voc ational and
technical training is, first, to enable students to acquire the competencies they need for their personal
and professional development and for the practice of a trade or occupation with a view to entering
the work force and, second, to contribute to the social and e conomic de velopment of the regions
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they serve. The institutions' mission, management methods and organizational structure are set out
in a body of legislation, regulations, ministerial directives and internal management documents. The
study revealed the following findings in connection with the management of VTCs and CEGEPs in
Québec:

e TheV TCs fall unde rt he a uthority o ft he s chool boa rds, which are r esponsible for
administering the elementary schools, secondary schools, VTCs and adult education centres
within their respective territories. Each school board is governed by a board of directors
known as the Council of Commissioners, and also has a management structure comprising
a director general, a deputy director general, a general secretary, various committees (e.g.
the executive committee and the parents' committee), and a number of services that manage
specific aspects of training, such as special education and student services.

e FEach individual VTC is managed by a governing board and a principal. T he governing
board, which works with the school board, is composed of staff members, students, parents
and r epresentatives f rom | ocal bus inesses a nd ¢ ommunity groups. Its m ainroleisto
establish the VTC's orientations and objectives for student success. The principal oversees
the quality of the services dispensed by the VTC and is also responsible for instructional
and administrative management.

e Sector-based VTCs—in ot her w ords, t hose of fering vo cational pr ograms of studyina
specific econom ics ector—fall unde rt he a uthority of t hes chool boa rdsa nda re
administered by a management committee composed of representatives from the sector in
question (employer groups, trade uni ons, pr ofessional a ssociations and businesses). T he
management of sector-based VTCs requires closer collaboration between the labour market
and the education community.

e Atthecollege level, each CEGEP is managed by a board of governors composed of the
director general, the academic dean, staff members, students, parents and representatives
from t he e ducation ¢ ommunity, t he bus iness ¢ ommunity, t he | abour market and the
corporate c ommunity. One of its primary r esponsibilities is to prepare a s trategic pl an
setting out the objectives and methods the board intends to use to achieve the CEGEP's
mission.

e Everyday administration of a C EGEP f alls un der t he r esponsibility o fa n executive
committee c omposed of m embers of the board of governors, and an a cademic ¢ ouncil,
which is r esponsible for instructional m atters. T he di rector general, a cademic de an and
various departments, such as human resources, student services and continuing e ducation
and training, are also involved in everyday management.

The study revealed the following findings in connection with the management of vocational schools
and colleges in Lithuania:

e Interms of legal status, the vocational schools are either bud getary institutions or public
self-governing institutions. B udgetary institutions are managed by a founder, and public
self-governing institutions, by shareholders.

e Inthecaseof a vo cational s chool, the founder m ay be the M ES, another government
department, a county governor or a m unicipal ¢ ouncil. Int he c aseo fa s chool, t he
shareholders may be legal or natural persons who have made financial contributions to the
school (e.g. the MES, municipal councils or businesses). The responsibilities of founders
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and shareholders' meetings are similar and consist mainly in preparing the school's bylaws
and r egulations, ove rseeing t he i mplementation of t he na tional e ducation pol icy and
translating the policy's requirements into activities at the school. S hareholders' m eetings
also deal with issues relating to capital contributions.

e Regardless of their status, all vocational schools are managed by a principal who oversees
everyday affairs, and by a number of independent management bodies, including a school
council. The council, which is the school's most important independent body, is composed
of pe ople r epresenting students, t eachers, pa rents a nd t he | ocal c ommunity. Its roleis
decided by each specific school.

e The organizational structure of a college is determined by its statutes, meaning that each
college has its own management structure. However, every college has a college council
and an academic council, which play a role in its management.

e The college di rector i s r esponsible f or general management i ssues, i n pa rticular t hose
relating to human, material and financial resources. The college council is a watchdog body
that represents the general public. Its decisions are binding on t he college in a number of
areas, including how the college's material and financial resources are used. The academic
council, for its part, is an independent school council (academic self-governance). Among
other things, it decides on the training supply—in other words, the vocational programs of
study of fered b y t he college—and ove rsees t he de velopment of t he college's a pplied
research.

Partnerships in educational institutions offering vocational and technical training in Québec and
in Lithuania

In both Québec and Lithuania, a number of different partners are involved in managing and funding
educational institutions offering vocational and technical training, although partnerships are much
more widespread in Lithuania than in Québec. The study revealed the following findings regarding
the situation in Québec:

e Partnerships between the labour market and the education community are set up mainly to
develop, fund and implement continuing education and training o ffered by the VTCs and
CEGEPs. The V TCs and C EGEPs are r esponsible for de veloping t heir ow n ¢ ontinuing
education and in-service training activities; in other words, the institutions of fering the se
activities are responsible for preparing content and providing most of the funding, jointly
with businesses, or ganizations such as Emploi-Québec, and the people who participate in
the activities.

e Partnerships be tween the 1 abour market and the e ducation c ommunity are also setupt o
manage and fund provincial s chools. T he m anagement ¢ ommittee t hat a dministers these
institutions pl aysa de cision-making role,a ndnot s implya n advisory role. T he
socioeconomic partners represented on the management committee are not just involved in
funding a nd p romoting t he i nstitution's voc ational pr ograms of s tudy; t hey a re a Iso
responsible f or i mplementing, e valuating a nd upda ting t he pr ograms, and for e veryday
management of the institution itself.

e Partnerships between the labour market and the education community also exist, although
to a lesser extent, in the organization and funding of initial training offered by the VTCs
and CEGEPs. The main forms of partnership are practicums in the workplace and visits to




VII

companies by students enrolled in vocational programs of study. However, businesses may
also | end, pr ovide a ccess t 0, or dona te e quipment, or r elease s pecialists t o 1 ntroduce
students to technological innovations or explain new manufacturing processes.

Lastly, the study revealed the following elements r egarding pa rtnerships in the m anagement and
funding of educational institutions in Lithuania:

e Partnerships between the labour market and the education community exist not only for the
management and funding of the vocational schools and colleges, but also for the overall
development of the vocational education and training system. The two communities work
closely t ogether t o draw up the V ocational E ducation a nd T raining Standards, pr epare
vocational programs of study, and carry out the final evaluation of student learning.

e Thel egislation a nd r egulations g overning vo cational e ducation a nd t raining do not
explicitly addr ess t he t ypes of pa rtnerships tha t ma y e xist in educational ins titutions.
Accordingly, the vocational schools and colleges can establish the partnerships they wish to
have, based on the characteristics of their training services and the vocational training needs
in the regions they serve.

e Partnerships be tween the 1abour m arket and the e ducation c ommunity are bui It into the
management s tructure o f't he vo cational s chools a nd colleges. In fact, the boa rds t hat
manage t he voc ational schools, | ike t he c ollege ¢ ouncils t hat m anage t he c olleges, are
composed mostly of people representing businesses and employer groups.

e In voc ational s chools and c olleges, pa rtnerships w ith bus inesses ¢ an t ake t he following
forms: practicums for students; e quipment 1oans or donations; funding for renovating or
outfitting pr emises a nd f acilities; a nd continuing tr aining a ctivities f or te achers. The
vocational s chools and colleges us ually m aintain ¢ ontacts w ith county g overnors a nd
municipal authorities, as well as with other educational institutions in Lithuania and other
European countries.

e The vocational schools with the status of public self-governing institution have a great deal
of f lexibility w ith r egard t o funding. In a ddition t o f inancial ¢ ontributions f rom t heir
shareholders, they can also generate profits by offering services in exchange for payment
(e.g. rental of premises and equipment, or the sale of products manufactured by students at
the s chool in practical training workshops). T he profits made by the school are used to
finance the school's activities.
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Introduction

This r eport pr esents t he results of a literature r eview a nd c onsultation w ith t argeted e ducational
institutions on t he r oles, r esponsibilities a nd partnerships i n t he m anagement of e ducational
institutions offering vocational and technical training in Québec and in Lithuania. It comprises five
chapters.

Chapter 1 pr ovides ba ckground information, i.e. the assigned m andate, t he m ethodology and the
definition of c oncepts. Chapter 2 gives an ove rview of the e ducation s ystems in Québec and in
Lithuania. Chapter 3 addresses the responsibilities of the educational institutions offering vocational
and t echnical t raining. Chapter 4 d escribes pa rtnerships be tween t he | abour m arket and t he
education c ommunity in terms of the funding and m anagement of these e ducational institutions.
Finally, Chapter 5 pr esents the main obs ervations from the study and highlights the most original
practices observed in Québec and in Lithuania in connection with the objects of the study.







1. Background Information

Chapter 1 of this report provides background information on the study, i.e. the assigned mandate, the
methodology and the definition of concepts.

1.1 Mandate

The 1 iterature r eview and c onsultation of e ducational i nstitutions unde r t his m andate a re a n
extension of similar projects carried out in recent years by the Ministére de I’Education, du Loisir et
du Sport (MELS) on occupational qualifications models in Canada, the United States and Europe. In
particular, they are cl osely related to the literature r eview carried out in 2004 a nd 2005 on the
sharing of responsibilities for t raining pr ograms | eading t o a trade or an oc cupation of fered i n
different e ducation systems. The a im of thi s a nalysis w as to examine how r esponsibilities a re
divided with respect to ensuring continuity between training paths, program de velopment, and the
evaluation of students enrolled in a program of study leading to the practice of a trade or occupation
in Québec, Ontario, Massachusetts and Lithuania.

In the winter of 2008, MELS, in collaboration with Lithuania's Ministry of Education and Science
(MES), de cided t o doa m ore i n-depth s tudy of r oles, r esponsibilities a nd pa rtnerships i n t he
management of s econdary a nd pos tsecondary educational i nstitutions of fering vo cational a nd
technical training in Québec and in Lithuania.' MELS indicated its goals in its research design: first,
to compare the situation in Québec and in Lithuania in connection with the roles, responsibilities
and mandates of educational institutions offering vocational and technical training” and, second, to
compare the situation in Québec and in Lithuania in connection with the participation of the labour
market i131 the funding and management of educational institutions offering vocational and technical
training.

In short, the as signed mandate was to collect qualitative data in order to describe the roles and
responsibilities of e ducational i nstitutions of fering vo cational a nd t echnical t raining a nd t he
partnerships between the labour market and the education community with respect to the funding
and m anagement of t hese e ducational i nstitutions. T hese da ta s hould a Iso m ake i t pos sible t o
compare the situation in Québec and in Lithuania.

1.2 Methodology

To ensure its success, the research team worked closely with the project managers at M ELS and
Lithuania's M ES. T hey used t echniques and m ethods us ed in the s ocial s ciences and ¢ onducted
methodologically r igorous doc umentary r esearch, ¢ onsultation a nd d ata a nalysis. F inally, 1 n
accordance w ith the as signed mandate, the r esearch team pe rformed al iterature r eview an d

" In Québec, technical training is offered at the college 1 evel. See section 1.3 for a de finition of ¢ oncepts, i ncluding s econdary
education, postsecondary education, college education, vocational training and technical training.

2 Québec, Ministére de I'Education, du Loisir et du Sport, Devis de recherche (Québec: Gouvernement du Québec, 2008), 1.

* Devis de recherche, 1.
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consulted resource people in the targeted educational institutions between February 2008 and March
2010.

The following are some of the principal activities carried out to achieve the objectives of the study:

e Consulting doc uments m ade a vailable by M ELS and on di fferent W eb sites in order to
determine which ones provided information relevant to the project

e Examining the documents and processing the information in order to determine its accuracy
and to establish procedures for obtaining additional information from resource people in the
targeted educational institutions

e Designing the framework for analyzing data and presenting findings for both parts of the
study

e Analyzing information about the organization of the education systems in Québec and in
Lithuania, the roles and responsibilities of educational institutions offering vocational and
technical training in Québec, and the types of partnerships established between the labour
market and the education community with respect to the funding and management of these
institutions

e Conducting interviews with resource people in the five educational institutions targeted in
order to collect information to complement the information gathered from the documents
analyzed,” then producing a synthesis of each interview and submitting it to the interviewee
for validation

e Becoming familiar with the sections of the report describing the situation in Lithuania with
respect t o r oles, r esponsibilities a nd pa rtnerships i nt he m anagement of e ducational
institutions of fering vo cational e ducation a nd t raining w ritten b y t he M ES pr oject
managers’

e Doing a comparative analysis of the situation in Québec and in Lithuania, then highlighting
the mos tor iginal pr acticesin Québec a nd Lithuaniain connection w ithr oles,
responsibilities and partnerships in the management of educational institutions

1.3 Definition of concepts

Describing the roles and responsibilities of educational institutions offering vocational and technical
training and the partnerships between the labour market and the education community with respect
to the funding and management of these educational institutions requires the appropriate analytical
tools. M oreover, ¢ omparing t he s ituation i n Q uébec and i n Lithuania i nvolves d efining c ertain
concepts to facilitate understanding of the situation in question.

* The five interviews were conducted in person between June 10 and 19, 2008. They lasted on average 92 minutes. The research team
met with Normand Lessard, director, Service de la formation professionnelle et de 1’éducation des adultes, Commission scolaire de la
Beauce-Etchemin; D enis L emieux, d irector, S ervice d e l a formation p rofessionnelle et d e 1 ’éducation d es ad ultes, C ommission
scolaire de la Capitale; Gaston Vachon, principal, Ecole professionnelle de Saint-Hyacinthe; Louis Lefebvre, director general, Cégep
de Saint-Félicien; and Anne Filion and Nicole Rousseau, academic dean and dean of continuing education and training, Cégep de
Limoilou.

5 To pr epare t hese s ections, t he MES pr oject m anagers conducted i nterviews with four r esource pe ople: J uozas B aranauskas,
principal, V ilnius Builder’s Training Centre; V ladas P usvaskis, principal, A lanta S chool of T echnology a nd B usiness; Vytautas

Vilnius College of Technologies and Design.




This section provides definitions of certain concepts.® It is divided into four subsections. The first
two give definitions of general concepts, and the last two, definitions of specific concepts central to
this study. More specifically, this section is devoted to the different meanings of the following four
concepts:

Training

Level of education
Educational institution
Partnership

1.3.1 Training

The concept of training can be approached from several angles and thus carries various meanings. In
its broadest sense, the concept of training refers to a set of "activities, pedagogical situations and
didactic m eans a imed a t pr omoting t he a cquisition a nd de velopment of a bod y of knowledge
(theory, competencies, attitudes)."” This concept branches out to include initial, continuing, general,
vocational and technical training.

Initial training and continuing training

Initial training c onsists of a "body of knowledge and set of skills an individual acquires through
education preceding his or her entry into an active work life."® More s pecifically, initial training
refers to the idea of "vocational or technical [training] allowing an individual with previous training
or ex perience in the targeted trade or oc cupation, regardless of age, to acquire the c ompetencies
needed to practise the trade or occupation by meeting the minimal requirements of the industry."’

On the other hand, the concept of continuing training concerns "activities that enable an individual
to develop his or her knowledge and abilities throughout his or her lifetime and to improve his or her
condition.""® From a more restricted point of view, continuing training d esignates "all t ypes and
forms of education or training taken by individuals who have left formal education at some level,
practised an occupation or assumed adult responsibilities within a given society.""!

General education, vocational training and technical training
General educ ation relates to activities " intended to de velop basic communication and c alculation

skills a nd progressively transmit ge neral, literary, mathematical, scientific, historical, civic,
technical, s ocial a nd a esthetic know ledge."'> Note t hat " general e ducation i s t he oppos ite of

% Definitions of m any of the ¢ oncepts de scribed in this s ection are t aken from t he following d ocument: Québec, M inistére d e
I'Education, du Loisir et du S port, The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation
Offered in Different Education Systems (Québec: Gouvernement du Québec, 2006).

7 Renald Legendre, Dictionnaire actuel de I’éducation, 3rd ed. (Montréal: Guérin Editeur, 2005), 684. [Translation]

8 Dictionnaire actuel de I’éducation, 696. [Translation]

? Québec, Ministére de 1'Education du Québec, Vocational and Technical Education in Québec: A System Integrating Educational
and Management Engineering (Québec: Gouvernement du Québec, 2002), 78.

'“Dictionnaire actuel de I’éducation, 687. [Translation]

" Dictionnaire actuel de I’éducation, 687. [Translation]

"’Dictionnaire actuel de I’éducation, 695. [Translation]
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vocational training in that it does not provide for specialization within a given discipline or field of
studies aimed at performing occupational activities.""” Indeed, while general education focuses on
acquiring ba sic s kills i n va rious f ields of kn owledge, voc ational t raining i nstead ¢ overs t he
development of s pecific ¢ ompetencies a imed at pr eparing a n i ndividual t o pr actise at rade or

occupation. T hus, voc ational training is not only " essentially organized to prepare young pe ople
[and adults] to select a career or branch of education by familiarizing them with the materials, tools
and standards r elated to ar ange of oc cupational act ivities,"'* but a Iso "an i ntroduction t o t he
workplace.""”

As with vocational training, technical training relates to learning activities designed to foster the
acquisition of c ompetencies us eful for practising a trade or oc cupation. However, it di ffers from
vocational training by providing preparation for a technical rather than a skilled or semiskilled trade
or occupation. Technical training also differs from vocational training with respect to the level of
education with which it is associated: vocational training is offered at the secondary level, while
technical e ducation is of fered at the pos tsecondary 1evel w hich, in Québec, is referred to as the
college level.

To avoid c onfusing t he di fferent m eanings of training, for t he pur poses of this s tudy, the term
vocational training designates training to prepare students to practise a trade or occupation received
at the secondary and postsecondary levels in Lithuania, and exclusively at the secondary level in
Québec. The term technical training designates training to prepare students to practise a t rade or
occupation received at the college level in Québec.

1.3.2 Level of education

The ¢ oncept of 1evel of e ducation refers t o " each of the m ajor e ducational di visions"'® and, in

association with the idea of a cycle, encompasses the phases of the course of study that involves "a
number of years of study within a coherent and homogeneous whole."'” Accordingly, the education
systems in Québec and in Lithuania involve four major levels of education: elementary education,
secondary education, pos tsecondary education ( referred t o as ¢ ollege e ducation i n Q uébec) and
university education.

Elementary education

Elementary education is the first phase of the course of study, namely, the "first level of instruction
of children.""® This level of education involves a variable number of years of study depending on the
education systemin each state. Elementary educationt akes s ix yearsin Q uébec and fourin
Lithuania.

13 Dictionnaire actuel de I’éducation, 695. [Translation]

14 Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 79.
Svocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 79.
S Office québécois de la langue francaise, Grand dictionnaire terminologique (www.granddictionnaire.com).

" Dictionnaire actuel de I’éducation, 335. [Translation]

'® Dictionnaire actuel de I’éducation, 1073. [Translation]




Secondary education

As the second phase in the course of study, secondary education consists of a "period of formal post-
elementary education lasting from five to eight years depending on the length of the elementary
education.""” Thus, secondary education takes five years in Québec, i.e. two years for the first cycle
and t hree years for the second c ycle, and eight years in Lithuania, i.e. six years for the 1 ower
secondary level and two years for the upper secondary level.

Postsecondary and college education

Postsecondary education designates "any learning activity undertaken after completion of secondary
studies."* In Lithuania, the first year of postsecondary education corresponds to the thirteenth year
of s chooling. In Q uébec, it c orresponds t o t he t welfth year o f's chooling. In addition, Q uébec's
postsecondary education includes both college and university education.?' For the purposes of this
report, the term college education refers t o "education provided t hrough g eneral and voc ational
colleges (CEGEPs) and similar institutions,"** a reality specific to Québec. Discussion of the results
of the lite rature r eview will the refore us ¢ the term college education rather than postsecondary
education to describe the situation in Québec.

University education

University education is the last phase of the course of study. It generally covers university studies at
the undergraduate, master's and doctoral levels.

1.3.3  Educational institution

Administrators in educational institutions have a dual responsibility: first, managing the institution's
instructional affairs and, second, managing its administrative affairs.’

1.3.4 Partnership

The c oncept of pa rtnership ¢ an be de fined a s " a f orm o fc ooperation between t wo or m ore
organizations with a view to carrying out a project with shared material, intellectual, human or
financial resources."** It can also be defined as a collaboration based on an "agreement between two
or more parties w hich, voluntarily and in a fair manner, share a common goal and achieveitby
pooling their respective resources."*

More s pecifically, pa rtnerships be tween t he 1 abour m arket and the e ducation c ommunity canbe
divided into two categories to express the degree of collaboration in training activities. In the first
case, the relationship between the p artners i s s omewhat i nformal, a bureaucratic r elationship

“Dictionnaire actuel de I’éducation, 589. [Translation]
2 Dictionnaire actuel de I’éducation, 587. [Translation]
2! Grand dictionnaire terminologique.

2 Dictionnaire actuel de I’éducation, 232. [Translation]
2 Dictionnaire actuel de I’éducation, 420. [Translation]
**Grand dictionnaire terminologique.

Z Dictionnaire actuel de I’éducation, 1002. [Translation]




characterized b y t he s haring of t asks a nd 1 ittle or ganizational i nteraction. T he pa rtners s hare
information and resources but do not have a common goal. This type ofrelationship is a service
partnership. The second case is characterized by close cooperation between the partners to carry out
a common educational project. The partners co operate on adm inistrative as w ell as pedagogical
aspects of training. The relationship between the partners is more formal, frequent and regular, and
characterized b y s trong or ganizational i nteraction. T hist ype o fr elationshipi1 sa r eciprocal
partnership. Between these two extremes, there are casual or occasional, associative partnerships.®®

*Dictionnaire actuel de I’éducation, 1002. [Translation]




2. Overview of the Education System in Québec and in Lithuania

Chapter 2 of this report gives an overview of the education system in Québec and in Lithuania with
aview to establishing the impor tance o f voc ational a nd t echnical t raining i n e ach of them.' It
addresses the following topics:

e Vocational and technical training in Québec
e Vocational education and training in Lithuania
e Comparison between the education systems in Québec and in Lithuania

2.1 Vocational and technical training in Québec

In Québec, training to prepare students to practise a trade or occupation is offered at the secondary
and college levels; specifically, voc ational training is of fered at the secondary level and technical
training, at the college level.” This section addresses the following topics:

e Structure of the education system in Québec

e Division of responsibilities be tween the M inistére de 1’Education, du Loisir et du S port
(MELS) and its networks with respect to vocational and technical training

e Vocational training at the secondary level

e Technical training at the college level

2.1.1  Structure of the education system in Québec

According t o the Education Act, school a ttendance i s c ompulsory i n Q uébec for young pe ople
between the ages of 6 and 16, and students can attend secondary school until the age of 18, or 21 in
the case of a person with a handicap. However, starting at age 5, children can attend preschool, i.e.
kindergarten, for on e year (see Figure 2.1 f or an ove rview of the pr incipal ¢ omponents of t he
Québec education system).3

Elementary education is made up of three two-year cycles from Elementary 1 to Elementary 6. It is
offered i n e lementary s chools, w hich a re unde r the a uthority of the school boards. Secondary
education lasts five years, i.e. two years in Cycle One and three years in Cycle Two. It is offered in
secondary schools, which are also under the authority of the school boards. Students generally enter
secondary s chool around the a ge of 12. S econdary education ¢ orresponds t o t he s eventh to t he

' Much of the information in this c hapter, in particular the description of the situation in Lithuania, is taken from the following
document: The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different
Education Systems.

2 For the purposes of this study, the term "vocational training" designates training to prepare students to practise a trade or occupation
received at the s econdary and p ostsecondary 1 evels i n Lithuania, an d ex clusively att he s econdary 1 evel i n Q uébec. The t erm
"technical training" designates training to prepare students to practise a trade or occupation received at the college level in Québec.
See section 1.3.

* Education Act, R.S.Q., c. I-13.3. Starting at the age of 19, students can complete their secondary studies in the adult ed ucation
sector.
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eleventh year of s chooling, i .e. S econdary I, S econdary II, S econdary III, S econdary IV and
Secondary V. Secondary education is certified by the Secondary School Diploma (SSD).

Depending on the choice of program, students can enroll in vocational training in their third, fourth
or fifth year of secondary school.* They can enroll in training programs to prepare them to practise a
skilled t rade or oc cupation of fered i n voc ational t raining centres ( VT Cs), w hich are und er the
authority of the school boards. Successful completion of a vocational training program is certified
by a Diploma of V ocational Studies (DVS) or an Attestation of V ocational S pecialization (AVS)
issued by MELS.

Starting in their third year of secondary school, students can enroll ina Work-Oriented T raining
Path. This path is for those who wish to enter the work force as soon as possible by learning a
semiskilled trade or occupation for which there is local demand; it lasts one year and is certified by
the Training C ertificate for a S emiskilled Trade (TCST) issued by MELS.” Offered jointly by the
adult education centres, which are under the authority of the school boards, and businesses in the
region, this path enables students to pursue their basic general education while preparing to enter the
work force. The adult e ducation centres are responsible for o ffering ba sic ge neral e ducation and
training to prepare students to enter the work force, and for following up with these students; the
businesses are responsible for practical training in the workplace.

Once they have successfully completed their secondary studies, students can enroll in a vocational
training program leading to a DVS. They can also choose to go on to postsecondary education and
enroll in a general and vocational college (CEGEP). Students who go on to college directly after
secondary s chooldos oataround 17 years of a ge, a fter a ccumulating 11 years of s chooling.
CEGEPs offer two types of programs certified by the same diploma, the Diploma of College Studies
(DCS), issued by MELS. The first type of program prepares students to practise a technical trade or
occupation. These technical training programs last three years. The second type of program prepares
students f or uni versity and l asts two years. A tthe end of e ither t ype of program of fered by a
CEGEP, students can enroll in an undergraduate program in university lasting three or four years
and | eading to a ba chelor's de gree.® As m entioned e arlier i n t his ¢ hapter, t he e ducation s ystem
promotes t he ha rmonization of voc ational programs and technical programs as well as technical
programs and university programs leading to a bachelor's degree. This is to facilitate the transition
from one level of education to the next.

* Québec, M inistére de 1'Education, du Loisir et du S port, Vocational and Technical Education in Québec: Overview (Québec:
Gouvernement du Québec, 2008), 1.

5 Inreality, students aged 15 or over can enroll in a program preparing them for a semiskilled trade or occupation a fter ha ving
accumulated two years of secondary schooling, without necessarily having earned credits for all Secondary Cycle One courses. See
the following documents: Québec, Ministére de 1'Education, du Loisir et du Sport, Québec Education Program: Secondary Cycle Two
(Québec: Gouvernement du Québec, 2006); and Québec, Ministére de 1'Education, du Loisir et du Sport, Les parcours du deuxiéme
cycle du secondaire en formation générale des jeunes — Document d’information, W orking d ocument (Québec: G ouvernement du
Québec, n.d.).

% The Québec education system also includes a sector providing adult education and continuing education and training. This sector is
based on t he Government P olicy on A dult E ducation and Continuing E ducation and Training, a three-year plan developed by the
MELS.




11

Figure 2.1  Overview of the principal components of the Québec education system
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Source: Vocational and Technical Education in Québec: Overview, 2.

2.1.2  Division of responsib ilities bet ween MELS and 1 ts net works with resp ect to
vocational and technical training

In Québec, overall responsibility for the education s ystem lies with MELS.” MELS ex ercises i ts
functions "in the fields of preschoohttp://www.mels.gouv.qc.ca/eleves/index.asp?page=prescolairel,
elehttp:// www.mels.gouv.qc.ca/eleves/index.asp?page=primairementary, s econdary andc ollege
education and university education and research, except where another minister is responsible, and
in the fields of recreation and sports."8 MELS is also required to "devise policies relating to the
fields within [its] competence and propose them to the Government, with a view to, in particular,

e promoting education, recreation and sports;

7 The description of the division of responsibilities between MELS and its networks with respect to vocational and technical training
is based on the summary produced in November 2008 by Guy-Ann Albert, vocational and technical training specialist at the Direction
de la gestion stratégique de 1’offre de formation of the MELS. The information is taken from the laws and regulations governing
vocational a nd t echnical t raining i n Q uébec, M ELS doc uments on t he di fferent pr ograms a nd i deas f or a ne w di vision of
responsibilities between MELS and the educational institutions.

¥ An Act respecting the Ministére de I’Education, du Loisir et du Sport, R.S.Q., c. M-15,s. 1.1.



http://www.mels.gouv.qc.ca/eleves/index.asp?page=prescolaire�
http://www.mels.gouv.qc.ca/eleves/index.asp?page=primaire�
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e contributing, by promotion, development and support in those fields, to raising the level of
scientific, cultural and professional achi evement as well as the | evel of pa rticipation in
recreation and sports activities for the population of Québec and its individual members;

e furthering access to the higher forms of learning and culture for any person who wishes to
have access thereto and has the necessary ability;

e contributing to the harmonization of the orientations and activities of [its] department with
general government policy and with economic, social and cultural needs."”

The r esponsibilities of M ELS w ith r espect t o vocational a nd t echnical t raining ( VIT) ¢ an be
summarized as follows: " The Ministére de 1'Education, du Loisir et du S port (MELS) guides and
supports V TT de velopment b y pr oviding i ntegrated pr ogram m anagement, or ganizing p rogram
offerings, and e nsuring universal a ccess to education. In practice, this means that it handles the
educational, physical and material aspects of instruction, de velops programs, issues di plomas and
funds tr aining a ctivities."' In ot her w ords, M ELS i s r esponsible f or pl anning a nd or ganizing
vocational a nd t echnical pr ogram o fferings i n Québec, a responsibility it s hares with several
partners, including "the Conseil supérieur de 1'éducation (CSE—superior council of education), the
Comité na tional de s p rogrammes d’ études p rofessionnelles e t t echniques ( CNPEPT—provincial
vocational a nd t echnical [ training] pr ogram committee), the C ommission d’évaluation de
I’enseignement collégial (CEEC—commission for the evaluation of college education), government
agencies, businesses and, in a more direct fashion, the school boards, vocational [ training] centres
and colleges entrusted with the implementation of the programs of study." H

Since t he 1986 voc ational t raining r eform a nd t he 1993 ¢ ollege education r eform, M ELS h as
adopted an approach based on t he acquisition o f competencies—known as the competency-based
approach'>—for its vocational and technical programs. Thus, in vocational training, MELS sets the
objectives for programs leading to a DVS or an AVS. By doing so, it establishes the competencies
targeted b y t he pr ograms, t he t raining m odules ( including t heir dur ation) a nd t he pe rformance
criteria for each competency. For information purposes, it indicates the knowledge and know-how
associated with each competency. It al so indicates t he achi evement con text, i.e. the s ituation in
which the competency is exercised at entry level on the labour market, as well as the competencies
for which it sets uniform examinations."® The V TCs that of fer programs leading to a DVS or an
AVS are responsible for implementing these programs and, consequently, for developing 1earning
activities th at w ill ena ble s tudents t o acquire t he t argeted competencies and evaluating s tudent
learning which, in some cases, requires administering uniform examinations set by MELS.

Over the years, MELS has produced different documents to assist VTCs in the implementation of
programs a tt hel ocal 1 evel. T hese i nclude e valuation g uides a nd p edagogical a nd m aterial

° An Act respecting the Ministére de I'Education, du Loisir et du Sport, s. 1.2. See also the MELS Web site (www.mels.gouv.qc.ca).
%Vocational and Technical Education in Québec: Overview, 4.

"Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 14. Chapter 4 of
this report deals more specifically with partnerships.

'2The competency-based approach is a "program development process based on the analysis of tasks performed in the practice of a
trade or oc cupation a nd o n t heir t ranslation i nto ¢ ompetencies f ormulated a s 1 earning obj ectives." Vocational and Technical
Education in Québec: A System Integrating Educational and Management Engineering, 76. See a lso t he following doc ument:
Organisation i nternationale de 1a F rancophonie, Les guides méthodologiques d’appui & la mise en ceuvre de I’approche par
compétences en formation professionnelle (Québec: OIF and MELS, n.d.).

13 A uniform examination is a summative examination prepared under the authority of the MELS for the purpose of certifying studies,
aimed at evaluating specific learning in a given field and administered to all students in all educational institutions simultaneously.
Dictionnaire actuel de I’éducation, 611. [Translation]
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organization guides. The evaluation guides produced for each program make it possible to evaluate
learning for certification purposes and guarantee the value of the diplomas issued by MELS. The
pedagogical a nd m aterial or ganization guides de al w ith four | evels o f p rogram i mplementation:
administrative, pe dagogical, t echnical a nd financial. G iven t he Q uébec g overnment's t endency
toward decentralization and regionalization, the vocational training network will eventually be given
more responsibility with respect to program implementation.

In technical training, MELS es tablishes t he co mpetencies t argeted by the ge neral edu cation and
program-specific c omponents of programs l eading to a D iploma of C ollege S tudies ( DCS). T he
competencies are then translated into objectives and standards: the objectives are stated as expected
outcomes at the end of the learning process, while the standards are presented in the form of an
achievement context and related performance criteria. The colleges are responsible for developing
learning activities that will enable students to acquire the targeted competencies; they set the number
and dur ation of t he c ompetencies a nd s elect t he most a ppropriate 1 earning m ethod—Ilecture or
practicum in the workplace, for example. They are also responsible for planning and implementing
learning activities, de veloping evaluation s trategies a nd pr oducing appropriate | earning a nd
evaluation materials. The c olleges a re responsible f or evaluating s tudent | earning, but M ELS
reserves the right to set uniform examinations, for example, the Ministerial Examination of College
English.

The Commission d’évaluation de I’enseignement collégial (CEEC) was created as part of the college
education r eform. T he CEEC 1 s a n i ndependent g overnment bod y whose m ission ¢ onsists i n
improving the relevance and quality of college education and promoting recognition of its value by
society as a w hole. More s pecifically, it evaluates the quality of the i mplementation of c ollege
technical training and preuniversity education programs, institutional policies on t he e valuation of
learning achievement and the evaluation of programs of study and their implementation."*

2.1.3  Vocational training at the secondary level

The de scription of voc ational t raining a t t he s econdary | evel i s di vided i nto t wo s ections: t he
principal c haracteristics of voc ational training programs and the harmonization of vocational and
technical training programs.

Principal characteristics of vocational training programs

Two different types of vocational training programs are of fered in Québec's 175 VTCs under the
jurisdiction of 70 school boards.'> The VTCs offer programs leading to a DVS or an AVS issued by
MELS.'® (See Figure 2.2 foran overview o fthe principal cha racteristics of these two types o f
vocational training programs.)

"“Web site of the Commission d’évaluation de I’enseignement collégial (www.ceec.gouv.qc.ca).

SOfthe 175 public VTCs, approximately 10 have provincial status. Under s. 468 of the Education Act, each of these schools has a
particular role and mode of administration. Provincial schools are addressed in chapters 3 and 4 of this report. In addition to the
175 public VTCs, 3 g overnment schools and 34 private institutions offer vocational training programs. The V TCs offer programs
leading to a TCST. These training programs, which are part of continuing e ducation and training, are de veloped by the VTCs in
collaboration with the Fédération des commissions scolaires du Québec to meet l1ocal training needs. The TCST is issued by the
school boards.

!6\ocational and Technical Education in Québec: Overview, 7.
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Most voc ational t raining pr ograms of fered in Québec s econdary s choolsleadtoa D VS. T hese
142 programs | ast b etween 600 and 1800 hou rs over the c ourse o fone or two years. T hey are
developed by MELS using the competency-based approach, and are intended to enable students to
acquire the competencies needed to practise a s killed trade or occupation as well as competencies
aimed at f ostering p ersonal a nd pr ofessional de velopment a nd v ersatility. T hese pr ograms
emphasize pr actical co mpetencies: "they i nvolve t he pe rformance of concrete a ctivities and the
systematic handling of tools, instruments and machinery."'” They often involve practical workshops,
laboratory activities and practicums in the w orkplace. Many o f these programs use a w ork-study
approach. '®

Generally speaking, to be eligible for a program leading to a DVS, students must have successfully
completed the third or fourth year of secondary s chool or, in ot her words, nine or ten years of
schooling. However, for admission to some programs, students must have earned credit for certain
Secondary V courses or a S econdary S chool D iploma ( SSD), w hich m eans t hat t hey w ill ha ve
completed 11 years of schooling. MELS has ad opted different measures for facilitating access to
vocational training, including the concurrent-program option. This option allows students to enroll
in a vocational training program even if they do not have the requisite Secondary IV or V credits in
general e ducation. T hese s tudents m ust, how ever, obt ain t he m issing c redits dur ing voc ational
training before being awarded a DVS. Students enrolled in vocational training can also concurrently
earn the general education credits needed to obtain their SSD. ' Students who obtaina DVS can
enter the labour market, a program leading to an AVS or, in some cases, a technical program offered
by a C EGEP. S tudents who obt ain t heir S SD concurrently can transitionto a pr euniversity or
technical program offered by a CEGEP.

Finally, programs that lead to an AVS are aimed at enabling students to perfect their competencies
or specialize in a particular trade or occupation. Developed by MELS using the competency-based
approach, the 25 programs leading to an AVS last between 330 and 900 hours over the course of six
months to two years. To be eligible, students must have a DVS or equivalent experience. Students
who successfully complete a program leading to an AVS can enter the labour market and, in some
cases, go on to a technical program offered by a CEGEP.

7vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 8.

" The work-study approach is a learning mode aimed at giving students enrolled in a vocational training program the opportunity to
do two or more practicums in the workplace during their training, thereby preparing them to enter the work force. The practicums
represent 20 per cent or more ofthe time allotted to training. However, when the practicums are an integral p art of the training
program, businesses that accept trainees are not obliged to pay them. Inforoute FPT Web site (inforoutefpt.org).

YVocational and Technical Education in Québec: Overview, 9.
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Figure 2.2  Overview of the principal characteristics of secondary vocational training
programs in Québec

Programs leading to a DVS

Objective * Enable the student to acquire competencies useful for a skilled trade or
occupation, as well as competencies to improve his/her personal and
professional development and versatility

1 or 2 years (600 to 1800 hours)

15 and over

Completion of the third or fourth year of secondary school

VTCs, under school boards

DVS

Access to the labour market, programs leading to an AVS and, in certain
cases, technical training offered at the college level

Duration

Student age range

General admission requirements
Dispensing educational institutions
Diploma

Opportunities upon completion

Programs leading to an AVS

Objective * Enable the student to upgrade his/her competencies in a specific trade or
occupation

Duration * From 6 months to 2 years (330 to 900 hours)

Student age range * 16 and over

General admission requirements * Hold a DVS or have equivalent experience

Dispensing educational institutions * VTCs, under school boards

Diploma * AVS

Opportunities upon completion * Access to the labour market and, in certain cases, technical training offered

at the college level

Source:  The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different
Education Systems, 12-13. The table was updated in November 2008.

Harmonization of vocational and technical training programs

"The M inistére de 1'Education, du Loisire tdu S port ( MELS) ha rmonizes i ts voc ational a nd
technical programs by establishing similarities and continuity between secondary and college-level
programs, in order to avoid overlap in program offerings, to recognize prior learning and to optimize
the s tudents' pr ogress."”” Harmonization of t raining pr ograms i nvolves t hei dentification of

competencies common to several programs, competencies with the same statement whose elements
are identical, or competencies that are so similar as to be of equal value.

In Québec, s econdary vocational t raining pr ograms a nd c ollege t echnical t raining pr ograms a re
developed us ing t he competency-based approach, w hich facilitates t heir ha rmonization. A's we
mentioned earlier, this approach "essentially consists in de fining the competencies inherent in the
practice of a trade or occupation and formulating them as objectives and performance criteria."?'

Although the programs leading to a DVS and those leading to a DCS are developed using the same
approach, they are structured differently. Vocational training programs are divided into modules of a
specific dur ation, each one addr essing one of t he t argeted competencies. The com petencies a re
defined as elements indicating the behaviour expected of students at the end of the learning process.

 Québec, Ministére de 'Education, du Loisir et du Sport, Ensuring Continuity Between Vocational and Technical Programs of Study,
Leaflet (Québec: Gouvernement du Québec, n.d.).
I'ocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 48.
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The s pecific c omponent of e ach t echnical t raining pr ogram i s de veloped on't he ba sis of t he
competencies ne eded to practise a t rade or o ccupation. Each com petency is then translated i nto
objectives and standards. The total duration of the specific component is set by MELS, but colleges
are free to mix and match the competencies as they wish when developing learning activities.

"Training programs are harmonized by the MELS when they are developed or revised. The results
... are presented in the harmonization tables that accompany the training programs . .. Later on,
educational 1 nstitutions a re r esponsible f or recognizing t hese c ommon competencies... [and
establishing] a cademic paths t hat he Ip s tudents s ave t ime a nd pr omote e ducational s uccess. In
addition . . . educational institutions can share their resources, expertise, equipment, premises and all
types of activities, such as those related to promotion, continuing [training] and business services."*

In June 2006, M ELS launched its V ocational and T echnical T raining Collaboration Plan.”* In a
context shaped by a decline in popul ation affecting s everal regions, and by a pressing need for a
qualified work force, the aim of this planisto ensure access to quality vocational and technical
training in the different regions of Québec. To achieve this goal, the plan proposes regional dialogue
and partnerships between the education community and the labour market in order to offer programs
that meet the needs o f businesses and individuals and foster the harmonization of vocational and
technical training programs and, consequently, the continuity of training paths.**

2.1.4  Technical training at the college level

The description of technical training at the college level is divided into two sections: the principal
characteristics of technical training programs and the harmonization of technical training programs
and university undergraduate programs.

Principal characteristics of technical training programs

The 48 CEGEPs in the different regions of Québec offer 115 different technical programs in the
21 training s ectors.”> These col lege pr ograms pr epare s tudents in Québec to practise a t rade or
occupation (see Figure 2.3 for an overview of the principal characteristics of these programs).

*2Ensuring Continuity Between Vocational and Technical Programs of Study.

2 See t he following d ocuments: Q uébec, M inistére de 1 'Education, du L oisire t du S port, Vocational and Technical Training
Collaboration Plan: To Meet the Challenge of Providing Access to Training and Qualifications in All Regions of Québec (Québec:
Gouvernement du Q uébec, 2006); Québec, M inistére de 1'Education, du Loisir et du S port, Plan de rapprochement en matiére de
formation professionnelle et technique — Etat de situation de la mise en ceuvre, Working doc ument (Québec: G ouvernement du
Québec, 2007); and Québec, Ministére de I'Education, du Loisir et du Sport, Recension des activités et des projets de rapprochement
entre les commissions scolaires et les colleges (Québec: Gouvernement du Québec, 2008).

**In particular, the Vocational and T echnical Training Collaboration Plan proposes "the i mplementation of a partnership s trategy
leading to three work priorities in complementary fields of activity: 1) collaboration among vocational training and technical training
institutions, a long w ith r egional di alogue; 2) t he ha rmonizing of v ocational t raining a nd technical t raining pr ograms, a nd t he
organization of training and services; 3) collaboration with the workplace." Vocational and Technical Training Collaboration Plan, 5.
»In addition to the 48 public CEGEPs, 4 government schools and 49 private institutions offer technical training programs. There are
also five provincial schools that offer vocational and technical training in Québec. Each of these schools is affiliated with a CEGEP
and offers e xclusive programs in a particular field. For further information, see the Web site of the E coles nationales du Québec
(www.ecolesnationales.qc.ca) and of each particular school. There are also 40 collegial technology transfer centres (CTTCs), under
the authority of the CEGEPs. Their mandate is to carry out applied research, business technical support and information activities in a
specific field in order to help develop and implement technological innovation projects and new technologies. See the Web sites of
MELS (www.mels.gouv.qc.ca), R éseau Trans-tech (www.reseautranstech.qc.ca) and the Ministére du D éveloppement économique,
de I’Innovation et de I’Exportation (www.mdeie.gouv.qc.ca). The CEGEPs and other institutions offer training programs leading to an
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Developed by M ELS us ing t he c ompetency-based a pproach, t echnical t raining pr ograms include
four c omponents: a general e ducation c omponent c ommon to all programs, a general education
component specific to each program, a complementary general education component and a program-
specific component. In all, general education makes up about a third of the learning in a technical
training pr ogram—general e ducation i ncludes 1 anguage of i nstruction a nd 1 iterature ( French or
English), second language, humanities and physical education. These programs enable students to
pursue their basic general education while acquiring the competencies needed to practise a technical
trade or oc cupation. Students acquire a ba sic cultural educ ation, develop generic skills and learn
appropriate a ttitudes, while m astering '"scientifica pplicationsi npr oductiona nd w ork
organization,"*® in practical tr aining workshops, la boratory activities a nd practicums in the
workplace. Many of these programs use the work-study approach.”’

Technical training programs last three years, or six 15-week semesters, and are intended for students
who have completed secondary school and obtained an SSD or, in some cases, a DVS or an AVS.
Generally s peaking, s tudents e nter these p rograms around the age of 17, a fter having completed
11 years of schooling. At the end of the program, students obtain a DCS issued by MELS and are
ready to enter the work force or to enroll in a university undergraduate program.

Figure 2.3  Overview of the principal characteristics of college technical training programs
in Québec

Programs leading to a DCS in technical training

Objective * Enable the student to acquire competencies useful for a technical trade or
occupation, acquire a basic common culture, develop generic skills and
adopt appropriate attitudes

Duration * 3 years (six 15-week semesters)

Student age range * 17 and over

General admission requirements * Hold an SSD or, in certain cases, a DVS or an AVS
Dispensing educational institutions * CEGEPs and similar institutions

Diploma * DCS

Opportunities upon completion * Access to the labour market or undergraduate studies

Source:  The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different
Education Systems, 13. The table was updated in November 2008.

Harmonization of technical training programs and university undergraduate programs

The harmonization of technical training programs and university undergraduate programs facilitates
the transition from college to university and makes it easier to recognize the competencies acquired.
It involves agreements between CEGEPs and universities to offer integrated DCS-BAC programs in

Attestation of College Studies (ACS). These continuing training programs are developed by CEGEPs to meet specific local training
needs. The ACS is issued by the CEGEPs.

26\/ocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 8.

" The work-study approach is a learning mode aimed at giving students enrolled in a technical training program the opportunity to do
two or more practicums in the workplace during their training, thereby preparing them to enter the work force. The p racticums
represent 20 per cent or more of the time allotted to training; the practicums are not included in the number of course hours, which
extends the duration of the training. Businesses that accept student trainees must pay them, since the number of practicum hours is
over and above the number of program hours. Inforoute FPT Web site (inforoutefpt.org).
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a given field of study and the impl ementation of di fferent r eception measures to facilitate the
integration of students with a DCS in technical training into university programs.

However, the harmonization of technical training programs and university undergraduate programs
presents cer tain difficulties. These are for the most part related to the fact that the two typesof
programs are not de veloped using the same approach: technical training programs are de veloped
using the competency-based approach, while undergraduate programs are developed on the basis of
objectives and content. Also, each college is responsible for developing learning activities enabling
students to acquire the competencies targeted in the programs it offers. Similarly, every university is
responsible for setting objectives and content for the programs it offers and for developing learning
activities enabling students to achieve these objectives. That is why the implementation of technical
and uni versity programs c an di ffer c onsiderably from one institution to the next, which makes it
difficult to establish continuity between them.

Integrated DCS-BAC programs leading to a DCS in technical training and a bachelor's de gree are
the r esult of f ormal a greements be tween CEGEPs and universities. These i ntegrated programs
exempt students who want to pursue their studies at the university level from certain courses in the
undergraduate pr ogram, up t o a num ber of ¢ ourses e quivalent t o one year of uni versity. S ome
technical training programs are paired with several different university programs. For example, the
Horticultural Production and Environmental Technology programis paired w ith t he uni versity
programs Agricultural Economics and Agronomy. Also, some university programs are paired with
several technical training programs. For example, the Design program is paired with the technical
programs Graphic Design and Multimedia Integration. Some D CS-BAC paths pair t wo s pecific
programs, for example, the technical program Nursing and the university program Nursing Science.

There are two main types of reception measures in place to facilitate the harmonization of technical
training programs and university undergraduate programs. The first exempts students with a DCS in
technical training from having to meet certain admission requirements for an undergraduate program
in the same field of study, such as the successful completion of prerequisites. The second consists in
giving students with a DCS in technical training credit for certain und ergraduate c ourses, thereby
exempting them from having to take the courses in question.

The ha rmonization of t echnical t raining pr ograms a nd uni versity u ndergraduate pr ograms ¢ an
lighten students' course load or shorten their time in university.

2.2 Vocational education and training in Lithuania

In both Lithuania and Québec, training t o pr epare s tudents t o pr actise a trade or o ccupationis
offered at the secondary and postsecondary levels. This section addresses the following topics:

e  Structure of the education system in Lithuania

e Principal responsibilities of the Ministry of Education and Science (MES) with respect to
vocational education and training

e Vocational education and training at the secondary level

e Vocational education and training at the postsecondary level
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2.2.1  Structure of the education system in Lithuania

In Lithuania, school is compulsory for students between the ages of 7 and 16. However, starting at
age 6, c hildren can attend preschool for one year. (See Figure 2.4 for an overview of the principal
components of the Lithuanian education system.)

Elementary education, from the first to the fourth year, is offered in elementary schools. Students
enter s econdary e ducation a fter having completed four years o f s chooling, around the age of 11.
Secondary e ducation is di vided i nto t wo parts: lower s econdary education a nd upp er s econdary
education. Lower s econdary e ducation i s of fered i n ba sic s chools and lasts from the Sthto the
10th year of school. Students who complete their lower secondary education are generally around
16 years old; they obtain a Basic School Leaving Certificate. A fter the seventh year, students aged
14 or over can enroll in a secondary vocational education and training (VET) program offered in a
vocational school.

Once they have completed their lower secondary education, students c an c hoose to pursue upper
secondary education or to enroll in a secondary VET program. Upper secondary education programs
are offered in secondary schools and gymnasiums,®® in the 11th and 12th years. These are two-year
programs leading to a Maturity Certificate.” After the 10th year, students can also enroll ina VET
program offered in a vocational school. Two-year vocational programs of study lead to a Qualified
Worker’s D iploma, w hile three-year programs lead to both a Qualified Worker’s Diploma and a
Maturity Certificate.

After obtaining a M aturity C ertificate, students who wish to pursue their s tudies can enroll in a
vocational school, college or university. Colleges are postsecondary educational institutions offering
vocational pr ograms of study emphasizing pr actical r ather t han theoretical t raining and prepare
students to practise technical trades or occupations. College programs last three to four years and
lead to a P rofessional B achelor’s D egree, with a Specific Q ualification.*® Universities of fer
programs leading to a bachelor's degree, master's degree or doctorate.

28 A gymnasium is a school that offers general education of a higher calibre than that provided in secondary schools, from the 9th to
the 12th year ofschooling. Gymnasiums existed b efore the Soviet regime. This type ofschool was reestablished after Lithuania's
independence in 1990 in order to reintroduce a form of education different from the Soviet model.

¥ Students who, at the end of their upper secondary education, do not meet the established national standards receive a Certificate of
Learning Achievement.

Gee L ithuania's Law on Higher Education and the O pen Information, C ounsellingan d Guidance S ystem W eb s ite
(www.aikos.smm.It).
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Figure 2.4

Overview of the principal components of the Lithuanian education system
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In Lithuania, overall responsibility for the education system lies with the MES, while responsibility
for vocational education and training is shared by two ministries. T hus, vocational e ducation and
training offered in schools is under the authority of the MES, while programs given in the workplace
are under the authority of the Ministry of Social Security and Labour (MSSL).*!

More specifically, the responsibilities of the MES with respect to vocational education and training

Detailed Thematic Report (Vilnius: MCVET, 2005), 10.

training

offered in schools consist in:

' When Lithuania's Law on Vocational Education and Training was amended in April 2007, it was established that responsibility for

vocational education and training provided in the workplace would be gradually shifted to the MES.

Methodological Centre for Vocational Education and Training, Initial Vocational Education and Training in Lithuania—

The principal resp onsibilities of the MES wi th respect to vocatio nal education and
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e developing and implementing government programs of study

e cstablishing national education standards and ensuring their implementation
e defining criteria and methods for funding education

e creating adequate learning conditions in educational institutions

e ensuring the implementation of the national quality assurance system

e encouraging research in education and teacher training, coordinating teaching practicums
and organizing teacher evaluation

Some of the responsibilities of the MES with respect to the development of vocational education and
training are de legated to the Qualifications and V ocational E ducation and T raining D evelopment
Centre (Q VETDC).32 The Q VETDC oversees t he de velopment a nd va lidation of the V ocational
Education and Training Standards and the vocational programs of study on which they are based,
designs instructional materials and provides educational institutions with instructional support.

2.2.3  Vocational education and training at the secondary level

The de scription of s econdary vo cational e ducation and training in Lithuania is di vided into t wo
sections: t he pr incipal ¢ haracteristics of s econdary vo cational pr ograms of s tudy andt he
harmonization of secondary and postsecondary vocational programs of study.

Principal characteristics of secondary vocational programs of study

Secondary voc ational programs of s tudy a re of feredi n 72 voc ational s chools t hroughout
Lithuania.® There are four levels of programs, which differ in their content and duration, the age of
the students admitted and the amount of schooling required for admission. (See Figure 2.5 for an
overview of the principal characteristics of these four types of programs.) Vocational programs of
study offer both general education and training in the chosen trade or occupation. The latter includes
both a pr actical c omponent a nd a t heoretical c omponent. G enerally s peaking, t he pr actical
component r epresents 6 0 t o 70 per c ent o fthe time a llotted to vocational tr aining. Vocational
programs of study also include practical workshops or practicums in the workplace.

Level 1 programs are intended for students who are at least 14 years of age and who have completed
the first two years o flower secondary education, thatis, six years o f s chooling. The 81 Level 1
programs can be divided into two types.** The first type lasts two years and enables students "to
carry out simple, routine work operations,"* in other words, to acquire the competencies needed to
practise a semiskilled trade or occupation. Students who successfully complete this type of program
obtain a Qualification Certificate, which allows them to enter the labour market. The second type

32Until J anuary 201 0, t he Q ualifications a nd Vocational E ducation a nd T raining D evelopment C entre w as k nown a st he
Methodological Centre for Vocational Education and Training.

3 Methodological C entre for V ocational E ducation a nd T raining, Overview of VET System in Lithuania—Thematic Overview
(Vilnius: MCVET, 2007), 12. In addition to the 72 government vocational schools, there are 2 private vocational schools. For the
purposes of this study, only the government schools are taken into consideration.

**Overview of VET System in Lithuania, 11.

33 Overview of VET System in Lithuania, 7.
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lasts three years and enables students to acquire the competencies needed to practise a semiskilled
trade or oc cupation w hile c ompleting t heir 1 ower s econdary s tudies. It1eads to a Q ualification
Certificate and a B asic S chool Leaving C ertificate, thel atter certifyingt hatt he s tudent ha s
successfully c ompleted his or her 1 ower s econdary s tudies. O nce t hey have obt ained t hese t wo
certificates, students can enter the work force or pursue their upper secondary studies in a general
education or level 2 VET program.

The 74 Level 2 voc ational programs of study>® are intended for students who have completed their
lower secondary studies and, therefore, 10 years of schooling. Level 2 programs last two years and
enable students "to perform specialized work not requiring i mportant autonomous de cisions,"”’ in
other words, to acquire the competencies needed to practise a skilled trade or occupation. Students
who successfully complete this type of program obtain a Qualified Worker’s Diploma, which gives
them access to the labour market.

The 134 Level 3 vocational programs of s‘[udy38 are intended for students who have completed their
lower secondary studies and, therefore, 10 years of schooling. Level 3 programs last three years and
enable students "to perform complicated work in areas requiring fairly responsible and independent
decisions [ and] to ¢ oordinate group a ctivity."*” Students w ho s uccessfully ¢ omplete t his t ype of
program obtain a Qualified W orker’s D iploma and a M aturity C ertificate, since they acquire the
competencies ne eded t o pr actise a s killed t rade or oc cupation w hile ¢ ompleting t heir uppe r
secondary studies. Once they have obtained these diplomas, students can enter the work force or
pursue their postsecondary or university education.

The 102 Level 4 vo cational programs o f s tudy*” are intended for s tudents w ho ha ve received a
Maturity C ertificate, t hat i s, students w ho ha ve com pleted t heir uppe r s econdary studies and ,
therefore, 12 years of s chooling.*' Level 4 pr ograms | ast one , one -and-a-half or two years and
enable students "to perform complicated work in areas requiring responsibility, independence, deep
knowledge and specific skills [and] to organize and administrate group activity."** This means that
Level 4 programs enable students to acquire the competencies needed to practise a s killed trade or
occupation and earn a Qualified Worker’s Diploma, which gives them access to the labour market.

3 Overview of VET System in Lithuania, 13.

37Overview of VET System in Lithuania, 7.

38 Overview of VET System in Lithuania, 13.

3 Overview of VET System in Lithuania, 7.

“00verview of VET System in Lithuania, 20.

41 Although they are included here with secondary programs offered by vocational schools, Level 4 vocational programs of study are
part of the postsecondary system in Lithuania.

“20verview of VET System in Lithuania, 7.
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Figure 2.5
Lithuania

Overview of the principal characteristics of secondary programs of study in

Level 1 vocational programs of study

Objective * Enable the student to acquire competencies useful for a semiskilled trade
while completing their lower secondary education

Duration 2 or 3 years

Student age range 14 and over

General admission requirements
Dispensing educational institutions
Diploma

Opportunities upon completion

Completion of the first two years of lower secondary education
Vocational schools

Basic School Leaving Certificate and Qualification Certificate for three-
year programs and Qualification Certificate only for two-year programs
Access to the labour market and, for students who have obtained the Basic
School Leaving Certificate, access to general education at the upper
secondary level and levels 2 and 3 vocational education and training
provided through secondary education

Level 2 vocational programs of study

Objective * Enable the student to acquire competencies useful for a skilled trade
Duration * 2 years
Student age range 16 and over

General admission requirements
Dispensing educational institutions
Diploma

Opportunities upon completion

Hold a Basic School Leaving Certificate
Vocational schools

Qualified Worker’s Diploma

Access to the labour market

Level 3 vocational programs of study

Objective * Enable the student to acquire competencies useful for a skilled trade while
completing his/her upper secondary education

Duration 3 years

Student age range 16 and over

General admission requirements
Dispensing educational institutions
Diploma

Opportunities upon completion

Hold a Basic School Leaving Certificate

Vocational schools

Maturity Certificate and Qualified Worker’s Diploma

Access to the labour market, vocational training offered by colleges and
undergraduate studies

Level 4 vocational programs of study

Objective * Enable the student to acquire general knowledge useful for a skilled trade
Duration * 1 year, 17 years or 2 years
Student age range ¢ 18 and over

General admission requirements
Dispensing educational institutions
Diploma

Opportunities upon completion

Hold a Maturity Certificate
Vocational schools
Qualified Worker’s Diploma
Access to the labour market

Source: ~ The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different

Education Systems, 18-19. The table was updated in November 2008.

Harmonization of secondary and postsecondary vocational programs of study

The White Paper on Vocational Education and Training in the Republic of Lithuania tabled in 1999
proposes measures aimed at fostering the establishment of bridges between the di fferent levels of
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education. T hese m easures i nclude p rogram d evelopment a imed a t ensuring continuity i nt he
different training paths. The W hite P aper recommends harmonizing the level 3 a nd 4 voc ational
programs of fered in s econdary schools and the postsecondary voc ational programs of fered in the
colleges. Thus, s tudents w ho w ish t o pur sue t heir e ducation a fter completinga level3 0 r 4
vocational program of study could obtain recognition for certain credits, avoiding any overlap. This
would reduce the amount of time needed to obtain a second diploma.

To conform to the recommendations in the White Paper, programs should be organized into training
blocks, w hich w ould f acilitate t he ha rmonization of s econdary a nd postsecondary voc ational
programs of study and, consequently, foster continuity in the different training paths. Thus, courses
given in vo cational s chools and those given in colleges would be coordinated in order to allow
students to have their credits recognized. Consequently, students who enroll in a college program
after completing a level 3 or 4 program of study could obtain recognition for certain credits, thereby
reducing the amount of time they spend in school.

In recent years, agreements have been reached between vocational schools and colleges, and pilot
projects ha ve be en c arried out t ot est t he ¢ reation of br idges be tween ¢ ertain s econdary a nd
postsecondary voc ational pr ograms of s tudy. T he pr ograms ha ve not y et be en or ganized i nto
training blocks, and bridges between the different levels of education are still being tested. *’

2.2.4  Vocational education and training at the postsecondary level

At the pos tsecondary I evel, voc ational pr ograms of study are of fered by 28 ¢ olleges t hroughout
Lithuania.** The following sections describe the principal characteristics of these programs and the
harmonization of vocational programs of study offered by colleges and university programs.

Principal characteristics of postsecondary vocational programs of study

Some 270 di fferent pos tsecondary vo cational programs of s tudy® are of fered by col legesin
Lithuania. (See Figure 2.6 for an overview of the principal characteristics of these programs.) They
are intended for students who have received a Maturity Certificate, that is, who have completed their
upper s econdary s tudies and, therefore, 12 years of schooling. T hese programs last three to four
years and e nable s tudents " to pe rform creative w ork requiring responsibility i ndependently in
concrete areas of activity [and] to plan and assess the work, to perform managerial functions."*® In
other w ords, t hese pr ograms ena ble s tudents t 0 acqui re t he com petencies ne eded to practise a
technical trade or occupation in a single field of study or in several related fields of study. T hey
provide both general education and trade-related training. Students who have completed a program
of study in a college obtain a Professional Bachelor's D egree, which usually mentions a Specific
Qualification. For example, students who successfully complete the Preschool Education program
offered by Vilnius College of Higher Education obtain a Professional Bachelor of Educology with
the mention "Educator." A fter completing their studies in the Costume Design program offered by

“*The MES intends to reorganize certain secondary vocational programs of study into nationally recognized training blocks in 2009.
This will facilitate the harmonization of programs at the four levels in the same or similar field of study offered in different vocational
schools throughout the country.

“Overview of VET System in Lithuania, 12.

3 Initial Vocational Education and Training in Lithuania, 23.

“Initial Vocational Education and Training in Lithuania, 7.
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the s ame ¢ ollege, s tudents obt aina P rofessional B achelor of Fine A rts w ith t he m ention
"Designer."*’ Students c an then e nter the w ork force or pu rsue t heir edu cation at the uni versity
level.

Figure 2.6 Overview of the principal characteristics of postsecondary programs of study in
Lithuania

Vocational programs of study offered by colleges

Objective * Enable the student to acquire competencies useful to a technical trade or
occupation
Duration * 3 or4 years
Student age range ¢ 18 and over
General admission requirements * Hold a Maturity Certificate
Dispensing educational institutions * Colleges
Diploma * Professional Bachelor’s Degree with Specific Qualification
L]

Opportunities upon completion Access to the labour market and undergraduate studies

Source:  The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different
Education Systems, 19. The table was updated in November 2008.

Harmonization of postsecondary and university programs of study

Lithuania's Law on Higher Education stipulates t hat t he ha rmonization of pos tsecondary a nd
university programs of study should be based on agreements between the colleges and universities.
Such agreements would make it possible to recognize credits earned in a given specialty so as to
avoid overlap and reduce the amount of time students spend in school. However, in 2006, "there is
no agreed possibility to progress to university and transfer credits from college education."**

2.3 Comparison between the education systems in Quéebec and in Lithuania

Before examining the differences between the education systems in Québec and in Lithuania, please
see Figure 2.7, which gives an overview of their principal components. More specifically, the figure
focuses on t hree levels of education: elementary, secondary and postsecondary education (college
education in Québec) and on the principal vocational and technical programs offered in the different
educational institutions in Québec and in Lithuania. It also indicates the number of years students
spend at the different levels of education in the Québec and Lithuanian systems.

A comparison between the principal characteristics of secondary vocational training in Québec and
the four 1 evels of voc ational e ducation and training in Lithuania r eveals t he following: Level 1
programs a re i ntended f or s tudents a ged 14 or over w ho h ave not completed | ower s econdary
education and who wish to earn a basic qualification. They compare to the Work-Oriented Training
Path, which leads to a TCST, intended for students who wish to enter the work force rapidly and

47See the Web sites of the Open Information, Counselling and Guidance System (www.aikos.smm.It) and Vilnius College of Higher
Education (www.viko.lt/en).
8 Overview of VET System in Lithuania, 16.
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acquire the competencies needed to practise a semiskilled trade or occupation starting in the third
year of secondary school.

Level 2 programs are intended for students who have completed lower secondary education and who
wish to obtain a Qualified W orker’s D iploma. They compare to programs leadingtoa D VS, in
which s tudents c an enroll in their third or fourth year of secondary school. T hese programs are
intended f or s tudents w ho w ant t o pr actise a s killed t rade or oc cupation w ithout ne cessarily
obtaining an SSD.

Level 3 programs are intended for students who have completed lower secondary education and who
wish to obtain a Qualified Worker's Diploma and a Maturity Certificate. They compare to programs
leading to a DVS and SSD concurrently, in which students can enroll in their third or fourth year of
secondary school. These programs are intended for students who want to acquire the competencies
needed to practise a skilled trade or occupation as well as a basic general education.

Level 4 programs are intended for students who have obtained a Maturity Certificate and who wish
to obtain a Qualified Worker's Diploma. They compare to programs intended for students who have
obtained an SSD and wish to obtain a DV in order to practise a skilled trade or occupation.

Finally, a comparison can be made between the principal characteristics of college technical training
in Québec and postsecondary voc ational e ducation and training in Lithuania. Both these types of
programs are intended for students who have completed secondary school and who wish to acquire
the competencies needed to practise a technical trade or occupation. However, students who enroll
in college technical training programs in Québec have generally completed 11 years of schooling
and, at the end of these three-year programs, have completed 14 years of schooling. In comparison,
students who enroll in postsecondary vocational education and training programs in Lithuania have
generally completed 12 years o f schooling and, at the end of these three- or four-year programs,
have completed 15 or 16 years of schooling.
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Figure 2.7  Overview of the principal components of the education systems in Québec and

in Lithuania
Years of schooling
1 [ 21 3] 4]5 16 7 | 8 ] 9 [10] 11 [ 12 ] 13 ] 14 ] 15 | 16
Secondary education .
(secondar})// schools and VTCs) College education (CEGEPs)
. Elementary education ; ;
Québec (elementary schools) | TesT General DCS_| w
M DVS Technical DCS |
| AVS
Secondary education Postsecondary education
Upper
Lower secondary education secondary | Level 4
(basic schools) education (vocational
. . Elementary education (secondary | schools)
Lithuania schools)
(elementary schools) .
Level 1 Leve1.2 Professional
(vocational schools) (vocational | Bachelor’s Degree
schools) (colleges)
Level 3
(vocational schools)
1| 2] 3] 4 5 | 6 | 7 ] 8 ] 9 [10 | 11 [ 12 [ 13 | 14 | 15 | 16

Source:  The Division of Responsibilities for Training Programs Leading to a Trade or an Occupation Offered in Different
Education Systems, 20.
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3. Responsibilities of Educational Institutions Offering Vocational and
Technical Training

This ¢ hapter de scribes the r esponsibilities of educational i nstitutions of fering voc ational a nd
technical training. It is divided into two sections:

e Responsibilities of s econdary s chools a nd ¢ olleges of fering voc ational a nd t echnical
training in Québec'

e Responsibilities of secondary and postsecondary schools offering vocational education and
training in Lithuania

3.1 Responsibilities of secondary schools and colleges offering vocational and
technical training in Québec

The responsibilities of secondary schools and colleges offering vocational and technical training are
divided i nto t wo c ategories: t he r esponsibilities of voc ational t raining centres ( VTCs) and t he
responsibilities of general and vocational colleges (CEGEPs). The following observations, however,
apply to both vocational and technical training.

In Québec, the Ministére de 1’Education, du Loisir et du Sport (MELS) is responsible for vocational
and technical training. "It provides guidelines and support for its development and supplies almost
all of its funding,"* coordinates the planning of program offerings and d evelops initial vocational
and technical training programs. A Ilthough M ELS "plays an important role in the orientation and
development of vocational and technical [training], program implementation is decentralized."* The
VTCs—and the school boards that govern them—and C EGEPs are responsible for i mplementing
vocational and technical programs.

In or der t 0 1 mplement vocational a nd t echnical t raining pr ograms i n a ccordance w ith M ELS
guidelines, VTCs and CEGEPs follow a 1ocal management process comprising four main phases:
"implementation pl anning, t he or ganization of r esources, t he pe rformance of t raining a ctivities,
[and] the evaluation of learning and training."* This process varies from one institution to another.
However, it generally involves "a variety of activities, including:

e  creating partnerships
e planning program implementation
e recruiting personnel and providing in-service training and instructional support

! For the purposes of this study, the term "vocational training" designates training to prepare students to practise a trade or occupation
received at the s econdary and p ostsecondary 1 evels i n Lithuania, an d ex clusively att he s econdary 1 evel i n Q uébec. The t erm
"technical training" designates training to prepare students to practise a trade or occupation received at the college level in Québec.
See section 1.3.

% Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 1.

* Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 1.

* Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 58.
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e purchasing and managing material resources

e ensuring physical organization of training

e managing fluctuating enrollments

e planning courses and producing instructional materials
e recognizing prior learning [and competencies]

e providing services to businesses and individuals

e cvaluating learning and training"’

One of the important characteristics of the vocational and technical training system in Québec is the
integration of initial and continuing training services available to both young people and adults. This
integration "is intended to improve the cohesiveness, effectiveness and efficiency of the system. The
public voc ational a nd t echnical e ducation s ystem de votes i ts hum an a nd m aterial r esources t o
meeting all the vocational and technical education needs of individuals, businesses and the agencies
responsible f or f unding w ork f orce t raining, s uch a s E mploi-Québec. ... S chool bo ards and
CEGEPs m ust t herefore a ssess ne eds, s et pr iorities, de velop pr ograms of s tudy or ¢ ustomized
training, coordinate program offerings and award the corresponding certification."®

This being said, the following section describes the division of responsibilities between the VTCs
and the school boards that govern them.

3.1.1 Division of responsibilities in VTCs

The de scription of t he division of r esponsibilities be tween t he 175V TCsin Q uébec andt he
70 school boards that govern them is divided into six sections:

e Legislative framework defining the responsibilities of school boards and VTCs
e  Mission of the VTCs and school boards

e  Organizational structure of the VTCs and school boards

e Division of responsibilities at Commission scolaire de la Beauce-Etchemin

e Division of responsibilities at Commission scolaire de la Capitale

e Division of responsibilities at Commission scolaire de Saint-Hyacinthe
Legislative framework defining the responsibilities of school boards and VTCs

The activities of VTCs are governed for the most part by the Education Act, the Basic Vocational
Training Regulation, the Vocational Training Directives published yearly by MELS, and the school
board budgetary rules prepared by MELS for each school year.

5 Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 58.

8 Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 64. E mploi-
Québec is an agency of the Ministére de I’Emploi et de la Solidarité sociale. Its mission is to contribute to employment and work
force de velopment and t o c ombat une mployment, poverty and social e xclusion with a view to pr omoting e conomic and s ocial
development. Emploi-Québec and the Commission des partenaires du marché du travail (CPMT) are responsible for developing and
implementing the Workplace Apprenticeship Program, aimed at providing training in the workplace.
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e The Education Act establishes the respective responsibilities of the Québec government,
MELS, the school boards and the educational institutions with respect to vocational training
and adult education.” A Bill passed on O ctober 29, 2008, a mends the Education Act to
introduce va rious m easures w ithr espectt os chool boa rd governance,i ncluding
accountability rules.®

e The Basic Vocational Training Regulation provides the framework for vocational training
and s pecifies t he r ules f or or ganizing t raining. It a ddresses t he na ture of e ducational
services, program administration or the general organizational framework for e ducational
services, the admission of applicants, the evaluation of learning, the certification of studies
and the diplomas and attestations issued by MELS.’

e The V ocational Training Directives are p repared yearly by M ELS and approved by the
Deputy Minister of E ducation, R ecreation and Sports. T hey are i ntended t o i nform t he
school boards of decisions made regarding the different vocational training programs under
the Education Act and the Basic Vocational Training Regulation. In particular, they address
the distribution of programs of study, admission requirements, learning profiles, the right to
free e ducational s ervices, t he e valuation of | earning a nd t he r ecognition of a cquired
competencies.

e The school board budgetary rules are prepared by MELS under s. 472 of the Education Act,
which states that MELS shall determine annually and submit to the Conseil du T résor for
approval the amount of operating expenses, capital expenditures and debt service expenses
allowable for the purpose of subsidies to be allocated to school boards. The school board
budgetary rules constitute the financial framework for school board and VTC activities. "'

Mission of the VTCs and school boards

According t o the Education Act, aVTCisa" secondary-level e ducational ins titution pr oviding
education to students enrolled in programs of study leading to the labour market."'? These programs
lead to a D iploma of Vocational S tudies (DVS) or an Attestation of V ocational S pecialization
(AVS). T he pr imary m ission of V TCs i s t herefore " to he Ip s tudents a cquire t he ¢ ompetencies
required to practise a trade or occupation""® and to foster personal and professional development and
versatility. V TCs are also r esponsible for ¢ ontributing t o the s ocioeconomic de velopment of the
region they s erve b y o ffering t raining act ivities t o meet the s pecific ne eds of bus inesses and
individuals.

In carrying out their mission, VTCs enjoy significant autonomy, especially with respect to "program
implementation at the local le vel."'* The role of V TCsis " to di spense educational s ervices t o
students on the basis of the principle of equal opportunity [and] to work with partners to stimulate

” Education Act.

¥ An Act to amend the Education Act and other legislative provisions (Bill 88, Passed 28 October 2008).

° Basic Vocational Training Regulation, R.S.Q., c. I-13.3, r.10.

1% Québec, Ministére de I'Education, du Loisir et du Sport, Vocational Training: 2007-2008 Directives (Québec: Gouvernement du
Québec, 2007).

" Québec, M inistére de 1'Education, du L oisir et du Sport, Régles budgétaires pour I’année scolaire 2008-2009 — Commissions
scolaires (Québec: Gouvernement du Québec, 2008).

'2Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 81.

BVocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 58.

“Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 28.
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the social and cultural development of the community."'> VTCs are under the authority of the school

boards, and each one is managed by a governing board. Under s. 468 o fthe Education Act, the
Minister of Education, Recreation and Sports "may establish a school, vocational training centre or
adult e ducation c entre having a regional or provincial role under the jurisdiction of one or more
school boards, pursuant to an agreement with each of the school boards concerned."'® In particular,
this agreement establishes the mode o f administration and operation of the institution, hereinafter
referred to as a provincial school. "In addition, the agreement may entrust the management of any or
all of the services provided by the institution to a committee or body established by the agreement
and determine the distribution of the functions and powers between the institution, the school board
and the committee or body."'” Thus, each provincial school has a sectoral mission, meaning that all
of the vocational training programs it offers are related to a specific sector of activity, for example,
construction or aerospace.'® Provincial schools are under the authority of the school boards and each
one is governed by a management committee made up for the most part of representatives from the
sector of activity in question, in other words, representatives from employer groups, trade unions,
professional associations, sector organizations and businesses.

According to the Education Act, power is d elegated and attributed to s chool boards, which "are
responsible f or pr oviding educational s ervicesi1 nt heirt erritory and a daptingt he [ MELS']
orientations to the characteristics of the population."'” Their mandate is to manage a s et of schools
in a given territory.”” "The mission of a school board is also to promote and enhance the status of
public education within its territory, to see to the quality of educational services and the success of
students so that the population may attain a higher level of formal education and qualification, and
to contribute, to the extent provided for by law, to the social, cultural and economic development of
its r egion."*' Each s chool boardis also r esponsible f or allocating r esources fairly among i ts
educational institutions and reporting to the public on the quality of the services offered.?

Figure 3.1 be low gives an example of the organizational structure of a school board. As the figure
shows, each school board is governed by a council of commissioners made up of citizens elected by
and from among t he po pulation of the territory in que stion, and parent r epresentatives, w ho are
appointed.” It i s m anaged by s everal com mittees, including an executive com mittee, a pa rents'
committee, a management advisory committee, a transportation advisory committee, and a special
education advisory committee. Its m anagement s tructure al so includes a di rector g eneral, an
assistant director general and secretary general, and different services managing specific aspects of

15Québec, M inistére de 1'Education, du Loisiret du Sport, The Governing Board — Basic Training (Québec: G ouvernement du
Québec, 20 03). PowerPoint presentation a vailable on the W eb s ite of t he M inistére de 1 "Education, d u L oisire t du S port
(www.mels.gouv.qc.ca).

' Education Act, s. 468.

'"Education Act, s. 468.

" There are about a dozen provincial schools in Québec offering vocational training programs, including Centre de formation des
métiers d e | "acier, u nder C ommission s colaire dela Pointe-de-I’fle; C entre de formation en t ransport de C harlesbourg, u nder
Commission s colaire d es P remiéres S eigneuries; C entre d e formation L e C hantier, u nder C ommission s colaire d e L aval; C entre
national de conduite d’ engins de c hantier, under C ommission s colaire de s N avigateurs and C ommission s colaire de s T rois-Lacs;
Ecole de foresterie et de technologie du bois de Duchesnay and Ecole des métiers et occupations de 1’industrie de la construction de
Québec, under Commission scolaire de la Capitale; and I’Ecole des métiers de I’aérospatiale de Montréal and Ecole des métiers de la
construction de Montréal, under Commission scolaire de Montréal.

Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 34.

2 Dictionnaire actuel de I’éducation, 233.

21 An Act to amend the Education Act and other legislative provisions, s. 207.1.

*2The Governing Board.

ZVocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 79-80. See An
Act respecting school elections, R.S.Q., c. E-2.3, and An Act to amend the Education Act and other legislative provisions.
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the t raining of fering. These as pects i nclude hum an, material and financial r esources; s pecial
education and student s ervices; educ ational s ervices at the el ementary and secondary levels; and
vocational training and adult education services. Finally, in accordance with their mandate, school
boards m anage elementary schools, s econdary schools, V TCs and a dulte ducation c entres
throughout their territory, in conjunction with the principal and governing board of each institution.

Figure 3.1  Example of the organizational structure of a school board
@cil of commissioD
I I I I
Executive Parents' committee Advisory committee Transponatign Sp‘ecial educatIon
. on management advisory committee advisory committee
committee
I I I I
[ Director general® ]
e I I N
Assistant director general ] [ Secretary general

Human, material and
financial resources

Special education and
student services

Educational services
at the elementary and
secondary levels

Vocational training
and adult education

Elementary schools

Governing board

Principal ]

Secondary schools

Governing board

— )

[ Principal

VTCs

Governing board

—)

[ Principal

Adult education centres
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a.The council of commissioners is made up of citizens, who are elected or appointed, and parent representatives, who are appointed.

b. The director general of a school board is appointed.
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Organizational structure of the VTCs

Under the Education Act, VTCs are managed by both the principal and the governing board. The
Act specifies the respective responsibilities of the governing board and the principal with respect to
initial a nd c ontinuing voc ational t raining pr ogram of ferings and t he o peration of the VTC. S ee
Figure 3.2, which gives an e xample of the organizational s tructure of a VTC. It s hows that the
governing board and the principal are responsible for managing the VTC. It also shows that they
share thi s ta sk with the vi ce-principal and ot her s taff m embers, i ncluding t eachers, nont eaching
professionals and support staff.**

The g overning board c an be de fined as a de cision-making bod y w hich, by cr eating a d ynamic
approach to management between the institution and the school board, provides the school, VTC or
adult e ducation centre with the tools it needs to meet the educational needs of all students.” The
governing board of a VTC comprises a maximum of 20 m embers with a two-year mandate, and is
made up of the following individuals:

e students attending the centre, elected by their peers

e atleast four members of the staff of the centre, including at least two teachers, elected by
their peers

e at least two persons appointed by the school board after consulting with the socioeconomic
and community groups in the territory principally served by the centre

e at least two parents of students attending the centre, elected by their peers

e atleast two persons appointed by the school board from within enterprises of the region
which ope rate i n e conomic s ectors ¢ orresponding t o t he voc ational t raining pr ograms
offered by the centre

The composition of the governing board is "designed to ensure that decisions are made in a collegial
manner by taking into account the respective roles and rights of all players;"*’ in other words, the
governing board carries out its delegated responsibilities in partnership. The VTC principal attends
meetings of the governing board but does not have the right to vote.

According to the Education Act, the functions of the governing board of a VTC are as follows: "The
governing board shall analyze the situation prevailing at the centre, particularly the challenges tied
to student success and the characteristics and expectations of the community served by the centre.
Based on the analysis and taking into account the strategic plan of the school board, the governing
board shall determine, oversee the implementation of and periodically evaluate the centre's specific
policies and obj ectives for i mproving s tudent s uccess. T he governing b oard may also de termine
actions to promote those policies and integrate them into the life of the centre."*®

*This description of the organizational structure of a VTC—in particular the description of the role of the principal—is based on the
Education Act and ministry documents, as well as internal management documents made available to the research team by Normand
Lessard, d irector, S ervice d e 1 a f ormation p rofessionnelle et d e 1 éducation d es ad ultes at C ommission s colaire d e 1 a B eauce-
Etchemin, a nd by G aston V achon, principal, E cole pr ofessionnelle d e S aint-Hyacinthe, u nder C ommission s colaire d e S aint-
Hyacinthe.

*Dictionnaire actuel de I’éducation, 283. Translation

26Education Act, s. 102.

2"The Governing Board.

B Education Act, s. 109.
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The principal of a VTC is appointed by the school board in accordance with the criteria established
after consulting with the governing board. Under the authority of the director general of the school
board, the principal ensures that educational services provided at the VTC meet the proper standards
of quality and i s the academic a nd a dministrative di rector o ft he V TC.** The pr incipal's dut ies
include:

e coordinating t he a nalysis of t he s ituation pr evailingatthe V TC and t he de velopment,
implementation and periodic evaluation of the VTC's objectives

e coordinating the development, review and any updating of the VTC's success plan*’
e coordinating the implementation of the programs of study established by MELS

e approving the criteria proposed by VTC staff members for the introduction of new teaching
methods

e approving, in ke eping with the V TC's budge t, t he t extbooks and instructional ma terials
proposed by VTC staff members for the teaching of programs of study

e approving the standards and procedures for the evaluation of student achievement proposed
by VTC staff members, in keeping with the prescriptions of the basic school regulation and
subject to the examinations that may be imposed by MELS or the school board

e managing the VTC's human resources, which means defining the duties and responsibilities
of s taff m embers, s upervisinga nd evaluating s taff m embers and ove rseeingt he
organization of professional development activities

e managing the VTC's material resources
e preparing and managing the VTC's annual budget

e helping promote the VTC and its programs o f study by participating in issue tables and
committees, as well as in different activities in the community

See Figure 3.3 below for an overview of the division of responsibilities among the school board, the
governing board and the principal of a VTC. It illustrates the respective roles of each of these three
management bodies w ith respect to different a ctivities, such as the e stablishment of the V TC's
regulations, the development of the success plan and program implementation.

2 Education Act, ss. 110.5, 110.9.
3% The success plan is intended to foster, support and improve student success.
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Figure 3.2

Example of the organizational structure of aVTC
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Figure 3.3  Overview of the division of responsibilities among the school board, the
governing board and the principal of a VTC
Responsibilities School board Governing board Principal
Establishing the — consults with the governing — advises the school board
selection criteria for board concerning the concerning the selection
the appointment of selection criteria for the criteria for the appointment
the VTC principal appointment of the VTC of the VTC principal
principal
— appoints the VTC principal
Developing the VTC's — approves the VTC's — develops the VTC's
regulations regulations regulations and submits

them to the governing board,
in collaboration with the
VTC staff®

— ensures that each VTC
defines the aims of a success
plan

— facilitates the
implementation of the aims
of the success plan

— analyzes the situation
prevailing at the VTC

— establishes aims and ensures
that they are implemented
and evaluated periodically

— may establish actions to
promote these aims and
integrate them into the life
of the VTC

— makes these aims public

Defining the aims for
improving student
success

— coordinates the analysis of
the situation prevailing at
the VTC and the
development,
implementation and periodic
evaluation of the aims for
improving student success,
in collaboration with staff
members

— approves the success plan
and its updates

— makes the success plan
public

Developing the
success plan

— coordinates the
development, review and
updating of the success plan
in collaboration with staff
members

— proposes the success plan to
the governing board

— ensures that the basic school
regulation is implemented

— approves the approach for
implementing the basic
school regulation

Developing an
approach for the
implementation of the
basic school
regulation

— ensures the development of
an approach for
implementing the basic
school regulation in
collaboration with staff
members

— proposes the approach for
implementing the basic
school regulation to the
governing board

— ensures the implementation
of programs of study
established by MELS

Implementing
programs of study
established by MELS

of programs of study
established by MELS

— approves the implementation — ensures the development of

a proposal for the
implementation of programs
of study in collaboration
with staff members

— proposes the implementation
of programs of study to the
governing board
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Implementing student — establishes student services

services and popular
education programs

and popular education
programs

— approves the implementation — ensures the development of

of student services and
popular education programs

a proposal related to the
implementation of programs
in collaboration with staff
members

— proposes program

implementation to the
governing board

Choosing textbooks
and instructional
materials

— is informed

approves the textbooks and
instructional materials
proposed by staff members

Establishing criteria
for the introduction
of new teaching
methods

— is informed

approves the criteria for the
introduction of new teaching
methods proposed by staff
members

Establishing
standards and
procedures for the
evaluation of learning

— ensures that the VTC
evaluates learning and
administers the
examinations imposed by
MELS

— may impose internal
examinations

— is informed

approves the standards and
methods for the evaluation
of learning proposed by staff
members (examinations
imposed by MELS and
internal examinations)

Promoting the VTC's
services

— informs the community
served by the VTC on an
annual basis and reports on
the quality of the services
offered

Determining the
VTC's needs with
respect to goods,
services and premises
or immovables

— gives its opinion on the
VTC's needs to the principal

— consults the governing board

and informs the school
board of the VTC's needs

Establishing a plan
for the use of

— authorizes the use of the
premises or immovables if

— approves the plan for the use — proposes a plan for the use

of the premises or

of premises or immovables

premises or the term of the agreement immovables to the governing board
immovables exceeds one year

Preparing the VTC's — divides the resources among — adopts the VTC's annual — prepares the VTC's annual
annual budget the VTCs budget budget and submits it to the

— approves the annual budget
of each VTC

governing board

— manages the VTC's annual

budget and reports on it to
the governing board
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Managing gifts and — creates a special fund and — may solicit or receive a gift
contributions keeps separate books and or contribution
accounts — oversees the administration

of the special fund

Offering social, — may organize social, cultural

cultural or sports or sports services and enter

services into an agreement for the
provision of goods and
services

Source:  Education Act and The Governing Board.
a.Staff members include teachers, nonteaching professionals and support staff.

Division of responsibilities at Commission scolaire de la Beauce-Etchemin

Locatedi nt he C haudiére-Appalaches r egion, C ommission s colaire de 1 a Beauce-Etchemin
administers 45 preschool a nd e lementary s chools, 10 secondary s chools,3 VTCs a nd 3 adult
education centres.’' The t hree V TCsin the territory s erved b y t he s chool board are C entre de
formation professionnelle Pozer, Centre intégré de mécanique industrielle de la Chaudiere (CIMIC)
and Centre de formation des Batisseurs, the latter comprising three buildings.

Generally s peaking, t he m anagement s tructure of t het hree e ducational i nstitutions of fering
vocational training in the territory s erved by the s chool board is based on the provisions of the
Education Act.** However, the principals at the V TCs maintain close ties with the school board's
vocational training and adult education service—ties that are based on cooperation, teamwork and
the sharing of expertise, with a view to developing appropriate program offerings consistent with the
needs of the population in the region.

The division o fresponsibilities among th e different managing b odies in these VTCs isas follows: the
principal o fe ach VTC ensures t he q uality of s ervices provided by the V TC, pr oposes m easures and
methods for improving s ervices, a nd ist esponsible f ort he V TC's instructional a nd a dministrative
management. The governing board of each VTC approves and adopts the proposals made by the principal.
The school board's vocational training and adult education service supports the principals, speaks on behalf
of the VTC:s to the council of commissioners and is accountable to the governing board.

CIMIQ has a di fferent management s tructure. It was created as ar esult of the reorganization of
program offerings in the Chaudiere-Appalaches region. In the late 1980s, a study on training needs
in the region revealed that the population had relatively little schooling. This gave rise to a desire to
improve access to postsecondary education in order to meet the training needs of individuals and
businesses in the region. To this end, different measures were adopted:

e In 1990, Séminaire Saint-Georges became a public college: Cégep Beauce-Appalaches.

3! For further information about C ommission s colaire de la Beauce-Etchemin and its VTCs, see Appendix I of this report and the
school board's Web site (www.csbe.qc.ca).

32 The information in this section was gathered in June 2008 in an interview with Normand Lessard, director, Service de la formation
professionnelle et de 1’éducation des adultes, Commission scolaire de 1a Beauce-Etchemin. Information was also taken from internal
management documents made available to the research team by Mr. Lessard.
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e In 1991, U niversité Laval, Université¢ du Q uébec a T rois-Rivieres and Corporation de s
services uni versitaires en Chaudiére-Appalaches es tablished C entre universitaire d es
Appalaches.

e In 1993, the distribution of vocational program offerings was revised.
e In 1994, CIMIQ was created.

Since i ts cr eation, CIMIQ ha s of fered initial t raining p rograms at t he s econdary, col lege and
university levels leading to a DVS, an AVS, a Diploma of College Studies (DCS) and a bachelor's
degree. Also, representatives from the three levels of education offer joint in-service and integrated
continuing t raining s ervices ( approximately 15 per cent o f't he s tudents w ho attend C IMIQ are
enrolled in continuing education and training programs). Finally, CIMIQ is affiliated with Service
d’innovation et de transfert technologiques pour 1’entreprise (SITTE), a collegial technology transfer
centre (CTTC)>® whose mission is to help businesses in the Chaudiére-Appalaches region automate,
optimize a nd s tandardize i ndustrial m echanical pr oduction e quipment b y of fering r esearch a nd
development, technological integration, technical support and information services.*

CIMIC, w hich i s unde r t he a uthority of t he voc ational t raining a nd a dult e ducation s ervice a t
Commission scolaire de la Beauce-Etchemin, is therefore administered by the following bodies: the
principal; the governing board; the interlevel m anagement c ommittee m ade up of representatives
from t he s chool boa rd, Cégep B eauce-Appalaches and Centre uni versitaire de s Appalaches; t he
school-business c ommittee, w hich plays an advisory role; the governing board of SITTE; and a
representative of the N ational R esearch C ouncil of Canada (NRC), whose mandate is to support
SITTE, CIMIC and businesses in their scientific and industrial research.

Commission scolaire de la Beauce-Etchemin has an integrated management approach for all of the
initial and c ontinuing voc ational training of fered in its territory. T his a pproach, w hich is l argely
centralized but w hich requires t he active p articipation of al 1 pa rties concerned, is ai med at
developing and i mplementing ha rmonized programs di vided fairly among the three VTCs in the
school board's territory. In collaboration with the principal of each of the three VTCs, the school
board is responsible for financial and material resource management, program implementation, the
development of i nstructional s trategies, s tudent g uidance a nd counselling, s upport f or s tudents
seeking practicum positions and the placement o f graduates. S ervices to business and industries*’
are also centrally managed. The school board is responsible for analyzing continuing education and
in-service training needs and developing continuing education and training programs and activities,
which are then offered by Centre de formation professionnelle Pozer, CIMIQ or Centre de formation
des Batisseurs.

3Recognized a nd f inanced by M ELS a nd t he M inistére d u D éveloppement ¢ conomique, de 1 *Innovation e t de 1 ’Exportation
(MDEIE), CTTCs are under the authority of the CEGEPs. Their mandate is to carry out applied research, business technical support
and information a ctivities in a specific field in order to help de velop and i mplement t echnological i nnovation projects and new
technologies. See the Web sites of MELS (www.mels.gouv.qc.ca), Réseau Trans-tech (www.reseautranstech.qc.ca) and the MDEIE
(www.mdeie.gouv.qc.ca). See a Iso Q uébec, M inistére d u D éveloppement é conomique, de 1 'Innovation e t de 1'Exportation a nd
Ministére de 1'Education, du Loisir et du S port, Rapport d’évaluation de la performance du dispositif des centres collégiaux de
transfert de technologie (CCTT) (Québec: Gouvernement du Québec, 2008).

3*See the Web site of the Service d’innovation et de transfert technologiques pour I’entreprise (www.sitte.qc.ca).

3> Management o f the b usiness services department and continuing education and training at C ommission s colaire d ¢ 1 a B eauce-
Etchemin is described in section 4.1.2.
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In its 2007 -2012 strategic plan, the school board set a goal of diversifying qualification paths in
order t o c ontribute to the region's de velopment. T o this end, it promotes t he voc ational t raining
offered in the three VTCs, proposes vocational training and adult education activities consistent with
students' and the 1abour m arket's qua lification ne eds, and c ollaborates w ith e veryone involved in
order to support the socioeconomic development of the Chaudicre-Appalaches region.

Division of responsibilities at Commission scolaire de la Capitale

Located in the C apitale-Nationale r egion, Commission scolaire de la C apitale a dministers
48 elementary s chools, 11 secondary s chools, 1 elementary and secondary s chool w ith ¢ hild
psychiatry services, 7 VTCs and 3 adult education centres.>®

Of the seven VTCs in the territory served by the school board, two are provincial schools: Ecole de
foresterie e t de t echnologie du boi s de D uchesnay, w hich of fers t raining pr ograms i n f orest
management, w ood processing and wildlife protection; and Ecole des métiers et oc cupations de
l’indusgie de 1a cons truction de Q uébec (EMOICQ), w hich of fers p rograms in t he ¢ onstruction
sector.

Provincial schools were created in the wake of the vocational training reform in the 1980s. One of
the measures promoted by the Ministére de I'Education at the time was to invite representatives from
the labour market to participate in the review and development of programs of study in their sector
of activity. Once they had participated in the program development process, partners from the labour
market wanted to become more involved in program offerings in their sector by collaborating in the
implementation a nd pr omotion of voc ational training pr ograms a nd t he m anagement of t he
educational institutions offering them.

The Commission de 1a construction du Q uébec (CCQ) was one of the first partners to express an
interest in participating in the management of vocational training programs leading to a diploma in a
trade or occupation in the construction industry.”® In accordance with its mandate, which consists in
ensuring t he i mplementation of t he Act respecting labour relations, vocational training and
workforce management in the construction industry, the C CQ provides and m anages training in
ordert o de velopa qu alified w ork force, t aking t he ¢ onstruction i ndustry's qua litative a nd
quantitative ne eds into a ccount. Also, under t he r egulations pe rtaining t o the w ork force in the
construction i ndustry, i t m ust e nsure t hat employees w ho e nter t he construction i ndustry a s
apprentices hold a DVS in one of the 26 construction trades. This requirement led to the creation of
provincial schools in the construction sector.

The first a greements be tween the Ministére de 1'Education, the s chool boards and partners in the
construction industry represented by the CCQ were reached in the early 1990s. These gave rise to
the ¢ reation of t hree pr ovincial s chools i n t he ¢ onstruction s ector, i ncluding E MOICQ. T hese
agreements enabled partners in the construction industry to make sure that the programs of study
offered by the educational institutions would adequately meet the industry's qualification needs by

3% For further i nformation a bout C ommission s colaire de l1a Capitale and its VTCs, see Appendix IT of this report and the s chool
board's Web site (www.cscapitale.qc.ca).

37 The information in this section was gathered in June 2008 in an interview with Denis Lemieux, director, Service de la formation
professionnelle et de 1’éducation des adultes, Commission scolaire de la Capitale. Information was also taken from documents on the
management of provincial schools made available to the research team by Mr. Lemieux.

8See the Web site of the Commission de la construction du Québec (www.ccq.org).
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offering the m s tate-of-the-art facilities, e quipment and tools. However, in these e arly a greements
defining the responsibilities of the different partners, representatives from the labour market were
essentially relegated to an advisory role.

In the years that followed, construction industry partners wanted to play a more active role in the
management of the provincial s chools; they w anted de cision-making pow er. T he r evision of the
Education Act in 1998 was an opportunity to provide a legal basis for the creation of this type of
training c entre and to allow partners from the labour market to participate more actively in the
management of these centres. Under s. 468 of the Act, the Minister of Education, R ecreation and
Sports "may establish a school, vocational training centre or adult education centre having a regional
or provincial role under the jurisdiction of one or more school boards, pursuant to an agreement with
each of the school boards concerned."*” Also, the agreement specifies the mode of administration
and ope ration of the institution and " may e ntrust t he m anagement of any or all of the s ervices
provided by the institution to a committee or body established by the agreement and determine the
distributia(r)l of the functions and powers between the institution, the school board and the committee
or body."

Thus, under the Education Act, provincial schools are under the authority of the school boards and
each oneis managed by a management c ommittee and a principal. The r esponsibilities of the
management committee are similar to those of a governing board, but the organizational structure of
the two types of bodies is different, since the management committee of a provincial school is made
up for the most part of representatives from the education community and the labour market.

For example, the management committee of EMOICQ is made up of representatives from employer
groups, t rade uni ons, t he C CQ, C ommission s colaire de 1a C apitale, EMOICQ, including tw o
teachers and t he principal, w ho doe s not have the right to vote and, finally, a r epresentative o f
MELS, who does not have the right to vote. The main responsibilities of EMOICQ's management
committee include:

e giving its opinion to the school board on the recruitment and selection of a principal, vice-
principals and teachers at EMOICQ

e adopting EMOICQ's orientations, action plan and budget estimates

e cach year, electing the chair of the management committee from among the representatives
of the construction industry

e giving its opinion to the school board on the use of EMOICQ's budget surpluses

e setting up working committees, as needed, appointing their members and establishing their
mandate

e establishing the orientations of services for the recognition of acquired competencies
e givingi ts opi nion ont he pr oposals of E MOICQ's pr incipal ¢ oncerning t he ph ysical,
material and instructional organization of the programs of study offered

e submitting proposals to improve the school's management and operation to partners from
the construction industry

3Education Act, s. 468.
“0Education Act, s. 468.
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EMOICQ's pr incipal i s appointed b y t he s chool boa rd a t t he r ecommendation of t he s election
committee, which is made up of four representatives of the school board and four representatives of
the construction industry appointed by the CCQ. The principal of a provincial school is not obliged
to hold a teaching licence. In addition, the position requires that the i ncumbent have five years'
experience deemed relevant by the selection committee. The responsibilities of EMOICQ's principal
consist, in particular, in ensuring the quality of the programs of study offered, in accordance with the
orientations and action plan and the decisions made by the management committee; supporting the
school board in its relations with the CCQ, MELS, businesses, employer groups and trade unions in
the construction sector; and managing EMOICQ's annual budget.

Like VTCs, pr ovincial s chools a re responsible f or ¢ ontributingt o Québec's s ocioeconomic
development by of fering quality initial and continuing vocational training services consistent with
the training needs of businesses and individuals. However, their mission differs in that each of them
offers programs of study associated with a specific economic sector. Thus, EMOICQ's mission is to
offer i nitial and continuing t raining pr ograms t hat m eet t he c onstruction i ndustry’s n eeds for a
qualified work force.

Division of responsibilities at Commission scolaire de Saint-Hyacinthe

Commission s colaire de S aint-Hyacinthe is 1 ocated i nt he M ontérégie r egion. It administers
32 preschool and e lementary schools, 4 secondary s chools, 1 VTC, 1 adult educ ation centre and
1 school of fering s pecial s ervices f or s tudents w ith ha ndicaps or | earning or a djustment
difficulties.* The VTC, Ecole professionnelle de Saint-Hyacinthe, consists of a main building and
four satellite buildings in the territory served by the school board.**

Ecole pr ofessionnelle d e S aint-Hyacinthe, which ¢ urrently o ffers 29 initial voc ational tr aining
programs, is growing; in 2008-2009 it expected to offer more than 35 programs leading to a DVS or
an AVS. The growth of the VTC is a result of the school's mission: to promote vocational training,
encourage young people to stay in school, promote student success, and contribute to the region's
socioeconomic development by training a qualified work force.

Although the management structure of Ecole professionnelle de Saint-Hyacinthe and C ommission
scolaire de Saint-Hyacinthe is consistent with the provisions of the Education Act, it is somewhat
unique. For example, E cole professionnelle de Saint-Hyacinthe is the only VTC under the school
board's authority. This means that it must offer all of the initial and continuing vocational training
services needed to meet the region's work force training needs, in particular those of students and
businesses. It also means that it must be very active in terms of networking, i.e. that it must build
and maintain an effective network of individuals, businesses and partner organizations with a view
to organizing and sharing services.

The V TC's s tructure is also c haracterized b y t he di vision of educational, financial a nd m aterial
management r esponsibilities a mong the pr incipal a nd the s ix vi ce-principals. E ssentially, t he

“IFor f urther i nformation a bout Commission s colaire de S aint-Hyacinthe an d E cole p rofessionnelle de S aint-Hyacinthe, s ee
Appendix III of this report and the following W eb sites: C ommission s colaire de Saint-Hyacinthe (www.webcorp.cssh.qc.ca) and
Ecole professionnelle de Saint-Hyacinthe (www.epsh.cssh.qc.ca).

“2The information in this section was gathered in June 2008 in an interview with Gaston Vachon, principal of Ecole professionnelle
de S aint-Hyacinthe. I nformation w as also t aken from internal management documents made a vailable to the r esearchteamby
Mr. Vachon.
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principal ensures the quality of the services provided, prepares and manages the annual budget and
defines t he dut ies a nd r esponsibilities of s taff m embers. T ot his e nd, he de legates num erous
responsibilities to the vi ce-principals, especially with regard to the management of t he di fferent
programs of s tudy of fered. E ach vi ce-principal is t herefore r esponsible for a c ertain num ber of
programs i n a ddition t o s pecific por tfolios, s uch a s i nternational pr ojects, t he pr omotion of
vocational t raining and the pl acement of graduates. In or der t o s upport t he vi ce-principals, t he
principal grants them p art of the V TC's bud get, de pending on the programs for w hich they are
responsible. T he vi ce-principals m ust us e t hese f unds t o pur chase t he t ools, e quipment a nd
machinery needed to teach the programs in question. Should any funds remain at the end of the year,
they are reinvested in the program the following year.

Obviously, the management structure at Ecole professionnelle de Saint-Hyacinthe, which could be
qualified as decentralized or participatory, is intended to mobilize staff members. It is also intended
to ensure the ef ficient management of program of ferings, in accordance with the VTC's mission,
which is to foster student success and contribute to the region's socioeconomic development.

3.1.2  Division of responsibilities in CEGEPs

The description of the division of responsibilities in the 48 CEGEPs in Québec is divided into the
following five sections:

Legislative framework defining the responsibilities of CEGEPs
Mission of the CEGEPs

Organizational structure of the CEGEPs

Division of responsibilities at Cégep de Saint-Félicien
Division of responsibilities at Cégep de Limoilou

Legislative framework defining the responsibilities of CEGEPs

CEGEPs' activities are governed for the most part by the General and Vocational Colleges Act, the
College Education Regulations and the Régime budgétaire et financier des cégeps.

e The General and Vocational Colleges Act defines the functions and powers of the Québec
government, M ELS a nd t he ¢ olleges, a nd s pecifies t he ¢ omposition a nd r espective
responsibilities of the di fferent ma nagement bo dies.*’ Bill 110, s ubmitted t o Q uébec's
National Assembly on O ctober 30, 2008, pr oposes major amendments to the General and
Vocational Colleges Act.** Since the Bill is currently the subject of consultation and debate
and ha s not yet be en p assed, t he o rientations i t pr omotes, e specially as ¢ oncerns t he
composition, operation and responsibilities of a college's board of directors, will be touched
on only briefly in later sections of this report.

e The College Education Regulations are tributary to the above-mentioned Act. They provide
a f ramework for t he o rganization of c ollege education a nd t herefore a ddress s tudent

“General and Vocational Colleges Act, R.S.Q., ¢. C-29.

“An Act to amend the General and Vocational Colleges Act with respect to governance (Bill 110). This Bill was introduced in the
National Assembly on 30 October 20 08, and, in S eptember a nd O ctober 20 09, w as t he s ubject of pa rliamentary ¢ ommission
consultations.
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admission and registration, the characteristics of technical and preuniversity programs of
study, i1 nstructional or ganization a nd t he a dministration of pr ograms, t he e valuation of
learning and the certification of studies.*

e The Régime budgétaire et financier des cégeps is prepared on an annual basis by MELS
under ss. 25 and 26 of the General and Vocational Colleges Act. Approved by the Conseil
du Trésor, the Régime budgétaire et financier des cégeps contains all of the budgetary rules
and instructions governing the management of material and financial resources of MELS
and t he C EGEPs. It also s ets out t he s teps a nd pr inciples i nvolved i n ¢ alculating t he
amounts allocated, the p osting of documents, the use of funds and all o f the operations
leading to the establishment of subsidies granted to CEGEPs by MELS.*®

Mission of the CEGEPs

The first level of higher education in Québec, college education comprises two types of programs of
study, technical and preuniversity, certified by the same diploma, the Diploma of College Studies
(DCS). The mission of the C EGEPs that of fer these programs is to enable students enrolled in a
technical training program to acquire the competencies needed to practise a trade or occupation, and
those e nrolled i n a pr euniversity pr ogram t o a cquire t he ¢ ompetencies ne eded t o pur sue t heir
education at the university level. Their mission is also to enable students enrolled in either type of
program to acquire a basic cultural education, develop generic skills and learn appropriate attitudes,
and to contribute to the socioeconomic de velopment of the region they serve by of fering training
activities to meet the needs of businesses and individuals.*’

In order to carry out this mission, the director of each college must ensure that all of the resources
and s ystems ne eded t o of fer qua lity training are in place, including le arning activities aimed at
helping s tudents acquiret het argeted competencies. C EGEPs a re responsible f or p rogram
implementation and "for de veloping the 1 earning a ctivities ne cessary to help students master the
targeted competencies i n t echnical e ducation, ont he ba sis of obj ectives a nd s tandards s et by
[MELS]. They set the number and duration of learning activities and s elect the m ost appropriate
training approach (theory or practical courses, practicums in the workplace, project work, etc.)."*®

Organizational structure of the CEGEPs
Under the General and Vocational Colleges Act, a CEGEP is a legal person; and may, in particular:

e implement the programs for which it has received the authorization of MELS

e make agreements with any educational organization or other body respecting the instruction
which the CEGEP is designed to provide

e contribute, by labour training activities, applied research, technical assistance to enterprises
and t he pr ovision of i nformation, t o t he de velopment and realization oft echnological

43 College Education Regulations, R.S.Q. ¢. C-29, 1. 4.

46 Web site of the Ministére de 1I’Education, du Loisir et du Sport (www.mels.gouv.qc.ca).

“TThere are five provincial schools that offer vocational and technical training in Québec. Each one is affiliated with a C EGEP and
offers exclusive programs in a particular field of study. They are Centre québécois de formation aéronautique, Ecole des péches et de
’aquaculture du Québec, E cole nationale d ’aérotechnique, E cole nationale du meuble et de 1°ébénisterie, an d Institut maritime du
Québec. For further information, see the Web site of E coles nationales du Québec (www.ecolesnationales.qc.ca) and those of each
school.

“*Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 55.
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innovation pr ojects, t he i mplementation a nd di ffusion of ne wt echnology andt he
development of its region

e supply services or allow the use of its facilities and equipment for cultural, social, sporting
or scientific purposes

e take part in the development and realization of cooperation programs with other Canadian
provinces and other countries in the field of college education

e solicit and accept any gift, legacy or other liberality
e issue bonds or other titles of indebtedness

e investits funds in any manner deemed suitable, either in its own name or in the name of
trustees

e  acquire, possess, lease, hold, administer and alienate proper‘[y49

In addition, as seen in Figure 3.4, which gives an e xample of the or ganizational s tructure o fa
CEGEP, and Figure 3.5, which provides an overview of the division of responsibilities among the
principal management bodies of a CEGEP, colleges are managed by a board of governors, whose
composition i s i ntended t o r eflect t he di fferent e lements of t he community t hey s erve. Int his
context, the board must be representative of the different members of the education community, the
business community, the labour market, the corporate community and parents.”® More specifically,
the board of governors of a CEGEP is made up of a di rector general, an academic dean, and the
following persons:

e five persons appointed by the Minister, chosen as follows: two following consultation with
socioeconomic groups of the territory principally served by the CEGEP, one from among
the persons proposed by university-level teaching institutions, one from among the persons
proposed by the school boards of that territory and one from among the ones proposed by
the r egional ¢ ouncil o f labour m arket pa rtners for t he r egion i n w hich t he C EGEP is
situated

e two pe rsons a ppointed byt he M inister, ¢ hosen f rom w ithin e nterprises i n the r egion
operating in the economic sectors corresponding to the technical programs of study offered
by the CEGEP

e two persons holding a DCS, one in a preuniversity program of study and one in a technical
program of study, appointed by the members of the board in office

e two parents of students attending the CEGEP, elected by their peers

e two students attending the CEGEP, one in a preuniversity program of study and one in a
technical program of study, elected by their peers

e two teachers, one member of the nonteaching p rofessional s taff and one member o fthe
support staff of the CEGEP, elected by their peers’’

4 General and Vocational Colleges Act, ss. 6 and 6.0.1.

S%\/ocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 34.

! General and Vocational Colleges Act, s. 8. In Bill 110, the composition of the board of governors (referred to as the board of
directors) is substantially altered. A ccording to the Bill, the board should be made up of the director general of the CEGEP and
16 persons as follows: 11 independent directors, 2 students a ttending the C EGEP, 2 t eachers and 1 member of t he nont eaching
professional staff.
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One of the principal responsibilities of the board of governors of a CEGEP is to establish a strategic
plan covering a period of several years, having regard to the situation prevailing at the C EGEP.
Reviewed annually, the plan must state the objectives and the measures that are to be implemented
to fulfill the CEGEP's mission. The strategic plan must include a success plan, which is a special
plan to improve student success.

The ordinary administration of a college is under the responsibility o f an e xecutive ¢ ommittee.™
Made up of members ofthe board of governors elected by the board, the ex ecutive com mittee is
chaired by t he di rector g eneral of t he C EGEP. Any m atter con cerning t he pr ograms of s tudy
dispensed by the CEGEP and the evaluation of learning is under the responsibility of the academic
council. This council is established by the board of governors and must include at least the following
persons:

e the academic dean, who shall be the council's president

e members of the CEGEP staff who are responsible for programs of study, appointed by the
board

e teachers and members of the nonteaching professional staff, elected by their peers
e students attending the CEGEP>*

Responsible for instructional matters, the academic council must give its opinion to the board on the
following questions:

e proposals f or i nstitutional pol icy on t he e valuation of | earning a nd pr ocedures f or t he
certification of studies

e proposals for institutional policy on the evaluation of programs of study

e the selection of learning activities to help students master the competencies targeted in the
programs offered by the CEGEP

e any draft b ylaw o r pol icy relating t o t he r ules, pr ocedures and c riteria g overning t he
admission and registration of students

e the CEGEP's strategic plan®’

After c onsulting t he a cademic ¢ ouncil, the board of governors appoints the director general and
academic dean of the CEGEP for a pe riod of three to five years. Essentially, the director general
sees that the decisions of the board and the executive committee are carried out, while the academic
dean is responsible for managing preuniversity and technical programs of study and for replacing
the director general in the case of his or her absence or inability to act.’®

>2General and Vocational Colleges Act, s. 16.1. According to Bill 110, the board would have more responsibilities.

33 According to Bill 110, a CEGEP's affairs would not necessarily be administered by an executive committee. Three new committees
established by the board of directors would manage the CEGEDP, i.e. a governance and ethics committee, an audit committee and a
human resources committee.

5*General and Vocational Colleges Act, s. 17.

55General and Vocational Colleges Act, s. 17.0.2.

This description of the organizational structure of colleges—in particular the description of the role of the director general and the
academic d ean—is based on t he General and Vocational Colleges Act and ministry documents, as well as internal m anagement
documents made available to the research team by Louis Lefebvre, director general of Cégep de Saint-Félicien, and Anne Filion,
academic dean of Cégep de Limoilou.




48

More specifically, the CEGEP's director general is responsible for the general management of the
CEGEP, its promotion and development, and the management of the different departments. He or
she:

e plans a nd ¢ oordinates t he de velopment of s pecific pol icies a nd di fferent or ientation
documents such as the CEGEP's educational project, development plan and action plan and
the work plans of the different directors, and sees that they are implemented

e plans and coordinates the procedure for evaluating the CEGEP’s activities
e oversees the preparation of the CEGEP's annual budget

e manages the CEGEP's revenues and proposes new services to the appropriate bodies based
on criteria such as students' needs, profitability and self-funding

e establishes partnerships with different organizations in the region, including school boards,
other CEGEPs, universities, businesses and public and parapublic organizations, in order to
foster the development of both the CEGEP and its region, and to offer initial training and
continuing education and training programs that adequately meet students' needs

e promotes the CEGEP's services

The academic dean, usually in collaboration with the various deans, carries out activities related to
the administration of programs of study offered by the CEGEP. These activities include:

e planning program implementation in collaboration with MELS

e planning and coordinating the evaluation of teaching and the programs of study offered
e supervising the implementation of new teaching methods and learning activities

e overseeing the educational organization

e keeping student records up to date

Finally, as seen in Figure 3.4, 1 n addition to the director general and the ac ademic d ean, several
other di rectors pa rticipate i n t he m anagement of ¢ olleges. For example, t he hum an r esources
director, the director of student services, the director of continuing education and training and the
director of communications and corporate affairs all play an important role.
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Figure 3.4

Example of the organizational structure of a CEGEP

Academic council®

[ Executive committee ]

Director general® ]

Director of administrative services

— Management of financial resources (budget forecasts,
investment planning, etc.)

— Management of material resources (procurement, building
maintenance, etc.)

— Reception, security and protection, transportation and
parking

— Etc.

[ Director of student services

— Counselling, guidance, psychological services, health
services and placement services

— Financial assistance, housing and food services

— Sports and sociocultural activities

— International activities

— Etc.

Human resources director

— Staffing

— Labour relations

— Professional development

— Benefits, payroll, occupational health and safety, group
insurance and pension plans

— Etc.

[ Director of continuing education and training

— Management of adult education programs
— Recognition of acquired competencies

— Business services and customized training
— Economic development

— International activities

— Etc.

Director of communications and corporate affairs ]

— Management of internal and external communications
— Document and archive management

— Publishing

— Management of Web site

— Etc.

[ Director of information systems and technology

— Management of computer population

— Computer system installation and maintenance
— User support

— Etc.

Academic dean’

— Ete.

— Management of preuniversity and technical programs of study

— Organization of teaching and instructional development (research and development, evaluation, etc.)
— Training paths (work-study programs, practicums, pedagogical assistance, etc.)

— Management of teaching resources (library, audio-visual department, etc.)

pooe

Members of the board of governors are appointed or elected, as the case may be.

The academic council is chaired by the academic dean.

The director general of the CEGEP is appointed.

The academic dean is often assisted by one or more deans.
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Figure 3.5

Overview of the division of responsibilities among the board of governors, the
academic council and the director general of the CEGEP

Responsibilities

Board of governors®

Academic council

Director general

Selecting the director
general of the CEGEP

— consults the academic
council on the choice of
director general

— appoints the director
general of the CEGEP

— gives its opinion to the
board of governors on the
choice of director general
of the CEGEP

Selecting the academic
dean

— consults the academic
council on the choice of
academic dean

— appoints the academic
dean

— gives its opinion to the
board of governors on the
choice of academic dean

Developing the CEGEP's
strategic plan

— consults the academic
council on the objectives
to be included in the
strategic plan

— establishes the strategic
plan

— gives its opinion to the
board of governors on the
strategic plan

Developing the success
plan

— consults the academic
council on the objectives
to be included in the
success plan to improve
student success

— establishes the success
plan

— gives its opinion to the
board of governors on the
success plan

Developing student
admission and registration
policies

— consults the academic
council on student
admission and registration

— establishes student
admission and registration
policies

— gives its opinion to the
board of governors on
student admission and
registration policies

Choosing learning
activities to help students
develop the competencies
targeted by the CEGEP's
programs of study

— approves the proposed
learning activities

— proposes learning
activities to help students
master the competencies
targeted in the CEGEP's
programs of study

Developing policies for the
evaluation of learning and
procedures for the
certification of studies

— consults the academic
council on the evaluation
of learning

— adopts policies for the
evaluation of learning

— gives its opinion to the
board of governors on
policies for the evaluation

of learning and procedures

for the certification of
studies

— plans and coordinates the
development of policies
for the evaluation of
learning and oversees their
implementation

Developing policies for

evaluating the programs of

study offered by the
CEGEP

— consults the academic
council on program
evaluation

— adopts program evaluation

policies

— gives its opinion to the
board of governors on
program evaluation
policies

— plans and coordinates the
development of program
evaluation policies and
oversees their
implementation
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Responsibilities Board of governors®

Academic council Director general

Developing orientation
documents

— adopts orientation
documents

— plans and coordinates the
development of different
orientation documents
such as the CEGEP's
educational project,
development plan and
action plan, and the work
plans of the different
directors

Developing a procedure for — adopts the procedure for

— plans and coordinates the

evaluating the CEGEP's evaluating the CEGEP's procedure for evaluating
activities activities the CEGEP's activities
Preparing the CEGEP's — adopts the CEGEP's — prepares the CEGEP's

annual budget annual budget

annual budget and submits
it to the board of
governors

— manages the CEGEP's
annual budget and answers
for it to the board of
governors

Managing CEGEP
revenues and proposing
new income-generating
services

— approves the development
of new income-generating
services

— manages CEGEP revenues

— proposes the development
of new income-generating
services based on criteria
such as students' needs,
profitability and self-
funding

Promoting the CEGEP's
services

— oversees the promotion of
the CEGEP's services

Establishing partnerships
with different
organizations in the region

— establishes partnerships
with different
organizations in order to
foster the development of
the CEGEP and its region

Source:

General and Vocational Colleges Act and College Education Regulations.

a. In this figure, the responsibilities of the board of governors include those de legated to the executive c ommittee. The
executive committee is made up of members of the board of governors elected by the board, and its principal task is the
ordinary administration of the CEGEP. However, in the amendments proposed in Bill 110, the responsibilities of these
bodies, in particular those of the board of governors, are different.

Division of responsibilities at Cégep de Saint-Félicien

Cégep de S aint-Félicien is loc ated in the S aguenay—Lac-Saint-Jean r egion a nd ¢ omprises t wo
campuses: Cégep de Saint-Félicien itself which, each year, receives approximately 950 students, and
Centre d’études collégiales de Chibougamau, which receives approximately 115 students. Cégep de
Saint-Félicien offers el even programs leading to a D CS—four preuniversity programs and s even
technical tr aining pr ograms—including Natural Environment Technology, w hich only it of fers.”’

Form ore i nformation a bout Cégep de S aint-Félicien, s ee Appendix I V oft hisr eport andt he C EGEP's W eb s ite

(www.cstfelicien.qc.ca).
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The C EGEP also of fers ¢ ontinuing e ducation and training programs leading to an A ttestation of
College Studies (ACS).

Two elements affect the CEGEP's educational project:*® on the one hand, the population decline in
the N ord-du-Québec an d Saguenay—Lac-Saint-Jean r egions, w hich hasledto adecreaseinthe
number of enrollments in preuniversity and technical programs of study; and, on the other hand, its
geographic | ocation a nd e nvironment, w hich ha ve allowed it t o a cquire s pecial e xpertise in the
integrated management of forest resources, tourism and sustainable local development.

Cégep de Saint-Félicien's 2004 -2009 s trategic pl an and the annual m anagement process aimed at
achieving its objectives focus on de clining enrollments and the consolidation of program offerings
in the C EGEP's ar eas of ex pertise. Its m ajor or ientations a imed at ¢ arrying out its thr eefold
mission—to pr ovide qua lity college e ducation f or c ommunities a nd bus inesses i n t he r egion; t o
participate actively in the social, e conomic and cultural de velopment ot the N ord-du-Québec and
Saguenay—Lac-Saint-Jean r egions; a nd t o of fer s tudents pe rsonalized r eception s ervices and
assistance—include e nsuring a dequate f unding s ot hati tc an c ontinue t o pr ovide a ccesst o
postsecondary education in the region, and using different means to mitigate the negative effects of
demographic and socioeconomic trends.

The annual management process implemented by the CEGEP's director general and the division of
responsibilities a mong t he di rector ge neral, t he ot her di rectors, t he e xecutive c ommittee and t he
board of governors can be described as follows:

e In January, the members of the CEGEP's administrative committee, i.e. the director general,
the academic dean, the director of human resources and business and community services,
the director of administrative services and the director o f Centre d’ études col Iégiales d e
Chibougamau, m eet t o pl an t he t eaching, s upport, t echnical a nd pr ofessional r esources
needed for the following school year.

e In March, the administrative committee's plan, including staffing needs and an estimate of
human resources costs, is presented to the executive committee for approval.

e In April, the CEGEP's administrative committee establishes the objectives to be achieved
over the course of the year in order to implement the strategic plan. These objectives will
serve as a basis for the development of the different directors' annual work plans.

e In June, the budget is presented to the director general, then to the board of governors for
adoption.

e In A ugust, the administrative c ommittee reviews the previous year's a chievements a nd
presents the objectives for the coming school year to staff members.

e In September, the board of governors meets for the first time and adopts the objectives set
for the year.

The annu al m anagement pr ocess is i mplemented in collaboration with the di fferent ma nagement
bodies a tt he C EGEP. T his m eans t hat e veryone p articipates activelya ndus es hi sor he r
competencies to achieve the set objectives. In addition, all staff members are invited to help promote

¥ The information in this section was gathered in June 2008 in an interview with Louis Lefebvre, director general of Cégep de Saint-
Félicien. Information was also taken from internal management documents made available to the research team by Mr. Lefebvre.
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the CEGEP's services, especially since the current decline in population requires the mobilization of
all r esources to implement loc al a nd sustainable s trategies th at w ill f oster the s ocioeconomic
development of the Nord-du-Québec and Saguenay—Lac-Saint-Jean regions.

Division of responsibilities at Cégep de Limoilou

Cégep de Limoilou is1ocated in the C apitale-Nationale r egion a nd ¢ omprises t hree ¢ ampuses:
Campus de Québec, Campus de Charlesbourg and Pavillon des métiers d’art.” Each year, it receives
approximately 5500 s tudents. T he C EGEP o ffers 24 p rograms o fs tudy |l eadingt o aD CS:
3 preuniversity pr ograms and 19 technical pr ograms. The | atter are closely r elated to the m ain
industries i n t he Q uébec C ity region: t he a rts, he alth a nd s cience, m anagement, t ourism, hot el
management, restaurant management, high technology and physics technology.®® The CEGEP also
offers several continuing education programs leading to an ACS.

The di vision of r esponsibilities at C égep de Limoilouisbased ont he General and Vocational
Colleges Act. The ov erall m anagement s tructure of t he C EGEP can therefore b e de scribed as
follows: in the management of the CEGEP's administrative and instructional services, the board of
governors plays a governance role, the ex ecutive committee plays a d ecision-making role and the
academic council plays an advisory role. However, the day-to-day administration of the CEGEP is
under the responsibility of a c ommittee w hich, under the authority o f the director general of the
CEGEP, meets once a week. This committee is made up of the director general, the academic dean,
the director of student services, the dean of continuing education, the human resources director, the
director of information s ystems a nd t echnology, t he di rector of a dministrative s ervices and t he
director of communications and international affairs. The committee is responsible for advising the
director general, implementing the strategic plan adopted by the board of governors and ensuring
that every director prepares an annual work plan aimed at achieving the objectives set out in the
strategic plan.

Int he early 2000s , C égep d e Limoilou upda ted i ts pr ogram of ferings i n i nitial training a nd
continuing e ducation a nd t raining i n o rder t o adequately m eet t he ne eds of young pe ople, t he
community and society in general. It wanted to adapt its program offerings to changing needs and
emerging realities, to forge closer ties with the community and to help improve the popul ation's
level of schooling. This is an illustration of the role CEGEPs play in their community and of the
autonomy they enjoy in carrying out their mission.

Thus, 1 n a ccordance w ith t he ¢ ollege education r eform, t he C EGEP was a ble t o d evelop ne w
preuniversity profiles, including a drama profile in the Arts program and an education profile in the
Social Sciences program. T he ¢ ducation profile prepares s tudents t o pur sue uni versity s tudies in
programs | eading to a b achelor's de gree in preschool and elementary e ducation or in s econdary
education in s ocial s tudies and F rench, 1 anguage of instruction.®’ The C EGEP's goal in creating
these pr ofiles is to make its pr euniversity pr ograms mor e pr actical a nd meaningful and better
adapted to students' career prospects.

9 For further information about Cégep de Limoilou, see Appendix V of this report and the CEGEP's Web site (www.climoilou.qc.ca).
% The information in this section was gathered in June 2008 in an interview with Anne Filion, academic dean, and Nicole Rousseau,
dean of continuing training, at Cégep de Limoilou. Information was also taken from internal management documents made available
to the research team by Ms. Filion.

61 Cégep d e L imoilou has r eached an ex clusive ag reement with t he F aculty o fE ducation at U niversité Laval as concerns t he
preparation of students for the French test required to enter the programs in question.
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Cégep de Limoilou has added new programs to better meet the needs of students and the labour
market, including two preuniversity programs, Visual Arts and Computer Science and Mathematics,
and one technical program, 3D Animation and Computer-Generated Imagery. The latter p rogram
has resulted in closer ties with socioeconomic partners like Ubisoft, with a view to offering state-of-
the-art training.

For many years now, Cégep de Limoilou has offered an Applied Arts and Crafts program, which
includes the following six specialties: ceramics, textile construction, cabinet making and millwork,
jewellery making, violin and guitar making, and sculpture. It is the only CEGEP to give the program
in Eastern Québec (Cégep du V ieux-Montréal offers it in Western Québec). The general education
component is ta ught a t the C EGEP, while the pr actical tr aining s pecifict o each specialtyi s
dispensed i n s tudio s chools b y craftspeople w ho pr actise t he t rades i n que stion a nd w ho a re
recognized as experts in their field. The advantage of this type of organization is that training is up
to date, and students are excited about the possibility of learning from masters who can impart the
tricks of the trade on a daily basis.

Cégep de Limoilou favours a work-study approach, in particular cooperative education, for many of
its te chnical tr aining p rograms. Each year, approximately 4 00 s tudents e nroll i n w ork-study
programs, in which they do t wo paid three-month practicums in the workplace in alternation with
periods in s chool. T hey 1 earn firsthand a bout t he hi ring pr ocess and j ob s earch t echniques, a nd
acquire com petencies in a real work setting. For this, the CEGEP must forge close ties with the
many businesses t hat a ccept t rainees and t here m ust be s ustained co mmunication between t he
CEGEP and the businesses, which share their observations about the quality of the training and how
it meets their needs for a qualified work force.

In order to ensure that its programs always conform to its mission and values and provide quality
training, the CEGEP has adopted a policy for managing programs leading to a DCS or an ACS. This
policy focuses on pr ogram de velopment, i mplementation, e valuation and review. It states that all
programs offered by the CEGEP are subject to an annual evaluation based on indicators, making it
possible to adjust the appropriate elements or to identify the need for a more in-depth evaluation.

Finally, C égep de Limoilou r ecently adopted its 2008 -2013 s trategic pl an, w hich t estifies to i ts
desire to be firmly rooted in the community and to offer qualifying training. The six strategic aims
promoted by the C EGEP are as follows: to implement qua lity r egular and c ontinuing e ducation
programs; to improve s tudents' success rate; to provide an e ducational e nvironment c onducive to
overall personal de velopment; to participate in the region's e conomic and s ocial de velopment; to
promote the CEGEP; and to provide a stimulating and friendly atmosphere where students can enjoy
learning and working.
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3.2 Responsibilities of secondary and postsecondary schools offering vocational
education and training in Lithuania

The de scription of t he responsibilities of s econdary and pos tsecondary e ducational i nstitutions
offering voc ational e ducation a nd t raining i s di vided i nto t wo sections: voc ational s chools a nd
colleges. We should begin, however, with a description of Lithuania's education system.

In Lithuania, t he m ain responsibility for e ducation, from pr eschool t o university, | ies w ith t he
Ministry o f Education and Science (MES). R esponsibility for vocational education and training is
shared by two ministries: initial vocational education and training in a school setting is under the
responsibility of the MES, and continuing vocational education and training in a workplace setting is
under the responsibility of the Ministry of Social Security and Labour (MSSL) and the Lithuanian
Labour M arket Training A uthority. S ince 2008, e fforts ha ve be en m ade t o i ntegrate i nitial a nd
continuing vocational education and training, in terms of both management and the implementation
of teaching a ctivities in educational institutions. The pur pose of this integration is to of fer m ore
coherent and effective initial and continuing education and training services.

The pr incipal r esponsibilities of the M ES in terms of voc ational e ducation a nd t raining at t he
secondary and postsecondary | evels ar et o establish training r eference s ystems ba sedont he
appropriate oc cupational reference s ystems,” to or ganize and supervise program of ferings and to
oversee pr ogram i mplementation a nd e valuation. S ome of t he voc ational e ducation and t raining
responsibilities of the MES a re a ssumed b y t he Q ualifications a nd V ocational E ducation a nd
Training D evelopment Centre (QVETDC). A mong ot her things, the Q VETDC is responsible for
organizing the development and validation of national Vocational Education and Training Standards
for the competencies needed to practise a trade or occupation and the vocational programs of study
onw hicht heya reb ased. E ach Vocational Educationa nd T raining S tandard i ncludes an
occupational reference, a reference for training and a reference for evaluation. Vocational Education
and Training Standards are developed and validated jointly by the QVETDC and the Industrial Lead
Bodies, tripartite advisory organizations made up of representatives of employers, trade unions and
the education community. The Industrial Lead Bodies are responsible for setting priorities for the
development and evaluation of Vocational Education and Training Standards.

In light of the foregoing, it is obvious that, in addition to the MES, many other or ganizations are
involved in the management of Lithuania's education system, including the MSSL, the Lithuanian
Labour Market Training Authority, the QVETDC and the Industrial Lead Bodies. Under the Law on
Education, t he following bodi es pa rticipate i n t he m anagement of the education s ystem and, in
particular, the educational institutions:

e Parliament (Seimas)
e the government, certain ministries and government institutions

e the county governors (apskritis)

82In Lithuania, the term "education" refers to all teaching and learning activities from preschool to university education, including
continuing training.

83 Occupational frameworks de scribe the tasks and responsibilities a ssociated with a trade or oc cupation based on t he L ithuanian
Classification of Occupations. The frameworks for training and evaluation are based on these documents, which are developed and
approved by the MES and the MSSL in collaboration with the social partners involved, including employers and trade unions. For
more information, see Chapter 4.
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e the municipal councils

e the founder of a school

e the principal of a school®

A s chool's founderisthelegal or natural pe rson or or ganization t hat de cided t o c reate a n ew
educational institution. G enerally s peaking, the founder o f an e ducational institution in Lithuania
can be the MES, Parliament or the government, although some institutions may have been founded
by government a gencies, other ministries, c ounty governors, municipal ¢ ouncils or other persons.
According to the Law on Education, Parliament may establish a state university upon a motion from
the government; the government may establish a state college upon a motion from the MES; the
MES m ay e stablish voc ational s chools a nd a dult e ducation s chools; g overnment a gencies, ot her
ministries and c ounty governors may found voc ational s chools and a dult e ducation s chools; and
municipal ¢ ouncils m ay f ound di fferent t ypes of s chools, i ncluding s chools of fering pr eschool
education, elementary schools, basic schools, secondary schools and vocational schools.®

The role of the founder and other management bodies is specified in the laws and regulations and in
the bylaws of each educational institution. Consequently, although the MES plays a major role in the
development and implementation of the national education policy, Lithuania's education system is
decentralized in terms of the management of its different components.

The following section describes the division of responsibilities in Lithuania's vocational schools.

3.2.1 Division of responsibilities in vocational schools

The de scription of t he division of r esponsibilities i n Lithuania's 72 s tate vocational s choolsis
divided into seven sections:

e Legislative framework defining the responsibilities of vocational schools
e Division of vocational education and training responsibilities

e  Mission of the vocational schools

e Organizational structure of the vocational schools

e Division of responsibilities at Vilnius Builder’s Training Centre

e Division of responsibilities at Alanta School of Technology and Business

¢ Division of responsibilities at Alytus Vocational Education and Training Centre

4 Republic of Lithuania, Law on Education, art. 52, s. 2.

5 LLaw on Education, art. 42, s. 1.

%1n its document Provisions of the National Education Strategy 2003-2012, Parliament proposed a series of measures to improve the
management of L ithuania's e ducation s ystem. The doc ument pr oposes t he f ollowing obj ectives: " to de velop a n e fficient a nd
consistent education system which is based on the responsible management, targeted funding and rational use of resources; to develop
an accessible system of continuing education that guarantees life-long learning and social justice in education; to ensure a quality of
education which is in line with the needs of an individual living in an open civil society under market economy conditions, and with
the universal needs of society in the modern world." Republic of Lithuania, Provisions of the National Education Strategy 2003-2012
(Vilnius: Republic of Lithuania, 2003), 5.




57

Legislative framework defining the responsibilities of vocational schools

The activities of vocational schools are governed by the Law on Vocational Education and Training
and the Law on Education. They are also governed by the State E ducation M onitoring Procedure,
the R equirements for State and Municipal S chools R egulations, government de crees and di fferent
bylaws adopted by the MES and the MSSL.

e The Law on Education provides af ramework f ort he e ducation s ystem, i ncluding
vocational e ducation and training at t he s econdary l evel. It e stablishes the g oals of the
national education policy and defines the overall structure of the education system and the
mission and characteristics of the different levels of education.®’

e The Law on Vocational Education and Training includes a series of provisions specifying
the objectives of the vocational education and training system and the role of the principal
authorities 1 nvolved i nt he m anagement o fv ocational e ducation a nd t raining at t he
secondary level, including the Vocational Education and Training Council of Lithuania, the
MES, the county governors, the municipal councils and social partners. In this respect, the
Law stipulates that the management of vocational education and training at the secondary
level is based on "co-operation of the state government institutions and social partners."®®
The Law also sets out principles of governance for vocational schools and stipulates the
essential elements of initial vocational education and training at the secondary level, such
as conditions for a dmission to the di fferent I evels of programs, the theory and practical
components of the programs, practicums in the workplace and the certification of studies.

e The S tate E ducation M onitoring P rocedure i s a pr ocedure approved by the M ES t hat
describes the sequence of steps and measures to take to ensure on going m onitoring and
evaluation of Lithuania's voc ational e ducation and t raining s ystem.” Along w ith the
Indicators of the S tate Education M onitoring,”® this procedure is aimed at e nabling t he
different authorities involved in the management of vocational education and training at the
secondary 1 evel t o evaluate t he qu ality and effectiveness o f't raining and to make any
necessary changes.

e The Requirements for State and Municipal Schools Regulations are rules approved by the
MES that de scribe the s tructure and content of the b ylaws that voc ational s chools m ust
develop, as well as the legal transactions to which the bylaws must refer.”"

e Government decrees and the bylaws adopted by the MES and the MSSL deal with various
aspects o f t he m anagement of vo cational education a nd t raining. For e xample, ¢ ertain
decrees a nd b ylaws de fine t he pr ocess f or d eveloping a nd v alidating t he V ocational
Education and Training Standards and the vocational programs of study on which they are
based, t he c riteria a nd f unding m ethods f or voc ational e ducation a nd t raining, a nd t he
learning evaluation process.

7Law on Education.

8 Republic of Lithuania, Law on Vocational Education and Training, art. 1, s. 1.

%Republic of Lithuania, State Education Monitoring Procedure (www.smm.lt/teisine_baze/docs/isakymai/2005-11-10-ISAK-
2240(2).doc).

"Republic of Lithuania, Indicators of the State Education Monitoring (www.smm.lt/teisine_baze/docs/isakymai/05-12-30-ISAK-
2692.htm).

"I Republic of Lithuania, Requirements for State and Municipal Schools Regulations (www.smm.lt/teisine_baze/docs/isakymai/2004-
07-16-ISAK-1162(2).doc).
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Division of vocational education and training responsibilities

At the administrative level, Lithuania is divided into 10 counties and 60 municipalities. Each county
comprises s everal municipalities, e ach one governed by institutions made up of 1ocal authorities
elected by t he community. The Law on Vocational Education and Training stipulates thatthe
management of vocational education and training at the secondary level "shall be implemented on a
state, c ounty a nd 1 ocal authority 1 evel."” In ot her w ords, voc ational education a nd t raining i s
managed atthe national level bythe M ES and the M SSL, atthe regional l evel byt he c ounty
governors, and at the 1ocal 1evel by the municipal councils. Figure 3.6 g ives an overview of the
division of responsibilities associated with vocational education and training at the secondary level
among the MES, the MSSL, the county governors and the municipal councils.

Figure 3.6 Overview of the division of responsibilities among different organizations, by
level

Organization

Level -
responsible

Responsibilities

National Ministry of — Coordinate the development and validation of the Vocational Education and
Education and Training Standards and the vocational programs of study on which they are
Science based.

— Approve the programs of study, the conditions for admission to initial
vocational education and training programs and the general criteria for
admission to state vocational schools.

— Define the general principles and conditions for the evaluation of learning for
students enrolled in vocational programs of study, and specify the
responsibilities of the different partners involved in the process.

— Define the principles underlying the awarding of Qualification Certificates.

— Coordinate the founding of state vocational schools.

— Ensure funding for vocational programs of study based on the state budget.

Ministry of Social
Security and Labour

Regional County governors — Supervise the vocational schools in accordance with the process established by
the MES.
— Make proposals concerning the admission of students to initial vocational
education and training programs at the regional level.
— Establish actions to take to foster the vocational education and training of
students with special needs.

Local Municipal councils ~ — Participate in the planning of student admission to initial vocational education
and training programs.
— Make sure the local population's needs are met in terms of the creation of the
network of vocational schools.

Source:  Law on Education; Law on Vocational Education and Training; and Methodological Centre for Vocational Education and
Training, Overview of VET System in Lithuania in 2007— Thematic Overview (Vilnius: MCVET, 2008).

2Law on Vocational Education and Training, art. 6, s. 1.
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Mission of the vocational schools

Of the 74 voc ational s chools in L ithuania, 2 a re private s chools and 72 a re s tate s chools. S tate
vocational schools can have one of the following two legal statuses: budgetary institution or public
self-governing institution. T he 59 bud getary institutions are governed by the Law on Budgetary
Institutions, while the 13 vocational schools which, since 2003, have held the status of public self-
governing institution are governed by the Law on Public Institutions.”

Regardless of their status, the principal mission of vocational schools is to offer vocational programs
of s tudy aimed at en abling s tudents t o acquire the com petencies n eeded to practise a t rade or
occupation and to enter the work force. The programs offered by vocational schools are divided into
four levels and, in addition to training in the trade or occupation in question, can include lower or
upper s econdary general e ducation. T raining related to the trade or o ccupationis madeup of a
theory c omponent and a pr actical c omponent, t he I atter r epresenting a nywhere be tween 60 a nd
70 per cent of the time allotted to trade-related training.

The mission of vocational schools also includes contributing to the socioeconomic development of
their r egion, in particular b y of fering ini tial and continuing tr aining tha t me ets the w ork force
qualification ne eds of b usinesses a nd i ndividuals. T o c arry out t his mission, voc ational s chools
cooperate with the county governors, the municipal councils and businesses in the region to define
the reality of the local community as accurately as possible.”*

The mission of vocational schools with public self-governing status also includes generating profits
by offering services, such as the rental of facilities and equipment or the sale of products made by
students in their practical w orkshops. E ach of these s chools is managed by s hareholders, i.e. by
persons who, in accordance with the procedure set out in the Law on Public Institutions and with the
school's bylaws, have made a financial donation to the school. Thus, the profits generated by the
school are used to finance school activities. Finally, "since 2003, 13 vocational schools have been
granted self-governing s tatus w hich increases bu dgetary autonomy. It also allows them to have a
variety of s takeholders i nt he m anagement ( enterprises, r egional a nd m unicipal government
representatives, etc.). This change has helped to improve the relationship with employers and has
strengthened the standing of vocational education and training."”

Organizational structure of the vocational schools

As seen in Figure 3.7 below, responsibilities in the management of a vocational school are shared by
different p ersons a nd o rganizations. G enerally speaking, t he f ollowing persons a nd bodi es a re
responsible for managing a vocational school:

e The founder, in the case of a budgetary institution, or the s hareholders in the case of a
public self-governing institution

e The school's principal and vice-principals

> Republic of Lithuania, Law on Budgetary Institutions; and Republic of Lithuania, Law on Public Institutions.
™Law on Vocational Education and Training.
> Overview of VET System in Lithuania in 2007, 14.
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e The independent bod ies, i.e. t he s chool ¢ ouncil, t he t eachers' ¢ ouncil a nd t he s tudents'
representation

The responsibilities of the founder and principal of a vocational school are set out in the Law on
Education andt he Law on Vocational Education and Training. The r esponsibilities of the
independent bodies are defined in the bylaws of each school, in accordance with the Requirements
for State and Municipal Schools Regulations.”®

The Law on Education lists the principal responsibilities of the founder of each vocational school.
The founder of a school:

e ensures i mplementation of s tate e ducation policy and its translation in school laws and
other internal management documents

e develops the school's bylaws and operating rules
e studies and approves amendments to the school's bylaws and regulations
e studies and approves the school's strategic education plan and annual action programs

e restructures the school, i f necessary, and de velops job descriptions for staff members, in
particular the principal and teachers

e appoints the school principal
e ensures the school's democratic management

e cvaluates t he ne eds of the ¢ ommunities s erved by the s chool i nt erms of voc ational
education and training and makes appropriate decisions regarding program offerings

e establishes the c onditions for admission t o voc ational pr ograms of s tudy offered by the
school in accordance with the criteria established by the MES

e organizes services for staff members, including professional development services

e organizes services for students, such as educational and vocational guidance, instructional
support and psychological, psychoeducational and remedial teaching services

e organizes food services and dormitory accommodations for students, and transportation for
students with special needs

e  promotes the school's activities’’

Similarly, the Law on Education describes th e pr incipal r esponsibilities of the pr incipal of a
vocational school. The school principal:

e directs t he dr afting of t he s chool's s trategic pl an a nd a nnual a ction pr ogram a nd t heir
implementation

e directs the review or development of vocational programs o f study of fered by the school
and their implementation

e examines and approves the job descriptions of school staff

" Requirements for State and Municipal Schools Regulations.
"7Law on Education, art. 60, 61.
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e hires teachers, nonteaching professionals, support staff and practical training instructors

e oversees the democratic management of the school's activities, in particular by maintaining
relationships ba sed on ¢ ooperation, obs ervance of e thical s tandards a nd t ransparency in
decision making

e controls t he us e of m aterial and f inancial r esources allocated t o school a ctivities a nd
management

e promotes t he pr ograms of s tudy o ffered b y t he s chool a nd t he a ssociated t rades a nd
occupations

e makes de cisions in c ases w here no | aw, r ule or regulation s tipulates t he pr ocedure f or
dealing with an issue

e assumes any other function prescribed by the school's founder or stipulated in the school's
bylaws"®

The role of independent bodies, such as the school council, the teachers' council and the students'
representation are d escribed in the b ylaws o fe ach vocational s chool.” Generally speaking, t he
bylaws state that at least two independent bodies must be set up in each school: a school council and
a teachers' council. T he s chool c ouncil i s the most i mportant i ndependent body in a voc ational
school. Itism adeup ofr epresentatives of t he s tudent bod y, t eachers, pa rents a nd t he 1 ocal
community. T he teachers' council is the p ermanent i ndependent body responsible for all m atters
concerning teachers, in particular with respect to program implementation and teaching. It is made
up of members of the school's administration, teachers and other individuals directly involved in the
education process. S ince t he na ture of the r esponsibilities a ssigned t o the i ndependent bodiesis
determined by each school, it is not addressed in this section, but in the examples of the division of
responsibilities at Vilnius Builder’s T raining C entre, A lanta S chool of T echnology and B usiness,
and Alytus Vocational Education and Training Centre.

Finally, as Figure 3.7 shows, many other management bodies, as well as the founder, the principal
and t he i ndependent bodi es, pa rticipate i nt he m anagement of a v ocational s chool. S ervice
coordinators, nont eaching pr ofessionals, t eachers, a dministrative a nd s upport s taff, a nd pr actical
training instructors are involved in school management and contribute to the smooth functioning of
its various activities.

8 Law on Education, art. 61.
7 Law on Education.
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Figure 3.7

Example of the organizational structure of a vocational school
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Division of responsibilities at Vilnius Builder’s Training Centre

Located in Vilnius, Vilnius Builder’s Training Centre is a sectoral vocational school, which means
that it of fers initial and continuing vo cational e ducation and training programs e xclusively in the
field of construction and woodworking.* The school defines its mission as follows: to help young
people without oc cupational qualifications to acquire general e ducation and vocational training in
the field of construction and woodworking, and to help adults upgrade their competencies or acquire
new ones.

Vilnius Builder's Training Centre offers level 1, 2, 3 and 4 initial vocational education and training
programs. It receives students who have completed the first two years of lower secondary education,
students w ho ha ve ¢ ompleted | ower s econdary education a nd obt ained a B asic S chool Leaving
Certificate, and students who have completed up per secondary education and obtained a M aturity
Certificate. In 2008, approximately 1100 s tudents were enrolled in an initial vocational e ducation
and training program at the s chool. T he s chool also of fers ¢ ontinuing vocational e ducation and
training pr ograms r anging from 7t o0 37 w eeks 1 n dur ation. I n 2007, 406 s tudents obt ained a
certificate in one of these programs.

This publ ic s elf-governing s chool ha st wo campuses of com parable s ize: VirSuliskés and
Fabijoniskés. These once separate schools merged in 2000 to form Vilnius Builder’s Training
Centre. Each campus includes classrooms for theory c ourses, w orkshops for practical training, a
library, a cafeteria, gymnasiums, sports facilities and a nurse's office.

Most s taff m embers w ork on one of the t wo campuses. H owever, s ome t eachers, nont eaching
professionals and support staff members, for example the information systems staff, work on bot h
campuses. Inall, 177 people are employed by Vilnius Builder’s T raining C entre, a s f ollows:
7 administrative staff; 46 secondary general education teachers; 44 vocational education and training
teachers. T he r emaining 80 ¢ mployees w ork f or ot her de partments, i ncluding hum an r esources,
accounting, educational and voc ational guidance, t he | ibrary, t he dor mitories, t he cafeteria a nd
maintenance.

In accordance with its bylaws, the school is managed by the principal and shareholders, and by three
independent bodies: the school council, the teachers' council and the students' representation.®' The
principal assumes the responsibilities set out in the Law on Education and the Law on Vocational
Education and Training. The shareholders' meeting is the school's principal management body. The
school currently h as t wo s hareholders: the M ES and A ndova U AB, a construction ¢ ompany. In
addition, the responsibilities of the shareholders' meeting, whose functions are comparable to those
of the founder as defined in the Law on Education, include:

e managing the sale, loan or rental of school property
e approving donations other than financial donations received by the school

e addressing issues related to the capital contribution of shareholders

80 For further i nformation a bout Vilnius B uilder’s T raining C entre, s ee Appendix V I of t his r eport a nd t he s chool's W eb s ite
(www.vsre.lt).

#1 Republic of Lithuania, By-laws of the Self-governing Institution Vilnius Builder’s Training Centre. Document approved on June 25,
2004. Decree no. ISAK-1027 of the Lithuanian Ministry of Education and Science.
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The school council is the most important independent body at Vilnius Builder’s Training Centre. It
is made up of two vocational education and training teachers, two administrative staff members, two
students, two parents and the principal, and has a three-year m andate. A ccording to the school's
bylaws, the responsibilities of the school council include:

e approving the school's bylaws and regulations and any amendments

e defining and managing the quality assurance process for education and training
e studying and approving the school's strategic plan and annual action programs
e studying and approving the school's educational strategy

e studying and approving the method for awarding bursaries and any other form of student
financial assistance

e studying and approving the method for renting out dormitories and setting rates

e studying a nd a pproving reward andi ncentive pr ograms f or s chool s taff, s uch as
performance premiums and bonuses

e making pr oposals ¢ oncerning t he i mprovement of m aterial resources f or voc ational
education and training, in particular tools, equipment and machinery

e making pr oposals ¢ oncerning ¢ hangest ot he s chool's 0 rganizational s tructure, j ob
descriptions and positions

e managing | earning activitiesi n the w orkplace, in particular p racticum s earches, the
practicums themselves, student remuneration, learning activities in the workplace and visits
to workplaces

e solving pr oblems and managing s ocial or cultural i ncidents affecting staff m embers or
students

e encouraging cooperation between the school and its socioeconomic partners

The following are t wo examples of the di vision of responsibilities a mong t he s chool's di fferent
management bodies. The first involves activity planning and the second, employee recruitment and
selection.

The s chool's s trategic pl an is de veloped by a w orking group made up of r epresentatives of the
different departments and independent bodies. The working group prepares a draft plan and submits
it for comment to the three independent bodies and the shareholders' meeting. The working group
then makes changes to the strategic plan and prepares the final ve rsion, which it submits to the
school council for approval. The principal submits the approved strategic plan to the shareholders'
meeting, then, if it is approved, officially adopts it.

Based ont he s trategic pl an, t he pr incipal de velops a pr eliminary a nnual a ction pr ogram in
collaboration with the vice-principals and, as needed, other staff members. The draft version of the
program is presented to the different departments and independent bodies. Then, it is examined by
the school council. At the end of this consultation process, the final version of the annual action
program is prepared and submitted to the shareholders' meeting for approval. If it is approved, it is
officially adopted by the principal and implemented.
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Vilnius Builder’s Training Centre has a procedure for hiring teachers and staff members assigned to
its di fferent d epartments. A ccording t o t his pr ocedure, t he vi ce-principals, s hareholders, s chool
council, t eachers' c ouncil and s tudents' r epresentation c an propose hiring n ew s taff m embers or
creating new positions. For example, the teachers' council recently proposed hiring a psychologist
and the school council, additional maintenance workers.

The pr oposals a re examined b y t he s chool ¢ ouncil, w hich t hen s ubmits t hem t o t he s chool's
principal. T he principal discusses the pr oposals w ith his or he r vi ce-principals be fore m aking a
decision. When the principal decides to hire a new staff member or create a new position, he or she
asks the human resources director to run an advertisement on t he appropriate W eb sites. Then, a
hiring committee is set up. This committee generally includes the principal, the human resources
director and the he ad of the de partment in w hich the ne w employee will w ork. T he c ommittee
conducts interviews with the applicants. The new employees must sign a contract prepared by the
school principal.

Division of responsibilities at Alanta School of Technology and Business

Located in a rural area of Utena county, Alanta School of Technology and Business was created in
the 1940s. At that time, the s chool of fered ba sic programs in a griculture and animal hus bandry.
Over the course of time, the school's vocation changed and, in September 2003, it was renamed and
acquired public self-governing status.

Alanta S chool of T echnology and B usiness of fers e ightl evel 1,2,3a nd 41 nitial voc ational
education and training programs in different economic sectors, including a griculture, construction
and hotel management.™” It also offers continuing vocational education and training programs in the
same sectors. In 2008, 350 students were enrolled in initial vocational education and training, and
1132, in continuing vocational education and training.

Lifelong learning is the cornerstone of the educational strategy at Alanta School of Technology and
Business. The school's mission is to offer young people initial education and training that will help
them enter the work force and adapt to the changes taking place, and to of fer adults c ontinuing
education and training t hat w ill ena ble t hem t o acqui re t he com petencies they need to enteror
remain in the work force.

In all, Alanta S chool o f T echnology and B usiness e mploys 97 p eople, as follows: 16 s econdary
general edu cation teachers; 29 vocational educ ation and training t eachers; 25 employeesi n
administration, human resources and accounting; and 27 technical and support staff.

In accordance with its bylaws, the school is managed by the principal and the shareholders, as well
as b y t hree 1 ndependent bodi es: t he s chool council, t he t eachers' ¢ ouncil a nd t he s tudents'
representation. T he principal, s hareholders and school council are the school's main m anagement
bodies.

Essentially, the responsibilities of the school principal are those set out in the Law on Education and
the Law on Vocational Education and Training. Similarly, the responsibilities of the sharecholders,

82 For further information about Alanta School of Technology and Business, see Appendix VII of this report and the school's Web site
(www.alantostvm.It).
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which include the MES, the Panevézys Chamber of Commerce, Industry and C rafts, t he
municipality of Molétai and the agri-food company Alantos A groservisas UAB, are comparable to
those of the school's founder as defined in the Law on Education.

The school council is the school's most important independent body. It is made up of representatives
of teachers, students, parents and the local community, as well as the school principal. The school
council, which has a three-year mandate, has the following responsibilities:83

e approving the school's bylaws and regulations and any amendments

e studying and approving the school's strategic plan and annual action programs

e studying and approving the school's initial and continuing education and training programs
e defining the quality assurance process for the education and training offered at the school
e making proposals concerning the efficiency of school activities and use of resources

e making proposals concerning the school's public relations

e making pr oposals ¢ oncerning t he ¢ hanges t o t he s chool's or ganizational s tructure, j ob
descriptions and positions

e managing | earning activitiesi n the w orkplace, in particular p racticum s earches, the
practicums themselves, student remuneration, learning activities in the workplace and visits
to workplaces

The following are t wo examples of the di vision of responsibilities a mong t he s chool's di fferent
management bodi es. The f irst ex ample i llustrates t he col laboration between Alanta S chool of
Technology a nd B usiness a nd U tena C ollege with r espect t o t he ha rmonization of voc ational
programs of study at the secondary and postsecondary levels. The second deals with the evaluation
of learning in initial vocational education and training.

To e ffectively h armonize t he vo cational pr ograms of study at t he s econdary a nd pos tsecondary
levels, the principal of Alanta School of Technology and Business set up a working group to study
the r elevance of h armonizing pr ograms of fered b y t he s chool w ith pr ograms of fered b y U tena
College. The working group analyzes the point of view of employers, graduates of the two programs
of s tudy in qu estion and s econdary s chool s tudents c oncerning the relevance o f i mplementing a
continuous path between the programs in question. If its findings are positive, the working group
asks the M ES t o a uthorize t he de velopment of a c ontinuous pa th be tween t he t wo pr ograms a t
Alanta School of Technology and Business and Utena College.

Upon authorization of the MES, the principal of Alanta School of Technology and Business asks the
school's m ethodological gr oup t o de velop the continuous pa th.** Made up of representatives of
teachers at the school and employers in the region, the methodological group collaborates with the
Faculty of Business a nd T echnology at U tena C olleget o i dentify s imilarities be tween the
competencies targeted by the two vocational programs of study and to develop the continuous path,
i.e. a new program of study offered by Alanta School of Technology and Business. A draft version
of the program of study is e xamined by the m ethodological group,® the school council and the

83 Republic of Lithuania, By-laws of the Self-governing Institution Alanta School of Technology and Business.

% The responsibilities of the methodological groups and the program development process are described in Chapter 4.

At Alanta School of Technology and Business, the methodological group is responsible for instructional matters. Specifically, it is
responsible for all questions concerning the school's programs of study and the evaluation of learning.
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shareholders. Then, the new program is submitted for approval to the employer groups involved, i.e.
the C hambers of Commerce, Industry and Crafts, or the C hamber of Agriculture. The Q VETDC
then validates the new program. In other words, it determines whether it conforms to the Vocational
Education and T raining Standards, w hether the training plan and a cademic path proposed enable
students t o acquire t he t argeted competencies, and whether t eachers' qualifications a ndt he
instructional m aterials and s ervices pr ovided a re a dequate. O nce t he p rogram i s v alidated, t he
QVETDC submits it to a group of experts for analysis and recommendation to the MES. If their
recommendation is positive, the MES approves the program and adds it to the Register of Study and
Training P rogrammes, and the program is implemented. T hus, s tudents w ho register in the sister
program o ffered at Utena College after completing the new program o ffered by Alanta School of
Technology and Business can obtain recognition for certain credits. In other words, students can
receive a second diploma while reducing the amount of time they spend in school.

The second example involves the evaluation of learning in initial vocational education and training.
The process used to evaluate learning is described in each program. It includes evaluation during the
course of learning and the final evaluation of competencies. When developing a plan for program
implementation, voc ational e ducationa ndt rainingt eachers,i n collaboration w itht he
methodological group, determine when the evaluation will take place, the competencies that will be
evaluated, and how they will be evaluated. The different e valuations during the course of learning
are conducted by teachers, under the supervision of the methodological group. They usually take the
form of oral or written examinations. The results students obtain on these examinations are studied
by t he t eachers' ¢ ouncil a nd t he s chool pr incipal, w ho de termine t he de gree of com petency
development. The final evaluation of competencies takes place at the end of the program and leads
to a Qualification Certificate.*® Under the responsibility o f the C hambers of C ommerce, Industry
and C rafts a nd t he C hamber of A griculture, f inal evaluation i nvolves pr actical a nd t heory
examinations.

Division of responsibilities at Alytus Vocational Education and Training Centre

Located i n A lytus, A lytus V ocational E ducation a nd T raining C entre 1 s a budge tary voc ational
school.’” Founded in 2004 by the MES, it is the result of a merger between vocational schools in
industry and trade, clothing manufacturing and construction in Alytus.

Alytus V ocational E ducation a nd T raining C entre of fers 1 evel 1,2,3 and4 i nitial voc ational
education and training programs, and |l ower and upper s econdary general e ducation. It receives
students who have completed the first two years of lower secondary education, students who have
completed lower secondary education and obtained a Basic School Leaving Certificate, and students
who have completed upper secondary education and obtained a Maturity Certificate. In 2008, more
than 1500 students were enrolled in the different initial vocational education and training programs
offered at Alytus Vocational Education and Training Centre; 513 students received a diploma in one
of the programs offered.

The s chool a Iso of fers continuing voc ational e ducation a nd t raining p rograms a nd s ervices for
students w ith s pecial ne eds, such as students with disabilities or adjustment di fficulties. In 200 7,

86 See Chapter 4 for further information about the evaluation of students enrolled in secondary vocational education and training.
8 For more information about A lytus V ocational Education and Training Centre, see Appendix VIII of this report and the school's
Web site (www.aprc.lt).
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188 students s uccessfully completed a ¢ ontinuing voc ational a nd t echnical e ducation pr ogram,
ranging in duration from 5 to 32 weeks.

The 1 nitial voc ational e ducation a nd t raining p rograms, w hich ¢ an i nclude s econdary general
education, andt he c ontinuing voc ational education a nd t raining p rograms of fered a t A lytus
Vocational Education and Training Centre focus on three areas of activities: industry and trade;®®
business a nd s ervices; and c onstruction t echnology a nd bus iness. E ach of t hese three areas of
activities has its own programs of study. Specifically, the programs in industry and trade relate to
the following fields: e ngineering and t echnical trades; bus iness a nd a dministration; a nd pe rsonal
services. The programs in business and services relate to the following fields: personal services, and
manufacturing and processing. The programs in construction technology and business relate to the
following fields: architecture and buildings, and transportation services.

Each of these three areas of activities has its own program impl ementation staff. However, staff
members in all three areas of activities are responsible for implementing the school's e ducational
strategy, strategic plan and annual action programs, and make coherent use of the school's human
and m aterial r esources. In all, A lytus V ocational E ducation a nd T raining C entre employs 2 40
people, a s f ollows: 701 n voc ational e ducation a nd t raining, 401 n g eneral e ducation, 401 n
administrative s ervices,a nd 901 not hers ervices, i ncluding hum anr esources, a ccounting,
educational and vocational guidance, the library, the dormitories, the gymnasium and maintenance.

In accordance with its bylaws, the school is managed by its principal and founder—the MES—and
byt hree i ndependent bodi es: thes chool ¢ ouncil, t het eachers' ¢ ouncila ndt hes tudents'
representation.”” The principal's responsibilities are those set out in the Law on Education and the
Law on Vocational Education and Training. Similarly, the founder's responsibilities are those set
out in the Law on Education.

The s chool council is the most i mportant independent body at Alytus Vocational E ducation and
Training Centre. Made up of six teachers from the three areas of activities, two administrative staff
members, two students, two parents, three representatives of social partners, one representative of
the m unicipal ¢ ouncils and the s chool principal, the s chool ¢ ouncil has a t wo-year m andate. Its
procedures are set out in its bylaws and its responsibilities are established by rules approved by the
school principal. These responsibilities include:

e approving the school's bylaws and regulations and any amendments

e studying and approving the school's strategic plan and annual action programs
e studying and approving the strategy for the evaluation of learning

e studying and approving proposals for acquiring new materials

e making pr oposals ¢ oncerning t he i mprovement of m aterial resources f or voc ational
education and training, in particular tools, equipment and machinery

e making pr oposals ¢ oncerning ¢ hangest ot he s chool's 0 rganizational s tructure, j ob
descriptions and positions

e making proposals concerning the evaluation of staff members

8 Vocational programs of study in industry and trade are offered at Alytus penitentiary.
% Republic of Lithuania, By-laws of the Alytus Vocational Education and Training Centre.
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e managing | earning activitiesi n the w orkplace, in particular p racticum s earches, the
practicums themselves, student remuneration, learning activities in the workplace and visits
to workplaces

e controlling the school’s finances and economic activities

e encouraging cooperation between the school and its socioeconomic partners

The following are t wo examples of t he di vision of r esponsibilities a mong t he s chool's di fferent
management bodi es. T he first i nvolves t he de velopment of t he s chool's s trategic pl an and t he
second, professional development for teachers.

The school's strategic plan is developed by a working group made up of representatives of the three
areas of activities, the different de partments and the independent bodies. First, the working group
focuses on how educational services could be improved, analyzing the current situation in all three
sectors. It prepares a draft strategic plan, including objectives, e xpected outcomes and indicators,
and submits it for comment to the teachers' council, then to the school council. It then makes the
necessary changes and prepares the final version of the strategic plan, which it submits to the school
council for approval. Onceitis approved by the council, the strategic planis presented to the
Minister of E ducation and Science; if he or she approves the plan, itis officially adopted by the
principal and implemented.

The professional development plan for teachers at Alytus Vocational Education and Training Centre
is de veloped b y t he pr incipal a nd hi s or he r vi ce-principals, i n ¢ ollaboration w ith t he t hree
independent bodies. It is based on the recommendations set out in the national education policy, the
specific c haracteristics of e ach voc ational pr ogram of s tudy of fered, and the requests madeby
teachers a t m eetings ov er t he ¢ ourse of t he s chool year. T he dr aft ve rsion of t he pr ofessional
development pl an i s s ubmitted t o t he t eachers' ¢ ouncil f or a pproval. Then, t he final ve rsion is
produced a nd s ubmitted t o t he pr incipal f or i ts of ficial a doption. F inally, t he funds ne eded t o
implement the professional development activities in the plan are granted when the school council
establishes the budget for the next fiscal year.

3.2.2  Division of responsibilities in colleges

The de scription of t he division of r esponsibilities i n Lithuanian ¢ olleges i s di vided 1 nto f our
sections:

Legislative framework defining the responsibilities of colleges

Mission of the colleges

Organizational structure of the colleges

Division of responsibilities at Vilnius College of Technologies and Design

Legislative framework defining the responsibilities of colleges

Today's version of the college network in Lithuania began in March 2000 with the adoption of the
Law on Higher Education. The Law pr ovided f ort he ¢ reationo fa t wo-level s ystemo f
postsecondary e ducation: uni versities of fering uni versity pr ograms, a nd ¢ olleges of fering
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postsecondary vocational programs of study. In 2009 Lithuania had 28 colleges, 12 of which were
private, and 16, state institutions.”

College activities are governed for the most part by the Law on Higher Education. They are also
governed, to a lesser extent, by the Law on Education and the Guidelines for a Subject Area.

e The Law on Education provides a framework for the education s ystem, w hich includes
postsecondary e ducation di spensed in colleges. T he Law s tipulates t hat t he a ctivities of
colleges are regulated by their statutes, which are drafted and approved as prescribed in the
Law on Higher Education.”’

e The Law on Higher Education establishes the responsibilities of the government, the MES
and t he c olleges i n t erms of the m anagement and funding o f voc ational e ducation a nd
training at the pos tsecondary le vel. In pa rticular, it d efines th e r ules for dr afting a nd
approving the s tatutes o f e ach college; the le gislative framework for th e e stablishment,
restructuring and termination of a college; the principles related to program development,
approval, i mplementation a nd evaluation; t he rules f or i ssuing di plomas; t he general
conditions for admission to colleges; and the rights and responsibilities of teachers.

e The Guidelines for a S ubject Area are prepared by the Centre for Quality Assessment in
Higher Education and approved by the MES under the Law on Higher Education. For each
program of s tudy, t he Guidelines f ora S ubject A rea s pecify or ientations ¢ oncerning
admission requirements, the duration of studies, the number of hours devoted to the general
education ¢ omponent a nd t he s pecific e ducation a nd t raining component, and a 1ist of
compulsory common s ubjects.”® The programs o f s tudy d eveloped by the colleges m ust
follow these guidelines.

Mission of the colleges

The m ission of colleges i n Lithuaniai st o of fer pos tsecondary vocational pr ograms o f's tudy
involving practical training and applied research.” The programs of study offered by colleges lead
to a Professional B achelor’s D egree, which usually m entions the S pecific Q ualification, and are
intended t o e nable graduates t o pr actise a t echnical t rade or oc cupation. T hus, t he m ission of
colleges i st o m eet t he ne eds of s tudents a nd t he | abour m arket w ith r espect t 0 oc cupational
qualification, to s upport the e conomic and s ocial d evelopment of their region, and to ensure the
dissemination of knowledge in society. Specifically, according to the Law on Higher Education, the
responsibilities of the colleges include:

e creating conditions t o e nable pe ople who wish to pur sue t heir voc ational s tudies at the
postsecondary level to do so, to acquire the co mpetencies needed to practise a t echnical
trade or occupation, and to enter the work force without difficulty

e fostering | ifelong 1 earning, i n pa rticular b y o ffering continuing e ducation a nd training
activities enabling workers to acquire new competencies and adapt to the changing needs of

“For the purposes of this study, only the state co lleges ar e co nsidered, with a v iew to providing a cl earer understanding o f the
different aspects of their management.

I Law on Education, art. 43, s. 5.

92 Republic of Lithuania, Law on Higher Education; and Republic of Lithuania, Ministry of Education and Science, Guidelines for a
Subject Area (Vilnius: Republic of Lithuania, 2008).

% Law on Higher Education.
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the labour market, and by helping businesses organize in-service training activities for their
employees

e offering hi gh-level voc ational pr ograms of study that m eet the n eeds o fthe Lithuanian
economy and, in particular, the economy of their region

e carrying out applied r esearch pr ojectsi n or dert o c ontributet ot he s ocioeconomic
development of their region

e consulting regional and municipal authorities, as well as employer groups and trade unions,
when organizing different activities”*

The Law on Higher Education gives c olleges considerable autonomy interms of i nstructional
organization and the administrative and economic management of their activities. This autonomy is
specified in the statutes of each of the colleges. However, the Law stipulates that certain aspects of
college m anagement a nd i nstructional or ganization are governed by the state,i.e. the M ES, the
Higher E ducation C ouncil a nd t he C entre f or Quality Assessment in Higher E ducation. State
regulation of c ollege a ctivities i s i ntended for t he m ost part t o e nsure c onsistency b etween t he
content of voc ational programs of study of fered at the postsecondary level and the Qualification
Certificates obtained by students who successfully complete the programs. E ssentially, the Higher
Education Council ensures that the postsecondary education system is sufficiently flexible to adapt
to the rapid changes occurring in the labour market. The Centre for Quality Assessment in Higher
Education va lidates t he ne w pr ograms of s tudy developed b y t he c olleges a nd e valuates t he
colleges’ ability to offer the programs they are proposing.

Finally, two independent bodies control the activities of the colleges at the national level. They are
the Directors' Conference of Lithuanian Colleges and Union of R epresentations of the Lithuanian
Students.

Organizational structure of the colleges

Under the Law on Education, the management structure of each college is specified in its statutes. A
college's s tatutes mus t comply with the requirements of the Law on Higher Education and be
approved by the government. A ccording to the Law on Higher Education, college statutes " must
comprise the following:

e higher education establishment name, founders, seat
e goals, tasks and areas of activities
e structure and procedure of its changing

e procedure of the formation of self-governance institutions and organisation of the activities
thereof as well as their rights, duties and functions

e purpose of the units and their competence

e procedure for election or appointment of the heads of a higher education establishment and
its units, their duties and rights

e rights, duties and responsibility of the academic staff and research workers

% Law on Higher Education.




72

e rights of students and measures for the implementation thereof
e duties of students, the procedure of disciplinary penalties imposed on them

e procedure for the formation of commissions intended for the settlement of disputes arising
between the administration and other employees as well as students, the procedure for the
settlement of disputes and the implementation of decisions

e sources of assets, procedure for use of property and assets

e procedure for adopting and amending the statute"*®

In establishing its statutes, each college adopts its own management s tructure. C onsequently, the
28 colleges i n Lithuania ha ve di fferent or ganizational s tructures, a Ithough t hey do ha vea few
characteristics in common. F igure 3.8 be low illustrates t he o rganizational s tructure of a college,
which always includes the college council, the academic council, the director of the college and the
students' representation.

The Law on Higher Education defines certain college governance rules. In particular, these rules
stipulate that col leges must be headed by a supervisory body representing the public: the college
council. Under the Law, the college council must be made up of at least nine people, and at most,
21.%° One third of the members of the college council are appointed by the academic council; the
director of the college and at least one student must be included. Another third of the members of
the college council are representatives from the fields of science, culture, the arts, the economy and
local publ ic 1 nstitutions. T hese pe ople are appointed by t he M inister of E ducation and S cience.
Finally, the director of the college appoints the remaining third of the members. The M inister of
Education and Science announces the composition of the college council by decree and appoints the
chair, taking into account the director's recommendation.

Since the college council is a supervisory body, its decisions are binding. The main responsibilities
of the college council include:

e clecting the director of the college

e Dbecoming familiar with the bud get f orecasts a nd a nnual r eport, 1 ncluding t he financial
statements, prepared by the director, and making recommendations

e approving the strategic development plan prepared by the academic council

e assessing e conomic, s ocial and c ultural de velopment ne eds in the r egion and proposing
revisions a nd a djustments t o e xisting pr ograms of s tudy or t he de velopment of ne w
programs in order to meet these needs

e making recommendations concerning applied research programs and their improvement, or
the development and implementation of new research programs

e controlling how the college's material and financial resources are used and, if applicable,
proposing that the MES perform an audit to verify the college's financial situation

e cvaluating the different activities at the college, in particular from the point of view of the
college's contribution to the socioeconomic development of the region

%5 Law on Higher Education.
% Law on Higher Education.
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e making public the results of the evaluation of the college's activities

Accordingt ot he Law on Higher Education, colleges m ustbe di rected by an independent
administrative ¢ ouncil: the a cademic ¢ ouncil.”” The ¢ omposition of t he a cademic ¢ ouncil i s
specified i n t he c ollege's s tatutes. H owever, the Law s tipulates that atleast 10 pe r c ent of the
council's members must be students elected by their peers, atleast 10 per cent, representatives of
other colleges and uni versities e lected according to the procedure set out in the statutes, and the
director of the college must be included. In addition, each training sector in which the college offers
one or more programs of study must be represented on t he council by at least one person. T he
duration of the academic council's mandate is five years.

Under t he Law on Higher Education, the A cademic C ouncil i s r esponsible f or m anaging t he
college's affairs. Its responsibilities include:

e adopting the college's statutes and presenting them to the government for approval

e approving the internal rules of the college and documents regulating the administration of
college affairs

e appointing some of the members of the college council

e developing t he c ollege's s trategic de velopment plan a nd, a fter a pproval b y t he ¢ ollege
council, submitting it to the MES

e approving the budget forecasts and the annual report prepared by the director, taking the
college council's recommendations into account

e approving the appointment of d epartment h eads—for ex ample, finances and accounting,
educational qua lity, 1 nternational r elations—or e lecting the m in conformity with the
statutes

e establishing a procedure for evaluating the performance of staff members

e cstablishing program offerings, i.e. the vocational programs of study offered by the college,
and presenting them to the MES for approval

e implementing a pr ocedure f or qua lity a ssurance f or t he voc ational pr ograms of s tudy
offered by the college

e overseeing the development of applied research at the college
e setting tuition fees for students enrolled in programs offered by the college

e  organizing meetings for different staff members to discuss the college's activities”®

Elected by the college c ouncil for a period of five years, the director ofthe college can serve a
maximum of two consecutive terms. In carrying out his or her tasks, the director usually works with
a deputy director, who is responsible for school activities and the quality of education. Depending
on the size of the college, the director may also work with two or three other deputy directors.

°7Law on Higher Education.
% Law on Higher Education.
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The director is responsible for the overall management of the college and, more specifically, the
management o f human, material and financial resources. Under the Law on Higher Education, the
director carries out the following activities:

e sees that the college's activities comply with the laws of the R epublic of Lithuania, the
college's statutes and any other internal rules

e organizes the recruitment and hiring of staff members, including teachers, by competition
or another method, and establishes layoff and dismissal procedures

e implements reward and incentive programs for staff members and students

e takes disciplinary action with staff members (e.g. reprimand, dismissal) and with students
(e.g. warning, expulsion), as the case may be

e setsupa c ommissionr esponsible f or s tudent s election, a dmission, s uspension a nd
expulsion

e ensures t he quality o f't he pr ograms of s tudy o ffered by the college and the quality o f
teaching and research

e ensures wise, effective and efficient use of the college's material and financial resources

e prepares the annual report on the college's activities, the financial statements and the budget
forecasts and presents them to the academic council for approval, then to the MES*

The director must respect the requirements of the Law on Higher Education and the Guidelines for a
Subject Area when recruiting and hiring teachers. For example, the Law stipulates that more than
half of all teachers must have three or more years' work experience in the field associated with their
subject. The Guidelines for a Subject Area list the subjects for which teachers must have a science
degree rather than work experience.'® The director must also respect the qualification requirements
established for each of the four types of teaching position when hiring teachers. The four types of
position are professor, associate professor (docent), lecturer and assistant lecturer.

The s tudents' r epresentation i s a 1 ndependent b ody whose missionistorepresentthe s tudents
attending t he c ollege and de fend t heir i nterests. T he a ctivities of the s tudents' r epresentation are
governed by the Law on Higher Education, the c ollege's s tatutes and the ¢ ouncil's r egulations.
According to the Law:

e the college must support the students' representation and fund its activities

e the procedure for the appointment of students to the students' representation must be set
forth in the regulations of the students' representation

e the students' representation has the right to participate in the management of the college, in
collaboration with the other independent bodies, with the right of a deciding vote

e the students' representation has the right to voice its opinion on a Il issues of concern to
students, and to request a reexamination of the decisions adopted by the other independent
bodies'”!

% Law on Higher Education.
1% Guidelines for a Subject Area.
1" aw on Higher Education, art. 52.
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In addition to the college council, the academic council, the director and the students' representation,
other bodies participate in the management of the college, for example, the faculties, which are the
college's most important teaching and research units. Headed by a dean in collaboration with the
heads of the different departments and laboratories, each faculty enjoys considerable leeway in the
organization of its activities. T he faculties c an create t heir ow n i ndependent bodi es, t he faculty
councils. The faculties and departments are central to the implementation of programs of study and
applied research programs.

Figure 3.8 Example of the organizational structure of a college
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Division of responsibilities at Vilnius College of Technologies and Design

Vilnius C ollege of T echnologies a nd Designisa s tate c ollege. It of fers 22 1 nitial voc ational
education and training programs leading to a Professional Bachelor’s Degree. These programs are
divided i nto four faculties: ¢ onstruction, d esign, P etras V ileiSis r ailway t ransport and t echnical
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sciences.'” In all, approximately 4000 s tudents enroll in initial voc ational education and training
programs each year. The college also offers continuing vocational education and training programs.

Some of the voc ational programs of study o ffered by the college are aimed at m eeting qua lified
work force needs in the region, while others are intended to meet Lithuania's general labour needs.
The 1 atter programs, which are of fered only at Vilnius College o f T echnologies and Design, are
Building Services, Engineering of Mechanical Technologies, Heating Energetic, Interactive Design,
Maintenance and Repair of Railway Rolling Stock, Photographic Technology, Postal Activity,
Railway Automatic Systems and Railway Maintenance.

The college's regulations are set out in a series of internal management doc uments including the
college's statutes; decisions made by the director in various ar eas; the management rules of each
department; 1 abour 1 egislation, w hich s ets s tandards for s alaries and wages, w ork s chedules and
labour dispute resolution; job descriptions; and the code of ethics for the 237 teachers employed by
the college. These regulations determine the management procedures at the college which, as seen in
Figure 3.9 below, are under the authority of the college council, the academic council, the director,
the deputy director for infrastructure, and the deputy director for college activities. The following
paragraphs give a br ief de scription o f't he m ain r esponsibilities of t hese di fferent m anagement
bodies.

The college council is an independent body representing the public. It is made up of the following
nine m embers: four representatives o f bus inesses a nd employer groups; t wo r epresentatives o f
college s taff; one r epresentative f romt he s tudents'r epresentation, one 1 ecturer, a nd one
representative f rom t he MES. A ppointed for a four-year m andate, the members of th e c ollege
council are responsible for electing the director of the college, approving the strategic development
plan prepared by the S trategic Development C entre, making s ure t hat t he col lege's m aterial an d
financial resources are used appropriately, and ensuring that the programs of study adequately meet
the qualification needs of students and the labour market.

The a cademic ¢ ouncil, t he ¢ ollege's 1 ndependent s chool ¢ ouncil, i s ¢ urrently m adeup of
21 members, as follows: the director of the college; three teachers from each of the four faculties;
one s tudent from each oft he four faculties a ppointed b y t he s tudents' r epresentation; and four
representatives of other colleges and uni versities. The academic council has a five-year mandate,
and 1ts mission is mainly to manage college affairs, which involves adopting the college's statutes
and other internal management rules.

Essentially, t he di rector i s r esponsible f or t he ge neral m anagement of't he college,i .e.t he
management of human, material and financial resources and school activities. He or she works in
close collaboration with the Strategic D evelopment Centre, the International R elations Centre, the
Public Communication Centre and the Career Planning Centre, which are under his or her authority.
Created in 2008 t o improve the planning, management and control of college affairs, the Strategic
Development C entre i s r esponsible f or e stablishing t he ¢ ollege's pr iority d evelopment s ectors;
fostering int ernational r elations b y awarding scholarships, or ganizing s tudent e xchanges a nd
participating i n j oint r esearch pr ojects; a nd or ganizing t he college's e ducational a nd voc ational
guidance services.

192" For further information about Vilnius College of Technologies and Design, see Appendix IX of this report and the college's Web
site (www.vtdko.lt).
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The director also collaborates with the deputy director for college activities and the deputy director
of infrastructure. The deputy director for college activities is responsible for college activities, in
particular the review and updating of existing vocational programs of study or the development of
new programs, applied research, teaching, and practical training activities such as laboratories and
workshops. In exercising his or her duties, the deputy director of college activities is supported by
the education office, the dean of each of the four faculties, the departments and the faculty councils.
The de puty di rector of infrastructure i s r esponsible f or m aterial r esources, i ncluding e quipment
subject to frequent replacement and raw materials used during instructional activities, as well as for
capital ex penses, which 1 nclude ex penditures f or pur chasing e quipment, bui Iding a nd out fitting
facilities, and replacing worn or outdated tools. The deputy director of infrastructure is supported by
two de partments—material r esources and publ ic pr ocurement—in t he p erformance of hisorher
duties.

The following are tw o specific examples of th e di vision of r esponsibilities a mong the di fferent
management bodi es at the college. T he first e xample i nvolves t he de velopment of the c ollege's
strategic plan and the second, the development of new vocational programs of study.

The c ollege's s trategic plani s de veloped a s f ollows. F irst, t he S trategic D evelopment C entre
coordinates the work of the di fferent de partments which, each year, must e valuate their activities
and de termine w hether t hey ha ve a chieved t heir o bjectives. It analyzest he r esults of t hese
evaluations a nd t hose ofs tudents urveys a imed a te stablishing t he ¢ ollege's de velopment
orientations, objectives and lines of action. It then prepares a draft version of the strategic plan and
submits it for comment to the different independent bodies. Then, it makes the necessary changes
and pr epares t he final v ersion, w hich it s ubmits to the c ollege council for approval. Onceitis
approved by the college council, the strategic plan is presented to the director and deputy directors,
the m anagement bodi es and the pe ople responsible for the de partments that will use the planto
prepare t heira nnual a ction pr ograms. T he S trategic D evelopment C entre s upervisest he
development of t he a ction pr ograms i n c ollaboration with the Q uality Management C entre, the
faculties and the departments. Finally, the annual action programs are submitted for approval to the
college council, the academic council and the students' representation.

Vilnius College of Technologies and Design offers state-of-the-art technical programs and is always
on t he 1 ookout for c hanges in t he | abour m arket and i n bus inesses' qua lified w ork force n eeds.
Therefore, it regularly updates existing programs of study and develops new programs. The different
departments a re r esponsible f or pr ogram de velopment a nd r eview. T o de termine w hether t he
programs should be revised or replaced, the departments analyze the results of surveys conducted
among graduates conc erning t heir j ob search and placement; ex amine t he r esults of t he a nnual
evaluation of programs of study and the quality of teaching; and read the new versions, if applicable,
of the V ocational E ducation and Training Standards and the Guidelines for a Subject Area. Then,
they recommend that the faculty councils update or replace one or more programs of study; if the
faculty councils a gree, they forward the recommendations to the e ducation office. The education
office p repares t he annu al pr ogram review or d evelopment plan and submitsitto the acade mic
council for approval. The academic council has different methodological groups revise or develop
the programs.'” Each council is made up of teachers, employer representatives and, occasionally,
representatives of the universities. Their task is to prepare a draft version of the program of study

1% The program development process and the role of the methodological groups in its implementation are described in Chapter 4.
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and present it for comment to the de partment in que stion, the faculty c ouncil and the a cademic
council. A fter consultation, the methodological groups prepare a final version of the program and
send it to the Centre for Quality A ssessment in Higher E ducation, which evaluates its quality and
relevance. If the result of the evaluation is positive, the academic council submits the program to the
MES for approval.
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Figure 3.9  Organizational structure of Vilnius College of Technologies and Design
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4, Partnerships Between the Labour Market and the Education
Community With Respect to the Funding and Management of
Educational Institutions Offering Vocational and Technical Training

This chapter d escribes the partnerships be tween the l abour market and the e ducation c ommunity
with respect t o t he funding a nd m anagement o f e ducational i nstitutions of fering voc ational a nd
technical training. It is divided into two sections:

e Partnerships f or t he f unding a nd m anagement of voc ational a nd t echnical t raining i n
ol
Québec

e Partnerships f or t he f unding a nd m anagement of voc ational e ducation a nd t raining i n
Lithuania

4.1 Partnerships for the funding and management of vocational and technical
training in Québec

This section is divided into three subsections. The first gives an overview of the management and
funding of the vocational and technical training system in Québec. The second addresses partner
organizations and their participation in the funding and management of vocational training offered
in voc ational t raining centres ( VICs). T het hird a ddresses pa rtner or ganizations a nd t heir
participation in the funding and management of technical training offered in general and vocational
colleges (CEGEPs).

4.1.1 Overview ofthe management a nd f und funding of the vocatio nal and te chnical
training system in Québec

This s ubsection describes t he ch aracteristics o f pa rtnerships b etween the 1 abour m arket and the
education community with respect to the management and funding of the vocational and technical
training s ystem in Québec. It de als w ith the e lements that a ffect bot h vocational and technical
training, and is divided into three parts:

e Management of the vocational and technical training system
e Funding of vocational and technical training

e Harmonization of vocational and technical training

Several government or ientations ha ve s haped t he ¢ ontext of t he partnerships be tween t he 1 abour
market and the education community. In 2008, the Québec government launched three major action
plans with a common goal: to foster economic prosperity in a context of population decline. They
were:

! For the purposes of this study, the term "vocational training" in Lithuania refers to secondary and postsecondary training aimed at
preparing students to practise a trade or occupation. In Québec, it refers to secondary training only. In Québec, the term "technical
training" refers to college training aimed at preparing students to practise a trade or occupation. See section 1.3.
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e Queébec's New Economic Space, under th ¢ a uthority o f' s everal mini stries, including the
Ministére de 1’Education, du Loisir et du Sport (MELS), the Ministére de I’Emploi et de la
Solidarité sociale (MESS), the Ministére de I’Immigration et des Communautés culturelles,
the Ministere des Relations internationales, the Ministére du D éveloppement é conomique,
de I’Innovation et de I’Exportation, and the Ministére du Travail

e The Commitment for Employment, under the joint authority of MELS and MESS
e  The Plan d’action — Education, emploi et productivité, under the authority of MELS?

These t hree a ction plans pr opose a s eries of measures t o help businesses face t he s hortage of
qualified labour that is beginning to be felt in several economic sectors and to assist individuals in
their e fforts to enter th e w ork force. These m easures i nclude i ncreasing t he am ount o f m oney
devoted to in-service training, improving the participation of VTC and CEGEP services to business
and i ndustry in w ork force t raining, pr eparing unemployed i ndividuals t o e nter t he w ork force,
providing f inancial s upport f or pr ojects t hat pr omote r egional ¢ ooperation w ith r espectt o
qualification training, and developing tools to facilitate the recognition of acquired competencies.”
In short, the three action plans promote close collaboration among the education community, the
labour market and the business community in order to offer Quebeckers initial, continuing and in-
service training services that will ensure a qualified work force in the different economic sectors in
every region of Québec.

Management of the vocational and technical training system

Overall responsibility for the vocational and technical training system in Québec lies with MELS,
which provides its central management. MELS establishes a political and administrative framework
for the s ystem's ma jor orientations; in collaboration with teams of s pecialists, it de velops the
programs o f's tudy o ffered in initial tr aining usinga competency-based a pproach;a nditis
responsible for almost all of the funding for the initial vocational and technical training s ystem.”
Generally s peaking, ho wever, M ELS is not responsible for de veloping c ontinuing education and
training a ctivities of fered in VTCs and CEGEPs; the ins titutions the mselves are responsible for
developing and funding these activities in cooperation with businesses, agencies, including Emploi-
Québec,” and pa rticipants. M ELS ¢ ontributes financially t o ¢ ontinuing education a nd i n-service
training activities for which learners earn credit. These activities are offered in VTCs and CEGEPs,
usually through services to business and industry.

% For further information about these action plans, see the following documents: Québec, Le nouvel espace économique du Québec
(Québec: Gouvernement du Q uébec, 2008); Québec, M inistére de 1’Education, du Loisir et du Sport, Plan d’action — Education,
emploi et productivité (Québec: G ouvernement du Q uébec, 20 08); Q uébec, M inistére de 1°Education, du L oisir et du S port and
Ministére d e 1 "Emploiet d el a S olidarité s ociale, The Commitment for Employment: Québec in All Its Strength (Québec:
Gouvernement du Québec, 2008).

? The goals of the Government Policy on Adult Education and Continuing Education and Training, currently under development for
2009-2012, are comparable to those proposed in the three major action plans launched by the Québec government in 2008. They are:
to reduce the literacy rate and increase the basic level of education among as many adults as possible; to improve access to continuing
education and training for adults, whether or not they are employed; to provide francization services to help unemployed immigrants
enter the work force; and to recognize adults' prior learning and competencies and meet their qualification needs.

* The competency-based approach is a "program development process based on the analysis of the tasks performed in the practice of
a trade or occupation and on their t ranslation i nto ¢ ompetencies formulated as learning o bjectives." Vocational and Technical
Education in Québec: A System Integrating Educational and Management Engineering, 76.

5 Emploi-Québec is an agency of the Ministére de I’Emploi et de la Solidarité sociale. Its mission is to contribute to employment and
work force development and to combat unemployment, social exclusion and poverty with a view to promoting economic and social
development.
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Québec's vocational and te chnical training s ystem is de fined by M ELS in collaboration with the
labour m arket, especially as concerns t he i dentification of com petencies ne eded to practise t he
trades and occupations targeted by the programs of study. MELS' socioeconomic partners participate
actively in the early stages of vocational and technical program development, i.e. the production of
planning s tudies or s ector profiles, preliminary studies and job analyses.® The aim of the s ector
studies is to identify th e pr incipal ¢ haracteristics of a given economic sector, w hich i ncludes
describing the industries and businesses, the or ganization of work, the trades and occupations and
the work force, and determining qualitative and quantitative training needs. T hese studies can be
conducted j ointly w ith E mploi-Québec and the work force s ector ¢ ommittees,’ or produced and
financed jointly with different ministries. When the studies are conducted independently by MELS,
information is collected in surveys and interviews with socioeconomic partners so that the studies
reflect actual labour market conditions. Similarly, MELS consults its socioeconomic partners when
producing t he pr eliminary s tudies, which are i ntended to accurately measure t he gap between
current and expected training needs for a given trade or oc cupation or group of related trades or
occupations, and current program of ferings. It also consults these partners, especially experts in a
given trade or occupation, when producing job analyses aimed at developing a complete profile of
the trade or occupation and identifying the competencies involved.

In addition, "the system is implemented and managed in close partnership with all interested parties,
in pa rticular, r epresentatives of t he 1 abour m arket."® For e xample, t he C ommissionde 1 a
construction du Q uébec (CCQ)—which e nsures ¢ ooperation be tween e mployer groups and trade
unions i nt he ¢ onstruction i ndustry and w hose m issioni st o ove rseet he de velopment a nd
maintenance of a qua lified work force and to ensure that labour supply meets demand—is a major
partner i n the de velopment a nd i mplementation of pr ograms t hat pr epare s tudents t o pr actise
construction trades. In other words, the CCQ "plays a vital role in developing VTT programs, given
that it i s m andated t o ¢ oordinate t he c onstruction i ndustry t raining s ystem, m aking s ure t hat it
corresponds to industry needs and realities."’

Moreover, " determining program of ferings ¢ onsists in distributing authorizations to of fer a given
program on a regional basis. This distribution must take into account training needs in every region
of Q uébec and m aintain a ba lance be tween t he pr ograms of fered a nd workforce ne eds."'® The
distribution of program offerings is the basis for the vocational and technical training action plan
established in every region as a result of regional cooperation. The action plans include data on the
organization of training, the creation of partnerships and the e stablishment of regional priorities.
There 1s no one model for regional c ooperation. Itisupt o each regionto determineits wayof
cooperatingont hei mplementation of t he voc ational a ndt echnical t raining action pl an.
Organizations that can be invited to participate in each region of Québec include:

¢ Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 49.

" The C ommission de s partenaires du m arché du t ravail (CPMT) supports 3 0 work force sector committees (WSCs) made up of
representatives o f employer g roups, b usinesses, trade u nions an d w orkers' a ssociations i n Q uébec's d ifferent eco nomic s ectors.
Representatives of the ministries and agencies associated with the sectors in question also sit on the WSCs. The principal mandates of
WSCs ar e tod efine n eeds in t heir s ector, propose m easures t o s tabilize em ployment an d r educe u nemployment, an d develop
continuing education and training. The CPMT, in collaboration with the Minister of Employment and Social Solidarity, defines the
strategic orientations of the public e mployment s ervices of fered by E mploi-Québec. It al so participates in decision m aking w ith
regard to the management of E mploi-Québec, in particularits programming, action plans and operations, by a dopting E mploi-
Québec's provincial and regional action plans.

8 Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 28.

? Vocational and Technical Education in Québec: Overview, p. 5.

'%Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 41.
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e secondary schools and colleges that offer vocational and technical training
e universities

e regional representatives of Emploi-Québec

e local employment centres and local development centres '

e carrefours jeunesse-emploi (CJE)"

e the Ministére des Affaires municipales et des Régions

e the Conférence régionale des élus '

The establishment of partnerships is an important part of the competency-based approach used by
MELS to develop programs of study, and by educational institutions to implement them. "When a
new program is being implemented, the e ducational institution e stablishes or renews partnerships
with the labour market. A number of educational institutions have shown c onsiderable initiative:
some establish a business network, create school-business committees or reach services agreements
with employers."'" Similarly, many educational ins titutions pl ay an active role in their r egion's
economic and social life by participating, for example, in issue tables.

Funding of vocational and technical training

The funding of vocational and technical training involves two types of expenditures: operating costs
and capital costs. Operating costs include costs associated with human resources (mainly teachers);
the cost of material resources, mainly equipment subject to frequent replacement and raw materials
used during ins tructional a ctivities; and costs a ssociated with instructional s upport s ervices, t he
management of educ ational i nstitutions and technical s ervices. Recurring ope rating cos ts ar e
assumed by MELS."® Capital costs include the investments ne cessary for the purchase of durable
equipment and the c onstruction and s etup of facilities, and the replacement of worn or out dated
equipment, instruments and tools. A part of these costs is assumed by MELS; another part, by the
school boards and CEGEPs, as the case may be. '

The an alysis of op erating and capital costs di ffers in voc ational and technical training. Although
MELS is responsible for establishing the total cost of training activities offered in VTCs each year
and granting t he 1 nstitution a ¢ orresponding s ubsidy, C EGEPs, w hich a re m ore a utonomous,
participate actively in the analysis of their funding needs. "’

According to MELS, "the VTT system requires an investment of over CAN$1 billion per year, of
which nearly $100 million go to equipment and buildings. In 2006-2007 alone, investments totalled

"'The mission of local employment centres is to offer services to people who require employment assistance or last resort assistance.
They as sist managers with human r esources management and work force s kills de velopment. T he mission of 1ocal de velopment
centres is to mobilize all of the local players in an effort to foster economic development and job creation in their territory.

'2The mission of carrefours jeunesse-emploi is to develop and promote orientations adapted to local needs in order to foster young
adults' personal, social, economic and oc cupational autonomy. The services they of fer focus on w ork force integration, return to
school and job creation.

13 Generally speaking, the mandate of the Conférence régionale des élus is to facilitate cooperation among partners in order to foster
regional development.

4Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 59.

!SVocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 43.

16 yocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 43.

'7Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 43.
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an estimated $1.5 billion. Nearly 60% o f that amount ($846.6 million) went to technical training.
The Québec government provides almost all the funding for the VTT system, while businesses make
only a minor contribution.""®

"Sometimes socioeconomic partners are called upon to contribute to the organization and financing
ofr esourcesi nr eturnf or certaina dvantages, w hich allowst he g overnmentt o reduce
implementation costs."'” Consequently, to meet training costs, in particular those associated w ith
buildings, educational institutions must be imaginative and innovative in instructional matters. For
example, initiatives taken by some VTCs and CEGEPs include:

e financial contributions supported by legislative or fiscal measures

e partnerships with businesses to implement work-study programs®

e partnerships with businesses for equipment loans and donations of materials
e tool, equipment and machinery rental

e the sharing of facilities

e the sharing of resources by several educational institutions

e the recovery or recycling of materials

e the partial marketing of products manufactured by students during their training

It is important to understand that socioeconomic partners, especially businesses, "derive a number of
benefits from the ir c ollaboration with educational ins titutions: inf ormation a bout t echniques a nd
processes, a chance t o i nfluence t he content of pr ograms o f's tudy, consulting s ervices and the
recruitment of competent workers."?'

"Rapidly d eveloping technologies r equire m ajor i nvestments in or der t o maintain future w orkers'
qualification levels a nd to help businesses r emain competitive. Increasingly, accessto these
technologies can be gained only through school and business partnerships, both in initial vocational
and technical training and in continuing e ducation."** In addition, greater ne eds and hi gher c osts
associated with vocational and technical training require di fferent types of partnerships, the most
common i nvolving pr acticums i n t he w orkplace a nd vi sits t o t he w orkplace. "Socioeconomic
partners can also contribute to updating the training of teachers. Businesses may, for example, lend
or provide access to state-of-the-art equipment. They can provide specialists to present technological
innovations, explain new manufacturing processes or describe the new competencies required in the
labour market. They can also provide training for teachers in the form of practicums."*

Harmonization of vocational and technical training

In C hapter 3, w e m entioned t hat, in J une 2006 , M ELS 1 aunched i ts V ocational a nd T echnical
Training Collaboration Plan. The aim of this Plan is to meet the challenge of providing access to

18\ocational and Technical Education in Québec: Overview, 8.

Vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 43.

2The work-study approach is a learning mode aimed at giving students enrolled in a v ocational or technical training program the
opportunity to do two or more practicums in the workplace during their training, thereby preparing them to enter the work force.
I'vocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 59.

22\/ocational and Technical Education in Québec: Overview, 27.

ZVocational and Technical Education in Québec: A System Integrating Educational and Management Engineering, 44.
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quality vocational and technical training in all regions of Québec, in a context shaped by declining
populations a nd s chool e nrollments 1 n m any regions a nd t he pr essing n eed f or a qua lified
workforce.**

In order to achieve this goal, the P lan proposes "facilitating the i mplementation of a partnership
strategy leading to three work priorities in complementary fields of activity: 1) collaboration among
vocational tr aining and te chnical t raining ins titutions, along w ith regional di alogue; 2) the
harmonizing of vocational training and technical training programs, and the organization of training
and services; 3) collaboration with the workplace."* With this plan and its three priorities, MELS
intends to foster regional cooperation, the sharing of resources and the harmonization of vocational
and t echnical t raining programs,a sw ell a s tos trengthen pa rtnerships be tween e ducational
institutions and the labour market and "develop training services offered to businesses as well as in-
house training, with the collaboration of stakeholders in the workplace"*°

The s chool boa rds' and C EGEPs' s ervices t o bus iness a nd i ndustry p articipate a ctively i n t heir
region's s ocioeconomic growth t hrough t he e stablishment of pa rtnerships be tween e ducational
institutions, businesses and public and parapublic organizations in the region. The mission of these
services is to support socioeconomic development by offering continuing education and training and
in-service training activities to small, medium-size and large businesses, associations of businesses,
organizations and individuals. They provide "customized" training services adapted to clients' needs,
including:

e continuing education and in-service training needs analysis
e development of continuing education and in-service training programs
e instructional support

e development of instructional materials®’

Emploi-Québec is a major financial partner of school boards' and CEGEPs' services to business and
industry. It contributes to the implementation of continuing and in-service training activities in the
following w ays: f irst, it of fers a n employment a ssistance a llowance and reimburses tr aining
expenses for those it refers to training activities, in particular Employment Insurance and last resort
assistance be neficiaries. It also provides financial a ssistance for bus inesses, up t o 50 per cent of
costs incurred, in or der t o he Ip them de fine t heir t raining ne eds a nd i mplement t heir 1 n-service
training programs. Finally, Emploi-Québec can purchase a training program from a school board or
CEGEP for a cohort of individuals who wish to acquire the competencies needed to practise a given
trade or occupation and thus enter the work force or maintain their employability.28

#See the following documents: Vocational and Technical Training Collaboration Plan — To meet the challenge of providing access
to training and qualifications in all regions of Québec (Québec: Gouvernement du Québec, 2006); Plan de rapprochement en matiére
de formation professionnelle et technique — Etat de situation de la mise en ceuvre (Québec: Gouvernement du Q uébec, 2007); and
Recension des activités et des projets de rapprochement entre les commissions scolaires et les colleges (Québec: Gouvernement du
Québec, 2008).

Z\ocational and Technical Training Collaboration Plan, 5.

26\/ocational and Technical Training Collaboration Plan, 11.

?TSee the "Services to business and industry" section on the Inforoute FTP Web site (inforoutefpt.org). The public services network
comprises more than 110 points of service throughout Québec.

2 See E mploi-Québec's Web site (www.emploiquebec.net). E mploi-Québec can p rovide financial assistance for i ndividuals an d
businesses that, for continuing training purposes, enroll in all or some of the courses that make up a program leading to a Diploma of
Vocational Studies (DVS) or an Attestation of Vocational Studies (AVS) offered in a VTC, or in all or some of the courses that make
up a program leading to a Diploma of College Studies (DCS) or an Attestation of College Studies (ACS) offered by a CEGEP.
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The following are e xamples of t he pa rticipation of partners in t he funding a nd m anagement of
vocational training offered in VTCs and technical training offered in CEGEPs.

4.1.2  Partner organ izations and their partic ipation in the f unding and management of
vocational training offered in VTCs

The de scription of the participation of partner organizations in the funding a nd m anagement o f
vocational training offered in VTCs is divided into four sections:

e Legislative framework defining the types of partnerships that can be established by VTCs
e Partnerships at Commission scolaire de la Beauce-Etchemin
e Partnerships at Commission scolaire de la Capitale

e Partnerships at Commission scolaire de Saint-Hyacinthe
Legislative framework defining the types of partnerships that can be established by VTCs

The Education Act defines the roles of the school boards, VTCs and governing boards with respect
to vocational tr aining. It also specifies the ir r esponsibilities w ith r espect to the pa rticipation of
partners from the labour market in the funding and management o f voc ational training of fered in
vocational training centres.”’

With respect to the s olicitation of gifts, grants and ot her c ontributions intended to fund training
offered in VTCs, the Education Act stipulates that:

e the governing board may, in the name of the school board, solicit and receive gifts, grants
and ot her ¢ ontributions f rom a ny p erson or p ublic or pr ivate or ganization w ishing t o
provide funding for VTC activities

e the governing board may not solicit or receive gifts, grants or other contributions to which
conditions incompatible with the mission of the VTC are attached, particularly conditions
relative to any form of commercial solicitation

e the contributions received shall be paid into a designated fund created for that purpose in
respect ofthe VTC by the school board; the funds making up the fund and the interest
earned shall be appropriated to the VTC?°

Similarly, with respectto the ma nagement of material r esources in VTCs, the Education Act
stipulates that "the governing board may, in the name of the school board and in keeping with the
budget o ft he centre, ¢ ontract w ith a p erson or or ganization f or t he pr ovision of goods a nd
services.">' The A ct a Iso s tipulates t hat t he f unctions of t he s chool bo ard relating to material
resources are:

»Bill 88, An Act to amend the Education Act and other legislative provisions, was passed on October 28, 2008, in order to introduce
various measures with respect to school board governance.

30Education Act, s. 94.

3 Education Act, s. 110.3.
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e toacquire or lease such property as is required for the carrying on of its activities and the
activities of its educational institutions and to accept property gratuitously

e to build, repair or maintain its property

e to determine the use of its property and administer it, subject to the right of its educational
institutions to use the property placed at their disposal

e toencouragetheuseo fitsimmovablesb ypu blicor ¢ ommunity or ganizationsini ts
territory or to lease out its movable or i mmovable pr operty, s ubject t o t he right of its
educational institutions to use the property placed at their disposal®?

Finally, the Education Act does not specifically address the participation of labour market partners
in the management of training offered in VTCs. However, it does mention that the governing board
of the VTC must include as members representatives of socioeconomic partners op erating in the
territory served by the VTC. The governing board, which comprises no more than 20 members, also
includes at least two persons appointed by the school board after consulting with the socioeconomic
and community groups in the region served by the VTC, and at least two persons appointed by the
school board from within enterprises of the region that operate in economic sectors corresponding to
the voc ational training programs o ffered by the VTC.* In other words, p artnerships b etween the
labour market and the education community are inherent in the management structure of VTCs.

Section 468 of the Education Act allows t he Minister of E ducation, Recreation a nd S ports t o
establish schools having a regional or provincial role and a sectoral mission, meaning that they offer
vocational training programs associated with a specific economic sector. Provincial schools, which
are unde r t he a uthority of t he s chool boa rds, a re m anaged b y a m anagement ¢ ommittee. T his
committee is made up o f representatives of the economic sector in question, i.e. employer groups,
trade uni ons, pr ofessional a ssociations, s ectoral or ganizations a nd bus inesses. T he m anagement
committee plays a decision-making rather than an advisory role. P artnerships be tween the 1abour
market and the education community are the cornerstone of the management structure of provincial
schools in that the socioeconomic partners contribute not only to the development, implementation,
evaluation, review and updating of vocational training programs in the sector in which they operate,
but also to funding and promotion and the daily management of the school's activities.

Partnerships at Commission scolaire de la Beauce-Etchemin

The principal partners of Commission scolaire de la Beauce-Etchemin and its three VTCs (Centre de
formation professionnelle Pozer, Centre intégré de mécanique industrielle de la Chaudiére [ CIMIC]
and Centre de formation des Bétisseurs)34 are:

e  (Cégep Beauce-Appalaches
e Centre universitaire des Appalaches
e Conférence régionale des ¢lus de la Chaudicre-Appalaches

e Emploi-Québec, in particular its regional office and local employment centres

*2Education Act, s. 266.

3 Education Act, s. 102.

3*For further information about C ommission scolaire de 1a B eauce-Etchemin and its VTCs, see Appendix I of this report and the
school board's Web site (www.csbe.qc.ca).
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e the local development centres in the region
e the Conseil économique de Beauce (CEB)
e the Centres jeunesse Chaudic¢re-Appalaches
e the Chambers of Commerce in the region

. . .35
e Dbusinesses in the region

Generally speaking, these partners contact the school board rather than the VTCs concerning their
continuing and in-service training needs, recruitment of graduates, their willingness to contribute to
the training offered at the VTCs, the recognition of acquired competencies, and the orientation and
integration of trainees. The school board's vocational training and adult education department takes
an integrated management approach to all of the initial vocational training and continuing education
and training offered in its territory and, consequently, has a broad perspective on the different ways
of meeting its partners' needs and the different types of partnerships.

CIMIC is an interesting example of partnership.’® Indeed, partnership is at the very heart of CIMIC,
not only be tween s econdary, c ollege and uni versity establishments, but also w ith bus inesses and
organizations in the region. At the inception of CIMIC in 1994, the socioeconomic partners in the
Chaudiére-Appalaches r egion, especially bus inesses, helped implement voc ational, technical an d
university programs an d a s tate-of-the-art t raining s ystem. T he s ocioeconomic pa rtners on t he
school-business c ommittee—made up o f 17 representatives o f bus inesses, 3 representatives from
each level of educ ation, 1 representative from trade unions, 1 teacher at C IMIC and the VTC's
principal—provided equipment free of charge and some of the funding needed to buy the remaining
tools, equipment and machinery and to build and outfit facilities so that CIMIC could immediately
begin o ffering i nitial a nd ¢ ontinuing e ducation and t raining pr ograms i n i ndustrial m echanics.
Today, t hanks t o t he harmonization of t het hree |l evels of education, w hich s hare f acilities,
equipment and e xpertise, and w hich j ointly m anage the c ost of current operations, s tudents w ho
attend CIMIC have access to initial and continuing e ducation and training that is up t o date with
technological de velopments a nd 1 abour m arket needs. Businesses be nefit from a qua lified w ork
force and can hire CIMIC graduates as skilled workers, technicians and professionals. They also
benefit from integrated in-service and continuing education and training services and the support of
the S ervice d ’innovation e t de t ransfert t echnologiques pour 1 ’entreprise ( SITTE), which of fers
research and development, technological integration, technical assistance and information services
aimed at automating, optimizing and standardizing mechanical equipment for industrial production.
In other words, by establishing di fferent types of partnerships, CIMIC plays an active role in the
social and economic life of the Chaudi¢re-Appalaches region.

Emploi-Québec is the school board's principal financial partner with respect to continuing education
and training.”” Through its services to business and industry, the school board has forged close ties

3 The information in this section was gathered in June 2008 in an interview with Normand Lessard, director, Service de la formation
professionnelle et de 1'éducation des adultes, Commission scolaire de 1a Beauce-Etchemin. Information was also taken from internal
management documents made available to the research team by Mr. Lessard.

3The principal characteristics of Centre intégré de mécanique industrielle de la Chaudiére are described in section 3.1.1.

37 Emploi-Québec contributes to the i mplementation of continuing and in-service training activities in the following ways: first, it
offers an e mployment as sistance al lowance and reimburses training ex penses for those it refers to training activities, in particular
Employment Insurance and last resort assistance beneficiaries. It also provides financial assistance for businesses, which can represent
up to 50 per cent of costs incurred, in order to help them define their training needs and implement their in-service training program.
Finally, Emploi-Québec can purchase a training program from a school board or CEGEP for a cohort of individuals who wish to
acquire the competencies needed to practise a given trade or occupation and thus enter the work force or maintain their employability.
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with this partner and, over time, their cooperation has come to be based on a mutual understanding
of t heir r espective m issionsa ndona ¢ ommon de siret o ¢ ontributet ot he s ocioeconomic
development of the region, mainly as a result of the promotion of a culture of continuing education
and t raining a mong t he popul ation a nd, more s pecifically, a mong bus inesses. T hus, a r egional
Emploi-Québec representative always accompanies the school board representative at meetings with
businesses, or ganizations a nd i ndividuals r equesting ¢ ontinuing t raining s ervices, w hether t hey
involve the de velopment and i mplementation of customized training activities, programs of study
offered by the VTCs and leading to a Diploma of V ocational Studies (DVS) or an Attestation of
Vocational Studies (AVS), or basic education and popular education programs.

When de veloping a nd i mplementing a t raining pl an, t he s chool boa rd, E mploi-Québec an d
businesses in t he r egion w ork t ogether t o 1 dentify t raining ne eds, de fine t he ¢ ontent of t raining
activities, establish admission requirements, recruit pa rticipants a nd establish the ins tructional
organization of t he training. Business m anagers, t rade uni on r epresentatives and employees are
usually invited to work together on the project, which contributes to its success.

The recognition of acquired competencies®® provides a number of opportunities for the creation of
partnerships among the school board, Emploi-Québec and businesses in the region. Whether or not
they are employed, individuals who undertake to have the competencies they acquired through life
and work experience evaluated and recognized with respect to a vocational program of study may
want to acquire the competencies they lack in order to obtain a diploma. To do so, they can enroll in
a VTC or undergo training in the workplace. In this case, Emploi-Québec may provide individuals
and businesses with financial assistance for the duration of the training.

In terms of partnerships between businesses and the three VTCs, businesses in the region lend and
sometimes donate equipment to the VTC. However, the most common form of partnership involves
taking in trainees. M any vocational training programs are o ffered using the work-study approach,
and several organizations and businesses in the region host trainees. This is an opportunity for them
to comment on w hether the training meets their work force needs, as well as on technological and
organizational cha nges and the competencies expected of graduates. Ital so allowst hemt o
participate in the evaluation of students' attitudes.

In short, partnership is an important aspect of the management and funding of initial training and
continuing education and training offered in the VTCs under the authority of Commission scolaire
de la Beauce-Etchemin. In the school board's 2007-2012 strategic plan, partnerships with cultural,
economic, s ocial, s porting a nd s cientific gr oups t hat he Ip pr omote e ducation a re considered a
preferred means of fostering the socioeconomic growth of the Chaudicre-Appalaches region.

Partnerships at Commission scolaire de la Capitale

Partnerships be tween t he | abour m arket and t he edu cation community ar € an i ntegral pa rt of
provincial schools.*® Provincial schools are a result of the desire of MELS, school boards, VTCs and

38See the Web site of the Ministére de 1"Education, du Loisir et du Sport (www.mels.gouv.qc.ca) under Reconnaissance des acquis et
des compétences.

3 The information in this section was gathered in June 2008 in an interview with Denis Lemieux, director, Service de la formation
professionnelle et de 1'éducation des adultes, Commission scolaire de la Capitale. Information was also taken from documents on the
management of provincial schools made available to the research team by Mr. Lemieux.
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socioeconomic partners to work more closely together.*” We will us e the ex ample of E cole de's
métiers e t oc cupations de 1 ’industrie de 1a c onstruction de Q uébec (EMOICQ), the result of an
agreement r eached between MELS, Commission scolairede 1aC apitale41 and pa rtners i n the
construction i ndustry r epresented b y t he C ommission de 1a ¢ onstruction du Q uébec ( CCQ) to
illustrate the types of partnerships that exist in provincial schools.

The s tatus of "provincial s chool" i s not a ssociated w ith s pecific bud getary r ules, m eaning t hat
provincial schools are subject to the same funding rules as VTCs. The start-up capital for EMOICQ
was provided by MELS, including funds for the construction and setup of facilities, as well as the
purchase of tools, equipment and machinery. MELS is also responsible for annual operating costs
associated primarily with human and material resources, instructional support services, management
of the s chool and t echnical s ervices. P artners from t he ¢ onstruction i ndustry s upport t he s chool
board in obtaining from MELS the funds needed for EMOICQ's development.

In r eturn, partners from t he c onstruction i ndustry, in p articular the C CQ, fund almost all of the
continuing education and in-service training activities offered by EMOICQ. To this end, the CCQ
has set up t wo training funds: one for the residential sector and the other for the industrial sector.
Money for t he funds comes from contributions from i ndustry employers.** The funds m ake it
possible to pay an allowance to individuals enrolled in continuing education and in-service training
activities, and to reimburse the ir tr aining c osts. The C CQ's financial assistance p rogramis an
important incentive for work force training in the construction industry. In 2007-2008, more than
19 000 Quebeckers participated in continuing education and training activities.

The CCQ also collaborates with EMOICQ to develop customized continuing education and training
activities. It analyzes work force training needs, then prepares a training plan, which it submits to
EMOICQ. When the training involves new processes, materials or technologies, the CCQ provides
EMOICQ with instructors, equipment and materials, as well as the funding needed to develop new
program c ontent. T he CCQ a lso r ecruits pa rticipants a nd o rganizes t raining activities; in other
words, it establishes the duration of the training, decides whether it is to be offered during the day or
in the evening, and establishes the number of course hours per week.

Partners in the construction industry participate actively in EMOICQ's daily management. They take
part in certain courses by giving | ectures, attend activities, meet with students and make awards
available for competitions and recognitions of merit.

Partnerships at Commission scolaire de Saint-Hyacinthe

The pr incipal pa rtners of E cole pr ofessionnelle de S aint-Hyacinthe ( the onl y VTC unde rt he
authority of Commission scolaire de Saint-Hyacinthe)* are:

e Institut de technologie agroalimentaire (ITA)

“OFor a brief history of provincial schools, see section 3.1.1.

“IFor further i nformation about Commission s colaire de 1a C apitale and its VTCs, see Appendix II of this report and the school
board's Web site (www.cscapitale.qc.ca).

“’For more information about training funds, see the Commission de la construction du Québec's Web site (www.ccq.org).

“For f urther i nformation a bout Commission s colaire de S aint-Hyacinthe an d E cole p rofessionnelle de S aint-Hyacinthe, s ee
Appendix III of this report and the following W eb sites: C ommission scolaire de S aint-Hyacinthe (www.webcorp.cssh.qc.ca) and
Ecole professionnelle de Saint-Hyacinthe (www.epsh.cssh.qc.ca).
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e Union des producteurs agricoles (UPA)
e Commission de la construction du Québec (CCQ)

e health c are o rganizations, i ncluding H éma-Québec and C entre de s anté et d e s ervices
sociaux (CSSS) Richelieu-Yamaska

e Emploi-Québec, in particular its regional office and local employment centres
e the local development centres in the region

e the carrefours jeunesse-emploi (CJE) in the region

e Ville de Saint-Hyacinthe

e Conférence régionale des ¢lus de la Montérégie Est

e the Chambers of Commerce in the region

. . . . . . . 44
e businesses in the region, including several agricultural enterprises and John Deere

Generally s peaking, the VTC's partners do not participate in the m anagement of ini tial tr aining.
However, s everal voc ational pr ograms of study offered at the V TC involve practicums or use a
work-study approach, and the businesses in the region take in student trainees. The VTC has forged
close ties with some one thousand employers that have agreed to accept trainees, including several
agricultural enterprises that operate as farm-schools. For the businesses, accepting student trainees is
an opportunity to express their point of view on whether the training offered meets their work force
needs, while enabling the VTC to keep its programs of study up to date.

The businesses in the region also request help from the VTC when they need qualified workers.
Some of them have agreed to accept student trainees and, if they deem that the trainees meet their
needs, to hire them as regular employees once they graduate. T his practice is b eneficial for both
school and business: it enables the VTC to attract students to the different programs it offers, since it
emphasizes the placement of graduates in businesses in the region; and it facilitates the recruitment
process for businesses with positions to fill.

Although the socioeconomic partners rarely provide funding, many of them donate equipment and
materials, or o ffer s ervices, equipment and raw m aterials at a discount. T hey al so make a wards
available for competitions and recognitions of merit.

The CCQ is a major partner of the VTC, which offers four vocational programs of study leading to
skilled c onstruction t rades. In fact, t he C CQ has m ade it c ompulsory to obtaina D VS be fore
practising such trades at entry level on the labour market and, consequently, provides the VTC with
some of its enrollments.*

The V TC1i s not r esponsible f or t he m anagement of ¢ ontinuing e ducation a nd t raining. T his
responsibility 1ies with the s chool bo ard, w hich m anages s ervices t o b usiness and i ndustry and,

“The information in this section was gathered in June 2008 in an interview with Gaston Vachon, principal of Ecole professionnelle
de S aint-Hyacinthe. I nformation w as also t aken from i nternal management d ocuments made a vailable t o the r esearch team by
Mr. Vachon.

“>When the CCQ determines that there is a labour shortage, employers can hire people who do not hold a DVS or a certificate of
competency for a minimum of 150 hours of work over a maximum of three consecutive months. If these people wish to continue
working on a construction site, they must enroll in a vocational training program leading to a skilled construction trade then, after
obtaining a DVS, do the necessary on-the-job training to receive a certificate of competency. See the CCQ's Web site (wWww.ccq.org).
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therefore, anything related to continuing education and in-service training. However, the VTC offers
the school board support and receives recipients of financial assistance from Emploi-Québec who
enroll in training activities. On an annual basis, the VTC and Emploi-Québec jointly determine how
services to these individuals will be organized. A professional resource paid by Emploi-Québec is
assigned to follow up w ith students who enroll in the VTC and receive financial assistance from
Emploi-Québec.

Finally, the territory served by the VTC is relatively small, which facilitates the establishment of
partnerships. In ot her w ords, c ollaboration, c ooperation and t he s haring of expertise among t he
VTC, the s chool board, C égep de S aint-Hyacinthe, publ ic a nd pa rapublic or ganizations and t he
businesses in the region are made easier by the fact that all of these partners are part of the same
socioeconomic community a nd m otivated by a de sire t o c ontribute t o t he s ocial and e conomic
growth of the region.

4.1.3  Partner organ izations and their partic ipation in the f unding and management of
technical training offered in CEGEPs

The de scription of the participation of partner organizations in the funding a nd m anagement o f
technical training offered in CEGEPs is divided into three sections:

e Legislative f ramework definingt het ypes of pa rtnerships t hat can be es tablished b y
CEGEPs

e Partnerships at Cégep de Saint-F¢licien
e Partnerships at Cégep de Limoilou

Legislative framework defining the types of partnerships that can be established by CEGEPSs

The General and Vocational Colleges Act defines the functions and po wers of colleges and the
composition a nd r esponsibilities of t heir di fferent m anagement bodi es.*® It doe s not explicitly
describe the participation of partners from the 1abour m arket in the funding and m anagement o f
training offered in CEGEPs. However, it does stipulate that a CEGEP is a legal person that may, in
particular:

¢ make agreements with any educational institution or other body respecting the instruction
which it is designed to provide

e contribute, by labour training activities, applied research, technical assistance to enterprises
and t he pr ovision of 1 nformation, t o t he de velopment a nd r ealization of t echnological
innovation pr ojects, t he i mplementation a nd di ffusion of ne wt echnology andt he
development of its region

e solicit and accept any gift, legacy or other liberality

e issue bonds or other titles of indebtedness

46 General and Vocational Colleges Act (R.S.Q. c. C-29, updated November 2009). Bill 110, tabled on October 2008, proposes major
amendments to the Act, especially as concerns the composition, operation and responsibilities of a college's board of governors. See
Bill 110, An Act to amend the General and Vocational Colleges Act with respect to governance.
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e investits funds in any manner deemed suitable, either in its own name or in the name of
trustees

. .. . 4
e acquire, possess, lease, administer and alienate property”’

The General and Vocational Colleges Act also stipulates that a CEGEP shall be managed by a board
of governors, which shall include representatives of the socioeconomic partners in its region. The
board of governors is made up of the following persons, appointed by the M inister: t wo persons
following consultation with socioeconomic groups in the CEGEP's territory, one from among the
persons proposed by the regional c ouncil of 1abour m arket partners for the region in w hich the
CEGETP is situated, and two persons chosen from within enterprises in the region operating in the
economic sectors corresponding to the technical programs of study implemented by the CEGEP.**
Partnerships between the labour market and the education community are therefore inherent in the
management structure of CEGEPs.

Partnerships at Cégep de Saint-Félicien

The mission of Cégep de Saint-Félicien involves the integrated management of forestry resources,
tourism a nd 1 ocal de velopment.*’ Its r elations w ith s ocioeconomic pa rtners i n t he r egion a re
inextricably linked with its fields of expertise.”® The CEGEP's principal partners are:

e  Université du Québec a Chicoutimi

e Commission scolaire du Pays-des-Bleuets

e  Fédération des cégeps

e Emploi-Québec, in particular its regional office and local employment centres

e the local development centres in the region

e the Carrefour jeunesse-emploi (CJE) in comté Roberval

e the health and social services centres (CSSS)

e Société des établissements de plein air du Québec (SEPAQ)

e Centre d’innovation et de développement économique du Lac-Saint-Jean-Nord (CIDEL)
e Association touristique régionale (ATR) du Saguenay—Lac-Saint-Jean

e Zoo sauvage de Saint-Félicien and Centre de conservation de la biodiversité boréale
e Conférence régionale des ¢lus du Saguenay—Lac-Saint-Jean

e the regional county municipalities (MRC) Domaine-du-Roy and Maria-Chapdeleine
e the Chambers of Commerce in the region

e businesses in the region, especially logging companies

Cégep de S aint-Félicien ha s es tablished partnerships ba sed on the di fferent t echnical t raining
programs it offers. It has reached an agreement with Association touristique régionale du Saguenay—

“TGeneral and Vocational Colleges Act, ss. 6, 6.0.1.

“8 General and Vocational Colleges Act, s. 8.

“'For f urther i nformation a bout C égep de S aint-Félicien, s ee A ppendix I V oft hisr eporta ndt he C EGEP's W eb s ite
(www.cstfelicien.qc.ca).

3 The information in this section was gathered in June 2008 in an interview with Louis Lefebvre, director general of Cégep de Saint-
Félicien. Information was also taken from internal management documents made available to the research team by Mr. Lefebvre.
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Lac-Saint-Jean with a view to fostering c ooperation and j oint action in an e ffort t o promote the
region as a tourist destination. It has also reached an agreement with Zoo sauvage de Saint-Félicien,
aimed mainly at finding practicums for student trainees, placing graduates and promoting training
offered at the CEGEP.

The CEGEP's most i mportant partnerships with the s ocioeconomic community are in the logging
sector. The economy of the regions served by the CEGEP is based on logging and wood processing.
More specifically, approximately 70 per cent of the economy of MRC Domaine-du-Roy and MRC
Maria-Chapdeleine is related to forestry. Cégep de S aint-Félicien is therefore a m ajor partner o f
CIDEL, w hich also includes C ommission s colaire du P ays-des-Bleuets, Université du Q uébec a
Chicoutimi, M RC D omaine-du-Roy and MRC M aria-Chapdeleine, a nd t wo 1 ocal d evelopment
centres. CIDEL contributes to the socioeconomic development of the region by supporting unifying
projects a imed a t pr omoting i ts na tural r esources a nd, i n particular, i ts f orests. O ver t he years,
CIDEL has taken several steps that have earned it an enviable reputation among logging companies
and socioeconomic partners in the region.

Cégep de Saint-Félicien has forged ties with upwards of thirty wood processing businesses, all of
which signed an agreement concerning the Forest Products Processing program. This agreement is
aresult of efforts to revitalize the program, which was no 1 onger attracting sufficient numbers of
students a nd w hose r elevance w as be ing que stioned g iven t he di fficulties e xperienced b y t he
forestry sector in recent years.

Thus, the CEGEP hired a firm to survey graduates about their s atisfaction with the program and
forest products processing businesses in the Nord-du-Québec, Cote-Nord, Mauricie and Saguenay—
Lac-Saint-Jean r egions about t heir f oreseeable work force n eeds and d ifferent w ays t hey could
support the Forest Products Processing program. Essentially, the survey showed that the program
was still relevant and that it satisfied the businesses' needs. It also revealed that the 32 bus inesses
consulted estimated that they would need a total of 207 g raduates of the program to fill technical
positions over the next five years. Finally, it showed that, each year, the 32 businesses could take in
72 student t rainees and pay 60 o fthem, and that most of the bus inesses w ere pr epared to I end
equipment to the CEGEP so that it could offer state-of-the-art training.

Based on these results, the CEGEP invited the wood processing businesses to sign an a greement
regarding the Forest Products Processing program.”' It then relaunched the program, and accepted
nine s tudents in S eptember 2007. T hese s tudents w ere all e mployees o f forest com panies given
leave from work for the duration of the three-year program. This cohort of nine is funded by MELS,
Emploi-Québec a nd t heir e mployers. S tudents t ake t he pr ogram's t heory ¢ ourses a nd ge neral
education courses at the C EGEP and learn practical as pects of t he trade in the r egion's m any
sawmills.

Cégep de S aint-Félicien ha s e stablished a pa rtnership w ith C ommission s colaire du P ays-des-
Bleuets to harmonize vocational and technical training and, in particular, to create bridges between
programs leadingto a DVS andthoseleadingtoa D iploma of C ollege S tudies (DCS)inthe
following f ields: logg ing; a dministration, commerce and computer te chnology; tour ism; the

environment and sustainable development. The CEGEP and the school board also share facilities,

3! By signing this a greement, bus inesses ¢ ommit to promoting the program of fered at Cégep d e S aint-Félicien, accep ting s tudent
trainees, lending equipment and materials and hiring graduates of the program.
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equipment a nd e xpertise, e specially a s concerns t he i mplementation of 1 ogging p rograms. T he
CEGEP has reached agreements with different universities to foster the harmonization of technical
training programs leading to a DCS and university undergraduate programs, especially in the fields
of accounting and management, tourism, and computer science.

The department of services to business and industry, which operates on both campuses—Cégep de
Saint-Félicien and Centre d’ études collégiales d e C hibougamau—offers ¢ ontinuing e ducation and
training programs leading to an Attestation of College Studies (ACS), as well as coaching services
in di fferent s ectors, such as local de velopment, 1ocal products, forestry product m anagement and
processing, natural heritage interpretation, tourism, Native child and family assistance, and office
technology. The CEGEP's services to business and industry is one of the busiest in Québec, mainly
because it has established partnerships with several Native communities in the Saguenay—Lac-Saint-
Jean, Mauricie, Nord-du-Québec, Nunavik and Nunavut regions.

In order to promote the CEGEP's mission and foster outreach, Fondation du Cégep de Saint-Félicien
has implemented a four-part project aimed at o ffering almost 200 s cholarships totalling $45 000
annually. This is made possible through the financial assistance of several partners in the region,
which have contributed more than $2 million. Half of the funds raised were used to implement the
first part of the project, the construction of a student residence made out of wood and aluminum—
two 1 mportant r esources 1 nt he S aguenay—Lac-Saint-Jean region's economy—which can hous e
24 students, and to a ward s cholarships. T he s econd part i nvolves bur saries t o he Ip s tudents find
private s ector housing a nd t he t hird, bur saries f or s tudents w hous et he C EGEP's s chool
transportation system and for students who are not entitled to school transportation but who carpool.
The f ourth pa rt of t he foundation's pr ojecti st o pr ovide a ssistance t o s tudents with financial
difficulties and fund occasional projects.

Finally, Cégep de Saint-Félicien has established other types of partnerships, mainly to help it deal
with declining e nrollments. It ha s br oadened its r ecruitmentb yr eaching a greements w ith
educational institutions in French-speaking countries and territories such as France, New Caledonia
and Réunion. It has also reached agreements with Morocco and Algeria, as well as with the Native
communities in the regions it serves, including the Cree and Innu, to offer continuing education and
training s ervices. T hese a greements a llow t he CEGEP t o c ontinue t o offer qua lity educational
services and to keep its staff despite declining enrollments in its programs.

Overall, Cégep de Saint-Félicien has established two types o f partnerships, which are inextricably
linked to its specific mission and fields of expertise and its desire to face the problems caused by the
decline in popul ation. M ember of the administrative s taff are convinced that the CEGEP has an
important role to play in the development of the communities it serves and that their involvement in
different regional organizations is a part of that role. For example, the director general is the chair of
CIDEL's board of directors, c o-chair of the global de velopment s trategy for forest products, and
member of the Conseil interordre de I'éducation du Saguenay—Lac-Saint-Jean. The academic dean is
chair of the Table de la formation professionnelle et technique régionale, sits on the board of Centre
¢cologique du Lac-Saint-Jean a ndi s a m ember of t he C onseil i nterordre de 1 'éducation du

Saguenay—Lac-Saint-Jean. T he di rector of a dministrative s ervices s its on t he board of the I ocal
development c entre i n MRC M aria-Chapdeleine and is chair of t he Table de formation et de
développement de 1 a m ain-d’ceuvre, w hich he manages. T he di rector of hum an r esources a nd
business services is chair of the Centre jeunesse-emploi du comté Roberval, member of the Conseil
interordre de 1'éducation du N ord-du-Québec a nd ¢ hair of t he boa rd of di rectors of C entre de
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conservation d e 1 a biodiversité bor éale. Finally, t he di rector of C entre d’ études collégiales d e
Chibougamau i s chair of C entre d ’entrepreneurship N ord-du-Québec, member of t he C onseil
régional de s partenaires du marché du travail and c hair of the C omité a viseur pour 1e N ord-du-
Québec.

Partnerships at Cégep de Limoilou

Cégep de Limoilou has established partnerships in the areas of work-study, ¢ ontinuing e ducation
and t raining, s ervices t o bus iness a nd i ndustry, i nternational a ffairs and the a ctivities of it s
foundation.”” It has forged ties with s everal partners,” including a num ber of bus inesses in the
Québec City area, which accept student trainees enrolled in work-study programs. It also partners
with different organizations and large companies with which it has reached agreements concerning
training or advisory a ctivities be cause of its e xpertise in cutting-edge fields such as geomatics,
information technologies, telecommunications, structured cabling and fibre optics, production and
quality m anagement, entertainment, a nd t he m edia. T hese or ganizations a nd | arge ¢ ompanies
include G ¢oQuébec, Géomatique C anada, ESRIC anada, P arct echnologique du Québec
métropolitain, the M inistére du Développement économique, de 1’Innovation et de 1’Exportation
(MDEIE), Nortel, Ubisoft, Microsoft, Festo and Belden. The CEGEP has been awarded the status of
accredited training c entre by c ompanies such as A utodesk, Cisco N etworking A cademy, B elden,
Nortel, Microsoft and Festo.

The CEGEP also partners with several professional associations whose activities are related to the
programs it offers, such as the American Society for Heating, R efrigerating and A ir C onditioning
Engineers (ASHRAE) and A ssociation bé ton Q uébec ( ABQ).>* Its pa rtners al so include o ther
CEGEPs a nd uni versities, i ncluding Université Laval a nd E cole de t echnologie s upérieure, t he
Association of Canadian C ommunity C olleges (ACCC), the C anadian International D evelopment
Agency (CIDA), the local development centre of Québec City, Conférence régionale des élus de la
Capitale-Nationale and Emploi-Québec.

Cégep de Limoilou offers several continuing education and training programs leading to an ACS, in
collaboration with businesses in the field, including the above-mentioned c ompanies and E mploi-
Québec, w hich s ometimes funds training. In addition, t hrough i ts i nternational i nvolvement, t he
CEGEP contributes the expertise of its personnel and solicits its partners' assistance in supporting
developing or e merging c ountries, pa rticularly int he a rea of ge omatics, w hich 1 s one of its
specialties. A mong ot her t hings, i ta cts asa r esource fort he d evelopment a nd e valuation of
programs of study using the competency-based approach, the training of teachers and instructors, the
development of 1 nstructional m aterials, i nstructional m anagement support f or e ducational
institutions, and the development of services to business and industry.

Through its services to business and industry, the CEGEP is an official provider of training and
consulting s ervices w ithin t he f ramework of a productivity s upport m easure for m anufacturing
companies in effect at the M DEIE. To fulfill this ma ndate, the C EGEP ha s s everal p artners,
including the companies Raymond Chabot Grant Thornton, Epsilon Technologies de I’information

52For further information about Cégep de Limoilou, see Appendix V of this report and the CEGEP's Web site (www.climoilou.qc.ca).
33 The information in this section was gathered in June 2008 in an interview with Anne Filion, academic dean, and Nicole Rousseau,
dean of continuing training, at Cégep de Limoilou. Information was also taken from internal management documents made available
to the research team by Ms. Filion.

3*Some teachers at Cégep de Limoilou are members of ASHRAE, while others are certified by ABQ.




98

(ETI) inc. and C entre c ollégial de t ransfert de s t echnologies ( CCTT) s ur | es bi oproduits in L a
Pocaticre.

Moreover, the fact that the dean of continuing training sits on t he board of directors of di fferent
organizations, including the C onseil régional des partenaires du marché du travail (CRPMT), the
brand-new Ecole nationale en divertissement interactif™ and Service d’ orientation et d’ intégration
des immigrants au travail (SOIIT), and on different working committees, such as the one at the local
development centre in Québec City, enables the CEGEP to diversify and strengthen its ties with
partners. Similarly, the activities of the CEGEP's foundation help broaden its network of partners.
During 1 ts f irst m ajor f unding ¢ ampaign he 1d r ecently, t he f oundation reached partnership
agreements with s everal businesses, including C GI and Industrial All, and renewed a partnership
agreement with Caisse populaire Desjardins de Limoilou, involving a major financial contribution.
It then proceeded to collect more than $2 million from businesses, organizations and individuals to
support s tudent pr ojects ( e.g. 1 nternational ¢ ooperation, | anguage i mmersion), t o of fer di fferent
bursaries and t o i mprove t he e ducation facilities at the C EGEP, for e xample, by r enovating t he
library, laboratories, gymnasiums and auditorium.

Of the CEGEP's partners, only Emploi-Québec funds training directly. Similarly, while none of the
businesses pa rticipate i n t he m anagement of t raining of fered b y t he CEGEP, E mploi-Québec
sometimes he Ips impl ement ¢ ontinuing e ducation and in-service training activities of fered by the
CEGEP, in that it comments on t he training c ontent and requires a m inimum num ber of w eekly
hours of training.

4.2 Partnerships for the funding and management of vocational education and
training in Lithuania

The description of the types of partnerships for the funding and management of vocational education
and training in Lithuania is di vided into t hree sections: an ove rview o f t he m anagement of t he
vocational education and training system in Lithuania; partner organizations and their participation
in the funding and management of vocational education and training offered in vocational schools;
and pa rtner or ganizations a nd t heir pa rticipation i n t he f unding a nd m anagement of voc ational
education and training offered in colleges.

4.2.1 Overview of the management of the vocatio nal education a nd trai ning s ystem in
Lithuania

This s ection describes the cha racteristics of p artnerships be tween the 1 abour m arket and the
education community with respect to the funding of vocational education and training offered at the
secondary and postsecondary levels in Lithuania. It addresses the following aspects:

e Partnerships in the development and management of the vocational education and training
system

55 This institution of higher education, which opened in the Fall of 2008, is a good example of a partnership between the labour market
and the education community and, more specifically, between Cégep de Limoilou and other CEGEPs, including Cégep de Sainte-Foy
and C égep F rangois-Xavier-Garneau; two universities, U niversité L aval and U niversité du Q uébec; and b usinesses in a growing
sector of activity, including Ubisoft. See the institution's Web site (www.endi.qc.ca).
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e Partnerships in the development of vocational programs of study offered at the secondary
and postsecondary levels

e Partnerships in the final evaluation of student learning in vocational programs of study

e Partnerships in the funding of the vocational education and training system

Partnerships in the development and management of the vocational education and training
system

The development and management of the vocational education and training system in Lithuania are
based on pa rtnerships between t he 1 abour m arket a nd t he education ¢ ommunity. A ss eenin
Figure 4.1 be low, the M ES c ollaborates w ith t he V ocational E ducation and T raining C ouncil of
Lithuania, the QVETDC, the Industrial Lead Bodies and the Central Commission for Industrial Lead
Bodies in the overall management of the vocational education and training system and, in particular,
int he de velopment o ft he V ocational E ducation a nd T raining S tandards, national s tandards
concerning the competencies needed to practise a trade or occupation.

Occupational qu alification in Lithuaniaisbasedont heuseof as pecific oc cupational a ctivity
reference system for each trade or occupation. This means that a s ingle reference is used to define
training p aths in the labour market and the education community. The authorities responsible for
program offerings in the schools and those responsible for program offerings in the workplace use
the same occupational activity reference system to develop their own training reference systems and
to come up w itha ¢ ommon e valuation reference s ystem.’® The oc cupational act ivity r eference
system describes the tasks and responsibilities associated with a trade or oc cupation based on the
official Lithuanian C lassification of O ccupations. T his i s t he doc ument on w hich t he t raining
reference system and the evaluation reference system are based. The occupational activity reference
system i1s de veloped and approved by the M ES and the M SSL in ¢ ollaboration w ith t he s ocial
partners involved, including employers and trade unions.

Thus, the programs of study o ffered in schools are based on t he training reference s ystem, which
defines the minimum requirements for training leading to the practice of a trade or occupation. The
training reference system presents the trade or occupation as an outcome—what the qualified worker
needs t o be able to do—broken dow n into t raining bl ocks, each one correspondingto aset of
competencies ne eded t o e ffectively pr actise t he trade or oc cupation in que stion. T he V ocational
Education and Training Standard is the document on which vocational programs of study are based.
It i ncludes t he oc cupational act ivity r eference s ystem, the t raining reference s ystem and the
evaluation reference system.

Responsible f or t he ov erall m anagement o ft he voc ational e ducation and training s ystem, the

Vocational Education and Training Council of Lithuania was created by the MES and is governed
by the education regulations. Composed of equal numbers of representatives of vocational schools,
colleges, e mployer groups and trade uni ons, the V ocational E ducation and T raining C ouncil of

58 For further information about the different types of occupational qualification, see the following documents: Québec, Ministére de
I’Education du Québec, Analyse comparative des modéles de formation professionnelle et technique au Québec et dans d’autres Etats
(Québec: G ouvernement du Q uébec, 2002) ; The Division of Responsibilities for Training Programs Leading to a Trade or an
Occupation Offered in Different Education Systems; and Les guides méthodologiques d’appui a la mise en ceuvre de I’approche par
compétences en formation professionnelle.
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Lithuania is responsible for advising the MES and making recommendations concerning all matters
relating to vocational education and training offered at the secondary and postsecondary levels.

The QVETDC was also created by the MES. Its mission is to make sure that vocational program
offerings m eett hel abour m arket'sne edsf ora qua lified w ork force.”” The QVE TDC's
responsibilities also include promoting voc ational e ducation and training, e nsuring t he qua lity of
program offerings and fostering cooperation among the different management bodies. Among other
things, the Q VETDC or ganizes the de velopment and validation of the V ocational E ducation and
Training S tandards and the voc ational programs of study on which they are b ased; analyzes the
labour market in order to determine its quantitative and qualitative work force training needs for a
given trade, occupation or economic sector; evaluates the relevance of the vocational programs of
study o ffered by the voc ational schools; monitors and e valuates the vocational programs of study
offered b y vocational s chools; a nd d evelops t eaching m aterials for v ocational e ducation and
training.

The QVETDC evaluates the labour market's quantitative and qualitative work force training needs in
collaboration with the Industrial Lead Bodies. It does so by conducting sectoral analyses to ensure
better c onsistency b etween t he pr ograms of s tudy a nd I abour m arket ne eds. T he r esults of t he
sectoral analysis are used in the development of the Vocational Education and Training Standards.
In addition to specifying the competencies to be developed, the Vocational Education and Training
Standards g ive or ientations ¢ oncerning | earning obj ectives, t he e valuation s trategy f or each
competency targeted by the program, the characteristics of the final ex amination and assessments
requirements.

The Industrial Lead Bodies are advisory bodies comprising representatives of the labour market and
the education community. More specifically, each Industrial Lead Body is made up of nine persons:
one representative of the vocational schools, one representative of the colleges, one representative of
the adul t educ ation centres, three representatives of em ployers and three r epresentatives of trade
unions. The composition of each Industrial Lead Body is approved by the Vocational Education and
Training C ouncil of Lithuania, the M ES and t he M SSL. T here are 1 4 Industrial Lead Bodies
representing different economic sectors:

e teacher training

e applied arts, handicrafts, design and printing

e business, retail sales, management, administration and secretarial services
e finances, including banking, accounting and insurance

e health care and social work

e construction and wood processing

e cnergy, electrotechnology, electronics and telecommunications

e mechanics and metal processing

e chemistry, petrochemistry and oil refining

e textiles, clothing manufacturing and shoemaking

"For further i nformation about the Q ualifications and Vocational Education and Training D evelopment C entre, see its Web site
(www.kpmpc.lt).
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e agriculture, forestry, fishing and food processing
e household services
e transportation

e tourism, hotel management, restaurant management and food services

The mission of the Industrial Lead Bodies is mainly to ensure, in cooperation with the QVETDC,
that pr ogram of ferings meet | abour m arket ne eds. T hey a re t herefore r esponsible f or s etting
priorities for the development and evaluation of the Vocational Education and Training Standards.
Requests for the development or review of a Vocational Education and Training Standard are made
byt he di fferent Industrial Lead Bodies and sentt ot he Q VETDC, w hich s tudies t hemi n
collaboration with the Central Commission for Industrial Lead Bodies. Then, the QVETDC prepares
a de velopment pl an and s ubmitsittot he M ES for a pproval. O nce t he pl ani s a pproved, t he
QVETDC, in agreement with the Industrial Lead Body that made the request, sets up a group of
three, four or five experts to develop the Vocational Education and Training Standard. Once it has a
draft ve rsion, t he g roup s ubmits it to r epresentatives of t he voc ational s chools a nd c olleges,
employers and trade uni ons for validation. It then m akes the proposed changes and s ubmits the
Vocational Education and Training Standard to the Industrial Lead Body in question for approval.
Finally, the document is approved by the MES.

The Central C ommission for Industrial Lead B odies is made up of the chairs of the 14 Industrial
Lead B odies. Itis responsible for e xamining i ssues of 1 mportance to all of the Industrial Lead
Bodies and for offering its opinion on the consistency of vocational program offerings with labour
market ne eds. For example, the C ommission may establish priority economic s ectors f or th e
development or review of t he V ocational E ducation a nd T raining S tandards i n ¢ ases where
resources are limited.
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Figure 4.1  Principal partners in the overall management of the vocational education and
training system in Lithuania
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Partnerships in the development of vocational programs of study offered at the secondary and
postsecondary levels

The de velopment of level 1,2,3 and 4 p rograms of s tudy i nvolves the c ollaboration of t he
vocational s chools, t he M ES, t he Q VETDC and pa rtners from t he socioeconomic s ectors i n
question. In ¢ ollaboration w ith e mployer groups, t he voc ational s chools are responsible for
evaluating the economic, social and cultural development needs of the communities they serve and
for recommending that the MES develop new programs of study to meet these needs. The MES and
the QVETDC are responsible for assessing the relevance of the new vocational programs of study
before approving them.
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Thus, the vocational schools are responsible for the development and review of vocational programs
of study. To this end, they set up a program development team called a methodological group, made
up of at least three persons, including one representative of employers in the region, to identify the
needs of 1ocal bus inesses for qua lified w orkers.”® The m ethodological group is r esponsible for
developing the program based on the Procedure of Vocational Education and Training Programmes
Development and the General Training Plans established by the MES, as well as on the Vocational
Education a nd T raining S tandards, i .e. ont hree r eference f rameworks a imed a t e nsuring t he
comparability of programs of study offered in different vocational schools. Certain elements of the
program are prescribed in the Vocational Education and Training Standard, i.e. qualification’s level,
fields of activity, targeted competencies, learning objectives and assessment requirements.

New vocational programs of study offered at the secondary level by vocational schools must first be
approved b y t he e mployer groups—the C hambers of C ommerce, Industry a nd C rafts ort he
Chamber of Agriculture. Then, the QVETDC validates each of the programs, verifying whether they
meett he r equirements de scribedi nt he P rocedure of V ocational Educationa nd T raining
Programmes D evelopment and General T raining P lans. Ift he pr ogrami s de emed to meet
requirements, the Q VETDC as kst wo experts s elected from am ong representatives of t he
universities, colleges, vocational schools and social partners to evaluate the program. Their task is to
verify w hether the program is consistent w ith the V ocational E ducation and T raining S tandards,
whether the training plan and the academic path proposed enable students to acquire the targeted
competencies, and whether the occupational qualifications of teachers and the instructional materials
and services made available to students are adequate. The results of this evaluation are submitted to
the Q VETDC, w hich f orwards t hem for analysistoa gr oup of e xperts. T his g roup m akes a
recommendation to the MES; if the recommendation is positive, the MES approves the program and
adds it to the Register of Study and Training Programmes.

The development of vocational programs of study offered at the postsecondary level involves the
collaboration of the colleges, the MES, the QVETDC, the Centre for Quality Assessment in Higher
Education and the s ocioeconomic partners in que stion. E ssentially, the MES de fines the national
standards for developing programs leading to a state diploma—the R egulations for Undergraduate,
Specialised Professional and Integrated Study P rogrammes.”” Asw e mentioned earlier, the
QVETDC supervises the development of the Vocational Education and Training Standards, which
contain the training reference s ystem. The Centre for Quality Assessment in Higher E ducation is
responsible for preparing the Guidelines for a Subject Area, which specify, for each program, the
admission r equirements, t he dur ation of s tudies, t he num ber of ho urs de voted t o t he g eneral
education c omponent w ith r espect t o t he s pecific t raining component, and a 1ist of ¢ ompulsory
common subjects.®” The colleges, in conjunction with their s ocioeconomic partners, are therefore
responsible for program de velopment at the local level. A program of study for a given trade or
occupation is based on training blocks defined in the Vocational Education and Training Standard in
question, to which the college may add training blocks targeting competencies that are not covered
by the existing training reference system in order to meet the local communities' needs.

8Republic of Lithuania, M inistry of E ducation and Science, Description of Drafting and Enforcement Procedure of Initial VET
Programmes (Vilnius: Republic of Lithuania, 2006).

% Republic of Lithuania, Ministry of Education and Science, Regulations for Undergraduate, Specialised Professional and Integrated
Study Programmes (Vilnius: Republic of Lithuania, 2005).

% Guidelines for a Subject Area.
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New vocational programs of study developed by the colleges are validated by the Centre for Quality
Assessment in Higher E ducation. C onsequently, requests for new programs are forwarded to this
organization, which evaluates the college's ability to offer the program and the need to develop the
new program by determining whether it differs sufficiently from the other programs already offered
in the s ame subject ar ea. T he college m ust a lso pr esent a doc ument t o t he C entre f or Q uality
Assessment in Higher E ducation detailing the objectives of the proposed program, the number of
students it e xpects t o e nroll a nd t he a dvantages of t he pr ogram over similar pr ograms a Iready
offered in Lithuania. T he c ollege must also p rovide the C entre with a document ¢ ontaining t he
following information: program title, certification, duration, list of compulsory courses and list of
optional courses with a brief description of the content and number of credits, teachers' occupational
qualifications, and a d escription of the ins tructional ma terials and services ma de a vailable to
students. A fter a nalyzing t hese doc uments, the Centre m akes a r ecommendationtothe M ES on
whether it should approve the program or not. Finally, programs approved by the MES are added to
the Register of Study and Training Programmes.

Partnerships in the final evaluation of student learning in vocational programs of study

Through its Procedure o f Initial VET Qualification Exams and the R egulations of Postsecondary
Studies Results Assessment, the MES defines the general principles and conditions of the evaluation
procedure. It a Iso s pecifies t he r esponsibilities of t he di fferent pa rtners a t t he s econdary and
postsecondary levels.

Learning evaluation in vocational programs of study offered by vocational schools and colleges is
twofold: evaluation during the course of learning and the final evaluation of competencies. Teachers
at t he educational i nstitutions i n que stion a re responsible f or e valuation dur ing t he ¢ ourse o f
learning. The purpose of such evaluation is to inform students and teachers of students' de gree of
mastery of the targeted competencies. The final evaluation of competencies takes place at the end of
the program and results in the awarding of a Qualification Certificate.

The final evaluation of learning in vocational programs of study offered by vocational schools is the
responsibility of the Chambers of Commerce, Industry and Crafts and the Chamber of A griculture.
The Chambers are responsible for developing the content of theory and practical examinations based
on the evaluation reference system approved by the MES and included in the Vocational Education
and Training Standard in question, retaining a copy of the final examination protocol and appointing
the members of the Examining Commission.

The Examining Commission is made up of three persons representing employers, trade unions and
teachers. The employer representative always chairs the Commission. The members are experts in
the trade or oc cupation targeted by the program and one member is a teacher specializing in the
training s ector in que stion. T he role of the E xamining C ommission is to or ganize and s upervise
evaluation activities, to verify the acquisition of the competencies targeted by the program and to
issue grades. T he e valuation of 1earning in vo cational e ducation and training consists ina final
examination prepared by the Chambers and divided into two distinct but complementary parts. The
first part involves written or oral e xaminations administered in the c lassroom. T he aim of these
examinations i s t o m easure s tudents' a cquisition of t he t heoretical know ledge t argeted b y t he
program. The second part consists in practical examinations administered in an actual or simulated
work s ituation. In t hese e xaminations, s tudents perform one or m ore t asks t o de monstrate t heir
mastery of the program competencies.
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At the postsecondary level, responsibility for the final evaluation of learning in vocational programs
of study lies with the colleges. Evaluation at this level takes the form of an end-of-program project
and, in some programs, a final examination. The colleges appoint the members of the E xamining
Commission, w ho de velop t he ¢ ontent of t he e nd-of-program pr oject a nd examination. T he
Commission is made up of at least five members, more than half of whom represent employers, and
chaired by one employer representative. The role of the Examining Commission is to organize and
supervise e valuation activities, verify students' acquisition of the program competencies and issue
grades.

Partnerships in the funding of the vocational education and training system

Funding f or t he voc ational e ducation a nd t raining s ystem i n Lithuania—which i ncludes t he
development of the V ocational E ducation and Training S tandards and the vocational programs o f
study on which they are based, the construction and setup of facilities and the purchase of equipment
and tools for the practical training component—comes from three principal sources: public funds
allocated t o voc ational education and training under t he N ational Investment P rogramme, funds
from the founder o f e ach secondary or postsecondary e ducational institution and s tructural funds
from the European Union.

Between 2007 and 2013, E.U. structural funds will be used for the most part to promote the practical
training so important in vocational programs of study.' In fact, the MES has earmarked these funds
for the following purposes:

e To develop vocational programs of study divided into modules so that they are flexible and
adaptable to the specific needs of the communities served by the vocational schools and
colleges offering them

e To develop appropriate teaching and instructional materials for the different modules

e To establish a network of sectoral voc ational s chools and colleges focusing on pr actical
training, i.e . educational ins titutions s pecializing in voc ational pr ograms of s tudy a nd
learning activities related to specific economic sectors

e To enableteachers at s ectoral e ducational ins titutions f ocusing on practical tr aining to
update their competencies

e To encourage voc ational s chools and colleges to de velop qu ality assurance s ystems for
their vocational programs of study

e To evaluate the quality of vocational programs o f study of fered by surveying bus inesses
and organizations that have hired graduates of those programs

The following t wo s ections give ¢ oncrete e xamples of the participation of social partners in the
funding and m anagement of voc ational e ducation and training of fered in voc ational s chools and
colleges.

81 Republic of Lithuania, Ministry of Education and Science, Resource Development Programme for Practical Vocational Education
and Training (Vilnius: Republic of Lithuania, 2008).
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4.2.2  Partner organ izations and their partic ipation in the f unding and management of
vocational education and training offered in vocational schools

The description of the participation of partner organizations in the funding and management of the
training offered in vocational schools is divided into five sections:

e Legislative f ramework de fining t he t ypes of pa rtnerships t hat c an be e stablished b y
vocational schools

e Characteristics of the funding of training offered in vocational schools
e Partnerships at Vilnius Builder’s Training Centre
e Partnerships at Alanta School of Technology and Business

e Partnerships at Alytus Vocational Education and Training Centre

Legislative framework defining the types of partnerships that can be established by vocational
schools

As w e m entioned earlier, the Law on Vocational Education and Training stipulates thatt he
management of vocational education and training at the secondary level is based on "co-operation of
the state government institutions and social partners."®* It also specifies the role of partners in the
education ¢ ommunity ( mainly t he M ES, t he Vocational E ducation a nd T raining C ouncil o f
Lithuania and the vocational schools) and the labour market (in particular businesses, the Chambers,
trade unions, county governors and municipal councils) in vocational education and training.

In or derto ensurethe effectiveness o ft he vo cational e ducation a nd t raining s ystem, t he Law
indicates that socioeconomic partners must play an active role in its management. According to the
Law, social partners are responsible for:®

e collaborating in the development of new Vocational Education and Training Standards and
the voc ational pr ograms of s tudy on w hich t hey are b ased, and i n t he f ormulation of
program content

e contributing to the e valuation of voc ational programs of study with respect to the w ork
force qualification needs of students and the labour market

e helping plan student admission to initial vocational programs of study

e participating in the implementation of e ducational and vocational guidance programs for
people wishing to acquire occupational qualifications in either initial or continuing training

e coordinating t he d evelopment, 1 n ¢ onformity w ith M ES r equirements, of pr actical a nd
theory examinations aimed at evaluating student learning in vocational programs of study

e participating in the actual implementation of the evaluation process in vocational programs
of study with a view to issuing Qualification Certificates

e participating in t he or ganization of pr acticums a nd a ny ot her 1 earning a ctivities i n t he
workplace and ensuring their supervision®*

82| aw on Vocational Education and Training, art. 1, s. 1.
L aw on Vocational Education and Training.
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e participating in the administrative and instructional evaluation of activities at the vocational
schools

However, the actual conditions for partnerships in vocational schools are not defined by the laws
governing the Lithuanian vocational education and training system; rather, they are included in each
school's internal management rules and bylaws. Thus, vocational schools can innovate and establish
ties with different partners in order to ensure that the programs of study they offer are up to date and
meet current labour market needs.

Characteristics of the funding of training offered in vocational schools

Under the Law on Vocational Education and Training, funding for vocational schools comes from
the state budget and other sources.®® In 2007, the state's 72 voc ational schools®® received a total of
330.8 million litai (CAN$151.9 million). Of this amount, 289 million litai came from public funds,
20.7 m illion f rom pr ivate f unds,a nd 21.1 million f rom f unds a llocated b y i nternational
organizations, including E .U. structural funds. Thus, in 2007, 87 pe r cent of the total funding for
activities at Lithuanian vocational schools came from the state.®’

Concerning funding from private sources, it is important to understand that some vocational schools,
especially those with self-governing s tatus, e xercise e conomic activities involving the production
and exchange of goods and services that generate a profit. These profits are invested in the school
and can be used to fund the purchase of equipment or the construction of facilities. The examples
below illustrate this situation.

In 2007, all of the funds received—and the profits generated—by vocational schools were used to
pay f or t he f ollowing e xpenditures: 58.3 pe r cent of fundsw entt oc over w age a nd s alary
expenditures; 22.5 per cent to cover expenditures related to the acquisition of goods and services;
8.9 percentto cover capital e xpenditures; and 7.2 pe r c ent f or e xpenditures r elated t o s tudent
financial a ssistance, i ncluding s cholarships a nd g rants.® More s pecifically, voc ational s chools'
expenditures mainly involve:

e training costs
e building maintenance costs
e costs related to student financial assistance

e costs related to educational and vocational guidance

Training costs inc lude ¢ ostsr elated to ther emuneration ofte achers, administrative s taff,
professionals of fering p sychological a nd 1 nstructional s upport s ervices, and | ibrarians. T hey also
include c osts a ssociated w ith t he pur chase of library books, pe riodicals, t extbooks and t echnical
equipment, and disbursements for teachers' professional de velopment and in-service training. The

In the course of learning, all students enrolled in a vocational program of study offered in a vocational school must do a practicum
in the workplace lasting 8 to 15 weeks. To be entitled to accept student trainees, businesses must be licensed by the MES.

85 aw on Vocational Education and Training, art. 40, s. 1.

% In addition to the 72 state vocational schools, Lithuania has two private vocational schools. For the purposes of this study, only the
state vocational schools are taken into account.

7 Overview of VET System in Lithuania in 2007, 40.

%8 Overview of VET System in Lithuania in 2007, 40.
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funds allocated to cover training costs usually come from the state budget. They are calculated based
on t he num ber of s tudents a ttending t he voc ational s chool us inga method a pproved b y t he
government.

Building maintenance costs include costs associated with the construction, renovation, outfitting and
maintenance of facilities, as well as heating and ongoing repair costs. The amount allocated to cover
building maintenance costs is determined by the founder of the vocational school in question.

Costs r elated t o s tudent financial assistance i nclude s cholarships for students e nrolled in initial
vocational e ducation a nd t raining pr ograms. E conomically di sadvantaged s tudents w ho don ot
receive a scholarship may receive other forms of financial assistance, including food allowances.
The funds allocated for scholarships and other forms of financial as sistance com e from the s tate
budget and are calculated using a method approved by the government.

Finally, c osts r elated t o e ducational and voc ational guidance include the c ost of ¢ ounselling and
guidance services in secondary and vocational schools on t he one hand, and in placement centres
and offices on the other. The entire population of Lithuania has access to these services. Funding for
counselling and guidance services offered in secondary and vocational schools is provided by the
MES; funding for services offered in placement centres and offices is provided by the MSSL.®

Partnerships at Vilnius Builder’s Training Centre

Vilnius B uilder’s T raining C entre i s a voc ational s chool s pecializing i n i nitial a nd ¢ ontinuing
vocational education and training in the field of construction and woodworking.”® It is a public self-
governing institution managed by a director and shareholders, and by three independent bodies: the
school council, the teachers' council and the students' representation.

Partnerships be tween the 1abour market and the e ducation community are inherent in the school's
management structure, since the shareholders are the MES and the construction company Andova
UAB. The shareholders' meeting is the school's principal management body, and its responsibilities
are similar to those of the founder as set out in the Law on Education.

In addition to its responsibilities as a shareholder of a vocational school, Andova supports Vilnius
Builder’s Training Centre in all matters concerning development trends and new techniques in the
construction and woodworking sector and the needs of businesses in this sector. Thus, the school
can adoptt he appropriate or ientations t hat r eflect t he r eality o f't he i ndustry, especially when
developing its strategic plan and annual action programs. It can also promote different projects to
meet the specific needs of the construction and woodworking sector, such as strategic investment
projects aimed at acquiring state-of-the-art equipment. The establishment of the Practical Training
Centre for the Construction Sector is a good example of this type of project. In this case, Vilnius
Builder’s Training Centre began by consulting Andova and other businesses in the industry about
new t echnologies, pr ocesses and materials, and ne w competencies r equired of w orkers. It t hen
solicited t he pa rticipation of m anufacturers of i nnovative m aterials a nd t ools in pl anning t he
acquisition of the equipment needed to train students.

%L aw on Vocational Education and Training.
"For further i nformation about Vilnius B uilder’s T raining C entre, s ee Appendix V I of't his r eport a nd t he s chool's W eb s ite
(www.vsre.lt).
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Partners from the labour market also participate to a certain extent in student training. Since students
enrolled i n voc ational programs of s tudym ustdoa 15 -week pr acticum, bus inessesi nt he
construction and woodworking sector accept student trainees. Consequently, the school is in regular
contact with some one hundred businesses.

Businesses in t he ¢ onstruction a nd w oodworking s ector p rovide t he s chool w ith e quipment a nd
materials at a discount or free of ¢ harge and, in return, the s chool pr omotes t heir pr oducts and
services at its different activities (e.g. continuing education and training activities). Businesses in the
sector also provide in-service training for teachers at the centre. M ore s pecifically, they or ganize
seminars to enable teachers to learn about the new technologies, processes and materials used in the
sector and to update their competencies.

The school's partners include two employer groups: the Vilnius C hamber of C ommerce, Industry
and Crafts and the Lithuanian Builders Association. These two associations play an essential role in
the ma nagement of ins tructional a ctivities a t the s chool. The V ilnius Chamber of C ommerce,
Industry and C rafts i s r esponsible f or t he final e valuation of s tudent I earning. T he Lithuanian
Builders Association is responsible for conducting surveys of businesses to learn their opinion of the
competencies of newly hired graduates of vocational programs of study offered at the school. These
surveys are a good opportunity for businesses to comment on the relevance of the training o ffered
with respect to their work force needs, and for the school to verify whether the programs o ffered
correspond to labour market needs.

The school's partners also include different government and paragovernmental or ganizations, such
as V ilnius C ounty, t he municipality of V ilnius and the Lithuanian Labour E xchange. T hus, t he
Vilnius county governor, who has a good overall understanding of the region's needs in terms of
skilled labourers in the construction and wood processing sector, participates in the development of
the admission plan at Vilnius Builder’s Training Centre. The municipality of Vilnius is responsible
for s chool t ransportation, s tudent he alth c are s ervices a nd, t hrough i ts ¢ ulture a nd e ducation
department, t he coordination a nd final evaluation of t he general 1 earning a cquired b y s tudents
attending the school. Finally, the Lithuanian Labour Exchange participates in continuing education
and training for adults with a view to contributing to the socioeconomic development of the region.
The two organizations establish the types of continuing education and training services offered to
adults referred to the school by the Lithuanian Labour Exchange.

Vilnius Builder’s Training Centre has also forged close ties with other Lithuanian vo cational and
secondary s chools and colleges. These i nvolve m ainly t he s haring of ex pertise i nt he ar ea of
program development, the production of instructional materials, and the implementation of a quality
assurance process. Its p artnerships with c olleges i nvolve m ainly t he ha rmonization of voc ational
programs of study offered at the secondary and postsecondary levels and continuous paths between
the two levels of education, as well as the sharing of practical training resources. Its partnerships
with secondary schools involve mainly the improvement of general education offered at the school,
since m ost s tudents e nrolled in a vo cational pr ogram of study also pur sue t heir s econdary 1 evel
general education and, if they complete it successfully, obtain a Basic School Leaving Certificate or
a Maturity Certificate.

The s chool has also forged ties w ith vo cational s chools in 18 ot her E uropean countries. T hese
involve the impl ementation of di fferent collaborative projects e ssentially aimed at improving the
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vocational training offered at the school. Thus, student exchanges, class and teacher twinning, visits
to vocational schools and discussions on program development and quality assurance are organized
by t he partner s chools. For e xample, V ilnius B uilder’s T raining C entre r ecently i mplemented a
project entitled Development of Internal Quality A ssurance System for Practical Training in VET
Institutions w ith a vi ew t o i mproving t raining i n t he ¢ onstruction s ector. V ocational s chools in
Scotland, Germany, Spain, Italy, Sweden and Lithuania participated as partners. The school is also
currently involved in a project to transfer innovative program content based on the development of
training modules in decorating and painting for vocational schools in Lithuania and other European
countries. Its pa rtners int his pr oject i nclude s chools i n Lithuania, S cotland, S pain, G reece,
Romania, Finland and Germany. Generally s peaking, p artnerships be tween voc ational s chools in
Europe are based on the European Commission's Leonardo da Vinci Programme.”'

Finally, the school can obtain funds from di fferent s ources,”” which it uses ma inly to implement
initial voc ational e ducation and training p rograms. T hus, funding for the s chool c omes from the
following sources:

e subsidies included in the state budget
e financial contributions from shareholders, including the company Andova
e funds provided by Lithuanian and international businesses, organizations and foundations

e revenues f rom pa id s ervices s uch a s ¢ ontinuing a nd 1 n-service tr aining a ctivities a nd
building and equipment rental

Partnerships at Alanta School of Technology and Business

As stated earlier, A lanta S chool of Technology and Business is a voc ational school situated in a
rural area. It o ffers e ight i nitial a nd ¢ ontinuing vo cational e ducation and t raining pr ograms i n
different economic sectors.”” It has the status of public self-governing institution and is managed by
a director and s hareholders, and b y t hree i ndependent bodi es, t he s chool ¢ ouncil, t he t eachers'
council and the students' representation.

The s chool's m ain m anagement bod y, t he s hareholders' m eeting, i s m ade up of t he f ollowing
partners: the MES, the municipality of Molétai, the Panevézys Chamber of Commerce, Industry and
Crafts and the a gri-food ¢ ompany A lantos Agroservisas U AB. T hus, the s chool's m anagement
involves the close collaboration of partners from the education community and the socioeconomic
sectors in question. The school has also forged ties with other partners, including businesses in the
region, ¢ mployer gr oups, t he U tena ¢ ounty governor, t he Lithuanian Labour E xchange, t he
Lithuanian Association of Agricultural Schools and other vocational schools in Lithuania and other
countries.

"''The Leonardo da Vinci Programme is part of the European C ommission's Lifelong Learning Programme. It aims to improve the
quality of vocational education and training systems by developing and transferring innovative policies, teaching methods, procedures
and courses. It enables vocational schools "to work with partners from across E urope, ex change best practices, and increase their
staff's e xpertise. I t s hould m ake v ocational e ducation m ore a ttractive t o y oung pe ople a nd, by he Iping pe ople g ain ne w s kills,
knowledge and qualifications, the programme also boosts the overall competitiveness of the European labour market." Web site of the
European Commission, Education & Training (www.ec.europa.eu/education).

2By-laws of the Self-governing Institution Vilnius Builder’s Training Centre.

" For further information about Alanta School of Technology and Business, see Appendix VII of this report and the school's Web site
(www.alantostvm.It).
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The municipality of Molétai, which has a good overall understanding of the work force qualification
and general e ducation n eeds of the popul ation, participates in d eveloping the s chool's admission
plan. It also ensures that lower and upper secondary programs are easily accessible to young people
and a dults i nt he r egion w ho w ish t 0 obt ain a B asic S chool Leaving C ertificate o r M aturity
Certificate. T he municipality also provides financial s upport for di stance e ducation pr ograms for
adults in the region. By promoting general secondary education at Alanta School of Technology and
Business, t he m unicipality of Molétai enables secondary general education teachers to enjoy a
reasonable w orkload, w hich is not always possible in small vocational schools. T he municipality
also e nsures t hat s tudents w ho a ttend t he s chool a nd w ho r eside far from i t ha ve a ccess t o
transportation and he alth c are s ervices. Finally, it provides the school with funds for renovating,
outfitting and maintaining facilities. In return, the school helps the municipality or ganize di fferent
activities, in particular b y r ecommending ho tel m anagement s tudents f or s pecial eve nts s uch as
conferences and receptions. Students' participation in these events is recognized as a practicum in
the workplace.

The Panevézys Chamber of Commerce, Industry and Crafts collaborates in different ways in school
activities. It gives its opinion on the impl ementation of initial vocational e ducation and tr aining
programs and their adaptation to labour market needs and, in particular, the needs of businesses in
the region. It also gives its opinion ont he orientations in the s chool's strategic pl an and annual
action pr ograms. It or ganizes pr ofessional de velopment a nd ¢ ontinuing t raining a ctivities f or
teachers. It helps the school select businesses where students can do quality practicums. Finally, in
conjunction with the Chamber of A griculture, the Panevézys Chamber of Commerce, Industry and
Crafts is responsible for the final evaluation of learning in vocational programs of study.

The school's partners include a number of businesses in the region, including Alantos Agroservisas,
a shareholder of the school. This company helps train students in vocational programs of study by
allowing teachers and students to use its facilities and equipment to put into practice the theoretical
knowledge a cquired in the c lassroom. A lantos Agroservisas also be nefits from t his pa rtnership:
students participate in the company's operations and help maintain its equipment and promote the
company.

The partnerships between A lanta S chool of Technology and Business and other businesses in the
region take the following forms:

e Thes chool w orks w ith s ome s ixty bus inesses w ho t ake i nt rainees f or w orkplace
practicums that students must complete for their vocational programs.

e The businesses lend equipment and provide materials free of charge to the school.

e The bus inesses i nvite teachersto participate in training activities on technological
innovations and new materials, allowing them to update their knowledge.

e In cooperation with the Panevézys Chamber of Commerce, Industry and Crafts and the
Chamber of Agriculture, the bus inesses promote various s trategic investment projects in
line with the region's needs, in particular with respect to agricultural development, such as
the creation of the Agricultural Practical Training Centre aimed at acquiring state-of-the-art
agricultural equipment.

The s chool a Iso c ollaborates w ith t he U tena county governor, t he r egion's Lithuanian Labour
Exchange and the Lithuanian A ssociation of Agricultural Schools. For example, the Utena county
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governor participates in the development of the school's admission plan, while the county education
service is responsible for coordinating the final evaluation of 1earning in general e ducation at the
school. The Lithuanian Labour Exchange provides the school with information about employment
forecasts of businesses in the region and the different positions to be filled, and informs students of
its services, in particular, its placement services. The Lithuanian Association of Agricultural Schools
proposes t hemes f or i n-service tr aining activities f or te achers a nd or ganizes competitions f or
students enrolled in agricultural programs.

Alanta S chool of T echnology and Business has forged ties with other Lithuanian voc ational and
secondary s chools and colleges, in particular U tena C ollege. These ties are essentially aimed at
sharing expertise in program development and the production of instructional materials. Partnerships
with secondary schools are aimed at improving the general education of fered at the school, since
most s tudents w ant to obtain a Q ualification Certificate and complete t heir s econdary general
education in order to obtain a Basic School Leaving Certificate or a Maturity Certificate. Finally, the
school has forged close ties with Utena College. These two educational institutions work together to
harmonize their programs of study and create continuous academic paths that allow for a diversity of
training paths and avoid duplication. For example, Alanta School of Technology and Business and
Utena College have reached an agreement to implement in-service training activities for teachers
and share facilities and equipment for students' practical training.

The s chool's p artners also i nclude vo cational s choolsi n 11 other E uropean countries. I ts
collaboration with these schools takes the following forms: the implementation of different projects,
student e xchanges, class a nd t eacher t winning, vi sits t o voc ational s chools a nd t he s haring of
expertise, in particular conc erning pr ogram d evelopment a nd t he de velopment of 1 nnovative
instructional a pproaches. F or e xample, e ach year, s ome t wenty s tudents a t A lanta S chool o f
Technology and Business study at Technische S chule Steinfurth in Germany. Atthe end of their
studies, they obtain two diplomas: one issued by the Lithuanian school and the other, by the German
school. The partnership between these two European vocational schools is based on t he European
Commission's Leonardo da Vinci and Comenius programs.”*

Alanta School of Technology and Business can obtain funds from different sources.”> These funds
are used mainly for the implementation of initial and continuing vocational education and training
programs. The school's funding comes from the following sources:

subsidies included in the state budget
e financial contributions from shareholders
e funds provided by Lithuanian and international businesses, organizations and foundations

e revenues from services such as continuing and in-service training activities and building
and equipment rental

"The Leonardo da Vinci Programme is part of the European Commission's Lifelong Learning Programme. It aims to improve the
quality of vocational education and training systems by developing and transferring innovative policies, teaching methods, procedures
and courses. The Comenius Program is also part of the Lifelong Learning Programme, and is intended "to develop knowledge and
understanding among young people and educational staff of the diversity of European cultures and languages and its value [and] to
help young people acquire the basic life-skills and competencies necessary for their personal development, for future employment and
for active European citizenship." Web site of the European Commission, Education & Training (www.ec.europa.eu/education).

75 By-laws of the Self-governing Institution Alanta School of Technology and Business.
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Partnerships at Alytus Vocational Education and Training Centre

Alytus Vocational Education and Training Centre is a budgetary vocational school.”® It offers a wide
variety of 1 nitial a nd ¢ ontinuing voc ational education a nd t raining p rograms i n t hree areas of
activities: industry and trade; business and services; and construction technology and business.”’

The s chool's s ocioeconomic pa rtners pa rticipate i n t he a ctivities of t he s chool c ouncil. Aswe
mentioned earlier, the board is made up of three persons representing the social partners and one
person r epresenting t he municipal ¢ ouncils. M ore s pecifically, the school ¢ ouncil comprises t he
personnel director at Astra AB, a company in the engineering sector; the human resources director at
Skirnuva UAB, one of the largest construction companies in the region; the president of the Alytus
association of businesspeople; and the director of economic affairs and properties at the municipality
of Alytus.

The school benefits from the participation of socioeconomic partners in the activities of its school
council. These partners ensure that the school is at the cutting edge of labour market development
trends a nd qua lification ne eds, e specially w hen it c omes t o de veloping or revising pr ograms o f
study. They contribute to the development of orientations for the school's strategic plan and annual
action pr ograms, w hich a re ba sed on a ctual I abour m arket d ata. T hey make s uggestions f or
improving the material resources available for v ocational e ducation and training. And they foster
cooperation among the region's businesses and organizations, employer groups, the municipality and
the school.

Alytus V ocational E ducation and Training C entre has also reached partnership agreements with a
number of bus inesses. S ince t he s chool of fers s everal voc ational p rograms of s tudy in di fferent
economic sectors, it must solicit the participation of a number of businesses that can offer students
stimulating practicum positions. In most cases, the partnership agreements consist in trilateral ad hoc
contracts between the school, the student and the host company. However, the school has reached
long-term bi lateral pa rtnership agreements w ith 27 businesses. In addition t o a ccepting s tudent
trainees, these businesses participate in other school activities:

e They p articipate in di scussions on t he e valuation of c ompetencies acquired by s tudents
during the practicums.

e They are invited to voice their opinion on the development of new programs of study or the
revision of existing programs.

e They c ollaborate in in-service t raining act ivities f or t eachers and provide t raining f or
teachers who wish to upgrade their skills.

e They donate materials, equipment and tools.
e They lend their facilities, equipment and materials for practical training activities.

e They participate i n di fferent pr ojects. For e xample, t he company Lankava U AB,in
cooperation w ith t eachers a nd s tudents a t A lytus V ocational E ducation a nd T raining
Centre, organized a labour market integration workshop for graduates.

" For further information about Alytus Vocational Education and Training Centre, see Appendix VIII of this report and the school's
Web site (www.aprc.It).
""Vocational programs of study in the industry and trade sector are offered at Alytus penitentiary.
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The school also collaborates with two employer groups: the E ngineering Industry A ssociation o f
Lithuania and the Vilnius Chamber of Commerce, Industry and Crafts. The first association plays an
advisory r ole ¢ oncerning pr ograms of s tudy a ssociated w ith t he e ngineering i ndustry, w hile t he
second is responsible for the final evaluation of learning in vocational education and training.

The school has forged ties with different government and paragovernmental organizations, including
Alytus county, the municipality of Alytus and the Alytus, Raseiniai and Lazdijai Territorial Labour
Exchanges. For example, the principal is a member of the County Vocational Training Council, the
county governor's m ain a dvisory bod y concerning vo cational e ducation a nd t raining a nd t he
promotion of workers' competencies in the region. Moreover, the director of economic affairs and
properties a t t he m unicipality of A lytusisa m ember of t he s chool ¢ ouncil. T he m unicipality
participates i n t he de velopment of t he s chool's admission pl an a nd t he or ganization of general
education a tt he l ower a nd uppe rs econdary 1 evel. A Iso, t he Lithuanian Labour E xchange
participates in c ontinuing training for adults. In order to foster the e conomic de velopment of the
region, the school and the Lithuanian Labour E xchange have implemented 37 c ontinuing training
programs for adults. In 2007-2008, 536 individuals participated in these programs. The Lithuanian
Labour Exchange also provides the school with information about the labour market's qualification
needs and the em ployment forecasts of businesses in the region. Finally, the s chool collaborates
with the A lytus Labour Market T raining and C ounselling S ervice and the A lytus Labour M arket
Training Centre.

The school's partners include Lithuanian lower-secondary, upper-secondary and vocational schools
and colleges. It has reached partnership a greements with some t wenty e lementary and s econdary
schools i n A lytus c ounty. T hese a greements i nvolve t he or ganization of di fferent a ctivities f or
students a nd t eachers, s uch a s i nformation s essions on t he I abour m arket, pr omising t rades a nd
occupations, ¢ areer de cisions a nd e ducational and voc ational g uidance; ¢ ultural a nd s porting
activities; and seminars on teaching and learning methods. The school has also reached partnership
agreements with several other Lithuanian vocational schools, including Vilnius Builder’s Training
Centre, S iauliai E ducation and T raining C entre, A lytus H andicrafts S chool, K aunas T rade and
Business S chool, K aunas B uilder’s T raining Centre a nd V ilnius S chool of D ressmakers a nd
Automechanics. T hese p artnerships i nvolve t he i mplementation of s tudent and t eacher e xchange
programs, the sharing of knowledge and skills and the development of new vocational programs of
study as well as the review of ex isting programs. The s chool has al so reached agreements w ith
Alytus College and V ilnius C o-operative C ollege, particularly as c oncerns t he ha rmonization of
vocational programs of study offered at the secondary and postsecondary levels, and the creation of
bridges fos tering c ontinuous paths between the two levels o f e ducation. P rogram d evelopment is
aimed at enabling students to pursue their studies in a related program at the postsecondary level and
obtain recognition for certain credits.

The s chool's pa rtners a Iso i nclude voc ational schools i n ot her E uropean ¢ ountries, i ncluding
Sweden, Norway, Poland, France, Scotland and Greece. In particular, it has close ties with Brinell
vocational s chool i n S weden, H adsel U pper S econdary S chooli n Norway, t he E ducational
Institutions S ervice O rganization in Gizycko, P oland, and Lycée pr ofessionnel e t t echnologique
Anna Rodier in France. Partnerships with these schools involve different projects, such as student
and t eacher e xchanges, pr acticums in ot her ¢ ountries, and the di ssemination of instructional and
methodological innovations.
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Finally, since Alytus Vocational Education and Training Centre is a budgetary institution, it obtains
most of its funding from the state.”® However, it can obtain funds from ot her s ources, i ncluding
donations from Lithuanian and international businesses, organizations and foundations and can earn
revenues from services offered, such as continuing training activities.

4.2.3  Partner organ izations and their partic ipation in the f unding and management of
vocational and educational training offered in colleges

The de scription of the participation of partner organizations in the funding and m anagement o f
vocational and educational training offered in Lithuanian colleges is divided into three sections:

e Legislative framework defining the types of partnerships that can be established by colleges
e Characteristics of the funding of vocational education and training offered in colleges

e Partnerships at Vilnius College of Technologies and Design

Legislative framework defining the types of partnerships that can be established by colleges

Lithuanian colleges benefit from substantial autonomy in terms of the instructional organization of
training and the administrative and financial management of their activities.” The Law on Higher
Education, which governs the activities of colleges and universities, does not explicitly mention the
types o f pa rtnerships t hat can be es tablished be tween t he 1 abour market and the edu cation
community with r espect t o t he m anagement a nd funding of voc ational e ducation and t raining.
However, its tipulates that ¢ olleges h ave the r ight" to establish f orms of ¢ o-operation w ith
Lithuanian and foreign enterprises, institutions and organisations."® Colleges can therefore innovate
in forging ties with different social partners.

The onl y provision of the Law on Higher Education that a pplies t o p artnerships de als w ith t he
composition of the college council. This public supervisory body must be made up of at least nine
and no more than 21 persons.81 Of these, one third must represent the fields of science, culture, the
arts, the economy and local public institutions.

In a ddition, legislative me asures r esulting fromthe Law on Higher Education specifyt he
participation of socioeconomic partners in the management of certain aspects of training offered in
colleges, in particular with respect to the e valuation of 1earning in vo cational programs of study
offered at the postsecondary level. For example, the Guidelines for a Subject Area stipulate that, in
order to correctly implement the evaluation process, colleges must set up an Examining Commission
comprised of at least five persons, more than half of whom must represent the labour market.*?

8 By-laws of the Alytus Vocational Education and Training Centre.

" There are 28 colleges in Lithuania, 12 of which are private institutions and 16, state institutions. For the purposes of this study, only
the state colleges are taken into account.

89 aw on Higher Education, art. 9, s. 2.

81 Act on Higher Education, art. 24, s. 4.

82 Guidelines for a Subject Area.
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Characteristics of the funding of vocational education and training offered in colleges

Under the Law on Higher Education, funds for c olleges ¢ ome from t he s tate budg et a nd ot her
sources.® Public funds are granted in the form of subsidies to the colleges by the MES according to
am ethod a pproved by the g overnment. T hey are ¢ alculated b ased on pr oposals m ade b yt he
Lithuanian S cience C ouncil, the Directors' C onference of Lithuanian C olleges, and the U nion of
Representations of t he Lithuanian S tudents. T he c olleges us e t hese pu blic funds t o c overt he
following e xpenses: r emuneration of pe rsonnel; t he purchase of 1ibrary books , pe riodicals a nd
textbooks; the purchase of durable equipment and tools; the maintenance of buildings and facilities;
student financial a ssistance s uch a s | oans a nd bur saries a nd s cholarships for all or part of their
tuition fees;* and t he i mplementation of di fferent pr ojects, i ncluding r esearch and i nternational
student exchange projects.

Other sources of funding for colleges include Lithuanian or international businesses, or ganizations
and foundations; revenues earned from applied research activities; revenues earned from services
offered, such a s continuing a nd i n-service t raining a ctivities a nd bui lding or e quipment r ental;
tuition fees collected; and any other legally acquired funds.

In 2007, f unding for Lithuania's 16 s tate colleges r eceived atot al of 274.2 million litai, or
CANS$117.7 million. O f this amount, 158.8 m illion litai came from pub lic funds (57.9 per cent);
84.8 million, f rom t uition f ees ¢ ollected ( 30.9 pe r ¢ ent), 16 m illion, f rom f unds pr ovided b y
Lithuanian bus inesses, organizations a nd f oundations ( 5.8 pe r ¢ ent), a nd 14.6 m illion, f rom
international or ganizations (5.3 per cent). The colleges used these funds as follows: 55.7 per cent
were allocated to salaries for staff members and social security contributions; 19.2 per cent, to the
acquisition of goods and s ervices; 12.5 p er cent, t o c apital c osts; and 7.8 pe r cent, t o s tudent
financial assistance.

Partnerships at Vilnius College of Technologies and Design

Vilnius College of Technologies and Design is a state college offering initial vocational education
and t raining p rograms | eading t o a P rofessional B achelor’s D egree a nd ¢ ontinuing voc ational
education and training programs. Its programs of study are divided into four faculties: construction,
design, Petras Vileisis railway transport, and technical sciences.™

Partnerships be tweent he 1 abour m arket a nd t he e ducation c ommunity a re i nherenti nt he
management structure of the college, since the college council—an independent body representing
the public—includes representatives of businesses and employer groups. Five of the nine members
of the college council are from the business c ommunity. T he c hair of the college council is the
director general of the company Montuotojas AB, who is also a member of the Lithuanian Builders
Association. The other members are the director general of the company Lietuvos gelezinkeliai AB,

83 Law on Higher Education, art. 56, s. 1.

% The Lithuanian government approves the student admission plan for the different initial vocational education and training programs
offered in colleges. This plan specifies the number of students who can enroll in each program of study in a given year. Students are
admitted by competition. Students who attended school the previous year and who win a competition pay a low tuition; in 2007, these
fees were 500 litai per semester, or approximately CAN$215. Also, students who obtain the best results are exempted from paying
tuition fees. However, students who did not attend school the previous year, those studying part-time and those enrolled in distance
education who enroll in an initial vocational education and training program pay higher tuition fees.

8 For further information about Vilnius College of Technologies and Design, see Appendix IX of this report and the college's Web
site (www.vtdko.lt).
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the vi ce-president of the Lithuanian C onfederation of Industrialists, the president of the board of
directors of the company Lithun AB, and the director of Archihalé, an Austro-Lithuanian company.
Consequently, t he ¢ ollege ¢ ouncil ¢ an he Ip e stablish pa rtnerships be tween t he ¢ ollege and t he
business ¢ ommunity. The c ollege also collaborates w ith several indus trial a ssociations: itis a

member of the Lithuanian Builders Association, the Engineering Industries Association of Lithuania
and the Vilnius Chamber of Commerce, Industry and Crafts.

In recent years, the college h asr eached more t han 300 agreements with various Lithuanian
businesses. The main goal of these agreements is to have businesses accept student trainees. All of
the voc ational pr ograms of s tudy a t V ilnius C ollege of T echnologies a nd D esign i nvolve a

substantial practical training component. Practical training takes two forms: first, students practise
the knowledge they acquire in the program in workshops and laboratories; second, they learn trade-
related t asks i n a n a ctual w ork s etting b y doi ng pr acticums i n t he w orkplace. P racticums a re
governed by an agreement reached between the college, the business and the student. At the end of
the pr acticum, bus inesses ¢ an de cide t o hi re t he s tudents; pr acticums t herefore give bus inesses
access to a pool oflabourand enable students t o e nter the w ork force. Practicums are al so an
opportunity for businesses to comment on the relevance of training at the college with respect to
their work force needs and the competencies expected of graduates.

Businesses also play an important role in the development of new programs of study and the review
of e xisting programs. T hey participate in the e fforts of the m ethodological groups to develop or
review pr ograms of s tudy, dur ing w hich t hey give a dvice, i n pa rticular, on t echnological a nd
organizational ¢ hanges occurring i nthe economic s ector i n que stion. T hey also participate in
discussions at the end of each school year on w ays of improving the content of the programs of
study so that they are better adapted to labour market realities.

Businesses also participate in the final evaluation of learning. To ensure successful evaluation of the
end-of-program project, the college appoints at least five members to the Examining Commission,
more than half of whom represent bus inesses. T he E xamining C ommission or ganizes e valuation
activities, verifies the acquisition of program competencies and awards students a m ark. Once the
final e valuation hasb een completed, the E xamining C ommission w rites ar eport on the
competencies mastered by the students and on the quality of the end-of-program projects, to be used
by the college to improve its programs of study.

Businesses contribute to the organization and funding of material resources for vocational programs
of s tudy of fered a t t he c ollege. T hey pr ovide funds f or t he pur chase of t ools, e quipment a nd
machinery, or donate materials. F or example, the company Lietuvos gelezinkeliai AB contributed
financially to help outfit workshops for the faculty of railway transport; Bombardier Transportation
Polska pr ovided t wo w orkshops of the faculty of railway t ransport w ith m aterials t hey needed;
Topcon UAB gave the college a modern automatic level for teaching geodesy; and Design Solutions
UAB gave the college a 90-workstation licence for its Atlantis Studio School software.

Finally, bus inesses c ontribute t o t eachers' pr ofessional de velopment. T hey pr ovide i nformation
about new technologies and new equipment, and occasionally provide financial support to upgrade
teachers' competencies. For example, the company Lietuvos gelezinkeliai AB allocated funds for
practicums in P oland, S weden and Germany for t eachers in the faculty of railway transport. In
return, the college offers continuing training for employees of partner businesses.
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Vilnius College of Technologies and Design has established partnerships with Lithuanian vocational
schools, colleges and universities. R epresentatives of the universities sit on the academic council,
the college's independent school council. In fact, three of the members of the academic council are
professors at Vilnius Gediminas Technical University and Vilnius Academy of Arts. The college is
also a member of the Directors' Conference of Lithuanian Colleges and the Lithuanian Association
of A dult E ducation. P artnerships with other e ducational institutions take two di fferent forms: the
harmonization of vocational programs of study offered at the college and related programs offered
by the vo cational schools or universities; and the sharing of expertise and pooling of human and
material resources.

The college has reached agreements with vocational schools to ensure continuous paths between the
programs t hey of fer—Construction, Maintenance and Repair of Railway Rolling Stock and
Technical Exploitation of Automobile, for example—and level 3 and 4 vocational programs of study
offered at the secondary level. By so doing, the college allows students who wish to pursue their
education at t he pos tsecondary 1 evel a fter ha ving c ompleted a s econdary vocational pr ogram of
study to obtain recognition for certain credits and earn a second diploma while reducing the amount
of time they spend in school. The college has also collaborated with Vilnius Gediminas Technical
University to facilitate the harmonization of postsecondary programs of study and programs offered
at the university. However, the harmonization of programs has not yet been completed, and students
still cannot pursue their university studies on a continuous path.

In terms o f t he s haring of ex pertise and resources, the college invites u niversity p rofessors an d
scientists, especially those at Vilnius Gediminas Technical University, with which it has very close
ties, to give conferences and seminars at the college. It also makes its tools, equipment and facilities
available t o ot her e ducational i nstitutions. F or e xample, it opens its w orkshops t o s tudents from
Vilnius G ediminas T echnical U niversity f or pr actical w ork related to materials s cience and the
maintenance and repair of rolling stock, including wagons, cars and locomotives. It also opens its
photography laboratory to students from Vilnius Vocational Training Centre for Service B usiness
Specialists. In r eturn, students at the college h ave accessto the geodesy | aboratory at Vilnius
Gediminas T echnical University, w here t hey can applyt heir | earning us ing s tate-of-the-art
equipment.

Finally, the college's p artners in clude colleges a nd uni versities i n ot her E uropean ¢ ountries.
Generally speaking, partnerships with European educational institutions are based on the European
Commission's Leonardo da Vinci or Erasmus program.®® The college has reached agreements with
several foreign postsecondary institutions. Some of them are now long-term partners, for example,
Riga Construction College in Latvia, Tampere University of Applied Sciences in Finland, Tartu Art
College in Estonia, and Weilburg State Technical School in Germany. With these partners, Vilnius
College of T echnologies and D esign i mplements di fferent pr ojects, s uch a s s tudent a nd t eacher
exchanges, practicums and the dissemination of instructional and methodological innovations.

8 As stated earlier, the Leonardo da Vinci Programme is part of the European Commission's Lifelong Learning Programme. It aims to
improve t he qua lity of v ocational e ducation a nd t raining s ystems by de veloping a nd t ransferring i nnovative pol icies, t eaching
methods, procedures and courses. The Erasmus Program is also part of the Lifelong Learning Programme, enabling 180 000 students
"to study and work abroad each year. In addition, it funds co-operation between hi gher education institutions across Europe." The
overriding aim of the program is "to help create a 'European Higher Education Area' and foster innovation throughout Europe." See
the Web site of the European Commission, Education & Training (www.ec.europa.eu/education).



http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=183%3Astudy-programme-construction&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=198�
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Vilnius College o f T echnologies and D esign obtains most of its funding from the state. In 2008,
nearly 69 per cent of the college's budget came from public funds. It also obtains funds from other
sources, although to a lesser degree, such as donations from its partners, and can earn revenues from
its services, such as continuing training activities, applied research projects and consulting services.
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5. The Main Observations From the Study

The fifth and last chapter of this report highlights the most original practices observed in Québec
and in Lithuania in connection with the roles, responsibilities and partnerships in the management
and funding of educational institutions offering vocational and technical training. The originality of
the practices identified was not judged ont he basis of the practices themselves, but through the
similarities a nd ( especially) t he di fferences i n how r esponsibility f or vocational a nd t echnical
training programs is shared in Québec and in Lithuania among government authorities, educational
institutions and socioeconomic partners.

Original practices in Québec

The characteristics of Québec’s methods include the fact that the Ministére de 1’Education, du Loisir
et du S port (MELS) is responsible for the centralized management of the entire education system.
As a result, it guides and supports the s ystem’s de velopment, p rovides virtually all the funding,
coordinates and pl ans t raining of ferings, a nd p repares t he p rograms o f's tudy o ffered i n 1 nitial
vocational and technical training. It therefore plays a very important role in managing the vocational
and technical training s ystem, even though the impl ementation of the system is de centralized to
some e xtent, s ince t he vocational t raining centres ( VTCs) (and t he s chool boa rds unde r w hose
authority t hey f all) an d the general and voc ational ¢ olleges (CEGEPs) a re responsible for
implementing the voc ational and technical training programs. The following points are worthy of
note:

e MELS c arries out pl anning s tudies t o1 dentify thel abour m arket’s quantitative a nd
qualitative training needs. Depending on the results of these studies, it works with teams of
specialists and uses a competency-based approach to prepare programs of study that meet
the needs expressed.

e The fact that MELS prepares the vocational and technical programs of study offered at both
the secondary and college levels ensures consistency between training programs throughout
Québec. It also ensures comparability of the competencies acquired by students in the same
program dispensed by different institutions, thereby guaranteeing the value of the diplomas
issued to students who complete those programs successfully.

e The factt hatt he com petency-based approachisus ed to preparet he voc ational an d
technical programs of study facilitates the task of harmonization. T he c ompetency-based
approach, w hich cons ists in identifying the competencies required to practise a trade or
occupation and then e xpressing them in the form of objectives and performance criteria,
makes it pos sible t o i dentify t he c ompetencies common t o s everal pr ograms of fered at
different 1 evels a nd e nsure c ontinuity b etween programs a tt he s econdary a nd ¢ ollege
levels. MELS is responsible for harmonizing vocational and technical programs of study in
order to avoid overlap in program offerings, recognize prior learning and optimize students’
progress.

Another original aspect of the practices used in Québec lies in the autonomy available to the VTCs
(and school boards) and CEGEPs. The following points are worthy of note:
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The s chool boards, VTCs and C EGEPs provide initial training and c ontinuing e ducation
and training in both the adult and the youth s ectors. T he pr ogram of ferings w ithin any
given institution need to be coherent, effective and efficient. Institutions offering vocational
or technical programs of study also contribute to the socioeconomic de velopment of the
regions they serve, by o ffering initial training programs to young p eople, and c ontinuing
education a nd training activities t o a dults and business e mployees, in conjunction w ith
Emploi-Québec and the businesses concerned. All these activities are designed to meet the
region’s work force qualification needs.

When implementing voc ational and technical programs of study, the VTCs and CEGEPs
must ¢ omply w ith ge neral government guidelines. T odot his,t hey applyal ocal
management process that is designed to reflect the specific features of the region in which
they are s ituated a nd 1 nvolves pl anning ¢ ourses a nd pr oducing i nstructional m aterials,
purchasinga nd m anaging m aterial r esources, r ecognizing acquired com petencies,
evaluating learning and training, and establishing partnerships.

The C EGEPs, w hich of fer pr ograms at t he first l evel of pos tsecondary e ducation, ha ve
more f lexibility tha n the V TCs in implementing loc al tr aining. Whereas V TCs us e
administrative documents prepared by MELS (e.g. evaluation guides and pedagogical and
material or ganizational g uides) to implement the ir voc ational pr ograms, the C EGEPs
develop their ow n learning a ctivities tha t w ill a llow s tudents to acquire the ta rget
competencies o fe ach program, e stablish t he duration of t hose a ctivities, de cide on
evaluation strategies, and produce appropriate learning and evaluation materials.

The VTCs and CEGEPs use a variety of initiatives to cover their training costs in general
and t heir ¢ apital ¢ osts i n pa rticular. T hese 1 nitiatives 1 nclude t he s haring of r esources
between institutions, financial c ontributions supported by legislative and fiscal measures,
partnerships with businesses for work-study programs or for equipment and material loans
and dona tions, and partial m arketing of products m anufactured b y s tudents dur ing t heir
training.

The VTCs can be managed in one of two ways, depending on their mission and legal status.
Regular VTCs are managed by a governing board composed of staff members, students,
parents and representatives from businesses and community organizations, while provincial
schools are managed by management committees composed of representatives from their
economic s ector ( i.e. employer groups,t rade uni ons, pr ofessional associations and
businesses). In this latter case, management requires a much stronger partnership between
the labour market and the education community than is the case for regular VTCs.

Original practices in Lithuania

In Lithuania, t he m ost or iginal p ractices are ba sed on partnerships be tween the education
community and t he 1 abour m arket i n t he m anagement a nd funding o f voc ational e ducation a nd
training offered at the secondary and postsecondary levels. The following points in connection with
the preparation of vocational programs of study and e valuation of student 1earning are worthy o f

note:

The M inistry o f E ducation a nd S cience ( MES) w orks w ith a num ber of g overnment
agencies, including the Qualifications and Vocational Education and Training Development
Centre (QVETDC) and advisory bodi es c omposed of representatives from the e ducation
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and business communities (known as Industrial Lead Bodies) to establish the V ocational
Education and Training Standards, a set of national standards describing the competencies
required t o practise atrade or oc cupation and used as a b asis for pr eparing voc ational
programs of study.

e The vocational schools, the MES, the QVETDC and socioeconomic partners work together
to de velop voc ational pr ograms of s tudy o ffered a t t he secondary 1 evel. T he s chools
develop t heir pr ograms us ing t he ¢ ompetency-based a pproach, a nd a re guided b y t he
ministerial or ientations a nd t he V ocational E ducation a nd T raining S tandards. N ew
programs of s tudy m ust f irstbe va lidated b y employer groups—the C hambers of
Commerce, Industry and Crafts or the C hamber of A griculture—and by the Q VETDC,
before being approved by the MES.

e Similarly, the colleges, the M ES, the Q VETDC, the C entre f or Q uality A ssessment in
Higher E ducation a nd partners f rom t he s ocioeconomic ¢ ommunities ¢ oncerned w ork
together to develop vocational programs of study offered at the college level. The colleges
develop their programs in c onjunction with their partners from the bus iness c ommunity,
using the competency-based approach to make sure the programs meet the needs ofthe
communities they serve. In doing so, they must comply with ministerial requirements, the
Vocational E ducation and Training Standards and the guidelines issued by the Centre for
Quality A ssessment in Higher E ducation. N ew pr ograms of s tudy a re va lidated b y t he
Centre for Quality Assessment in Higher Education and then approved by the MES.

e The e valuation of 1 earning i n voc ational pr ograms of s tudy of fered b y the vo cational
schools and colleges is divided into two c omponents, namely e valuation during | earning
and the final evaluation of competencies. Evaluation during learning is carried out by the
institution’s te achers, while the final e valuation of c ompetencies is the responsibility of
Examining C ommissions, w hich a re com mittees com posed of pe opler epresenting
employers, trade unions and the teaching staff.

e The final evaluation of learning acquired during vocational programs of study o ffered by
the vocational schools is overseen by the Chambers of Commerce, Industry and Crafts and
the C hamber of A griculture, w hich pr epare t he c ontent of pr actical a nd t heoretical
examinations based on an evaluation reference system approved by the MES and included
in the Vocational Education and Training Standard for the specific trade, and also appoint
the members of the Examining Commission. The role of the Examining Commission is to
organize and supervise the evaluation activities, ensure that the target competencies have
been acquired, and issue grades to the students.

e The final evaluation of learning acquired during vocational programs of study offered at the
postsecondary | evel i s ove rseen b y t he ¢ olleges, w hich a ppoint t he m embers of t he
Examining Commission and prepare the content of the end-of-program project. The role of
the E xamining C ommission is to or ganize and supervise the evaluation activities, ensure
that the target competencies have been acquired, and issue grades to the students.

The following points in c onnection w ith original practices in partnerships be tween the e ducation
community and the labour market in Lithuania are also worthy of note:

e The c onditions f or p artnerships e ntered i nto b y vocational s chools or c olleges a re not
governed by regulation, but are set out in the bylaws or statutes and internal management
documents of each individual institution. As a result, the schools and colleges are able to
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decide on t he types of partnerships they wish to establish, based on t he specific training
services they provide and the work force qualification needs of the regions they serve.

e Partnerships be tween t he e ducation ¢ ommunity and t he 1 abour m arket form partofthe
management s tructure of t he voc ational s chools a nd c olleges. T he s chool ¢ ouncils t hat
manage t he voc ational schools, a nd t he c ollege c ouncils t hat m anage t he c olleges, are
composed mainly of people representing businesses and employer groups.

e State voc ational s chools a re e ither bud getary i nstitutions or publ ics elf-governing
institutions. Public self-governing institutions are managed by their s hareholders (i.e. the
legal or natural persons who have made a financial contribution to the school). A school’s
shareholders m ay i nclude t he M ES, m unicipal ¢ ouncils a nd bus inesses. P ublic s elf-
governing institutions have a great deal of flexibility in terms of funding.

To sum up, voc ational programs of study in both Québec and Lithuania are prepared us ing the
competency-based approach. In both cases, socioeconomic partners with recognized expertise in the
fields c overed b y t he p rograms a re i nvolved i n t he pr ocess of f ormulating t he competencies.
However, program management and implementation methods in the two jurisdictions differ in terms
of the division of responsibility between government authorities and educational institutions, and in
terms of t he r ole of 1 abour m arket pa rtners in e valuating le arning and in funding tr aining. In
Lithuania, the e ducational institutions themselves, in collaboration with their partners, are entirely
responsible for program design, while in Québec, responsibility for this aspect is shared by MELS
and the institutions. In Lithuania, the labour market is also directly involved in the e valuation o f
learning and in the funding of both training and the institutions offering the programs.
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Appendix |

Programs offered by vocational training centres under the authority of
Commission scolaire de la Beauce-Etchemin

Located i nt he C haudiére-Appalaches r egion, C ommission s colaire de 1 a B eauce-Etchemin
administers 45 pr eschool a nd e lementary schools, 10 s econdary s chools, 3 voc ational t raining
centres (VTCs) and 3 adult education centres.'

The three VTCs in the territory served by the school board are Centre de formation professionnelle
Pozer, Centre intégré de mécanique industrielle de la Chaudiére (CIMIC)? and Centre de formation
des Batisseurs, the latter comprising three buildings. In all, the three vocational training centres offer
29 different programs of study, including 24 leading to a Diploma of Vocational Studies (DVS) and
5 leading to an Attestation of Vocational Specialization (AVS). The programs are listed below.

Programs leading to a DVS

o Assistance a la personne a domicile (5317) (Home Care Assistance)

e Assistance a la personne en établissement de santé (5316) (Assistance in Health Care Facilities)

e Carrosserie (5217)* (Automotive Body Repair and Repainting)

o Charpenterie-menuiserie (1428) (Carpentry)

o Coiffure (5245)* (Hairdressing)

e Comptabilité (5231)* (Accounting)

e Dessin industriel (5225) (Industrial Drafting)

e Ebénisterie (5030) (Cabinet Making)

e Electricité (5295) (Electricity)

e Electromécanique de systémes automatisés (5281) (Automated Systems Electromechanics)

o Esthétique (5035) (Aesthetic Care)

e Fabrication d e s tructures métalliques et d e métaux o uvrés ( 5308)* ( Structural M etal an d F abricated Met al
Manufacturing)

o Imprimerie (5246) (Printing)

e Mécanique automobile (5298) (Automobile Mechanics)

e Mécanique industrielle de construction et d’entretien (5260)* (Industrial Construction and Maintenance Mechanics)

e Mise en ceuvre de matériaux composites (5267)* (Composite Manufacturing and Assembly)

e Opération d’équipements de production (5310) (Production Equipment Operation)

e Procédés infographiques (5221) (Desktop Publishing)

e Production textile (opérations) (5243) (Textile Production - Operations)

o Santé, assistance et soins infirmiers (5287) (Health, Assistance and Nursing)

o Secrétariat (5212) (Secretarial Studies)

e Soudage-montage (5195)* (Welding and Fitting)

e Techniques d’usinage (5223)* (Machining Techniques)

! Web site of Commission scolaire de la Beauce-Etchemin (www.csbe.qc.ca).

% Centre intégré de mécanique industrielle de la Chaudiére offers programs of study at the secondary, college and university levels, as
well as continuing education and training programs. More specifically, it offers programs leading to a DVS, an AVS, a Diploma of
College Studies (DCS) and a bachelor's degree, all in the field of industrial mechanics.
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e Vente-conseil (5196)* (Professional Sales)

Programs leading to an AVS

Epilation & I’électricité (5068) (Electrolysis)

Lancement d’une entreprise (5264) (Starting a Business)

Mécanique d’entretien en commandes industrielles (5006) (Industrial Control Maintenance Mechanics)

o Secrétariat médical (5227) (Secretarial Studies - Medical)

e Usinage sur machines-outils 8 commande numérique (5224) (Numerical Control Machine Tool Operation)

*  Program given in a work-study format.
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Appendix |1

Programs offered by vocational training centres under the authority of
Commission scolaire de la Capitale

Located in the C apitale-Nationale r egion, Commission scolaire de la C apitale a dministers
48 elementary s chools, 11 s econdary s chools, 7 voc ational t raining ¢ entres ( VTCs), 3 adult
education centres and 1 elementary and secondary school with child psychiatry services.

Of the seven VTCs in the territory served by the school board, two are provincial schools: Ecole de
foresterie et de technologie du boi s de Duchesnay, which of fers programs in forest m anagement,
wood processing and wildlife protection; and Ecole des métiers et occupations de 1’industrie de 1a
construction de Québec (EMOICQ), w hich of fers programs in the construction s ector. T he ot her
VTCs under t he s chool boa rd's a uthority are Centre de formation pr ofessionnelle de Limoilou;
Centre de formation professionnelle de N eufchatel; Centre de formation professionnelle W ilbrod-
Bherer; Ecole hételiére de la Capitale; and Pavillon technique.

In all, the seven VTCs offer 62 different programs, including 53 leading to a Diploma of Vocational
Studies (DVS) and 9 1 eading to an A ttestation of V ocational Specialization (AVS). The programs
are listed below.

Programs leading to a DVS

e http://www.cscapitale.gc.ca/cfp/programmes.html - top#topAbattage manuel et débardage forestier (5290)
(Manual Felling and Hauling)

o Affiitage (5073) (Sharpening)

o Aménagement de la forét (5306) (Forest Management)

e Arpentage et topographie (5238) (Surveying and Topography)

e Boucherie de détail (5268) (Retail Butchery)

e Boulangerie (5270) (Breadmaking)

e Briquetage-magonnerie (5303) (Masonry: Bricklaying)

e Carrelage (5300) (Tiling)

o http://www.cscapitale.qc.ca/cfp/programmes.html - top#topCarrosserie (5217) (Automotive Body Repair
and Repainting)

o Charpenterie-menuiserie (1428) (Carpentry)

e Classement des bois débités (5208) (Lumber Grading)

o Coiffure (5245) (Hairdressing)

o Comptabilité (5231) (Accounting)

e http://www.cscapitale.qc.ca/ctfp/programmes.html - top#topConfection de vétements et d’articles de cuir
(5247) (Clothing and Leather Items)

o Confection sur mesure et retouche (5239) (Tailoring and Alteration)

o Cuisine (5159) (Professional Cooking)

e Dessin de batiment (5250) (Residential and Commercial Drafting)

Web site of Commission scolaire de la Capitale (www.cscapitale.qc.ca).
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e http://www.cscapitale.qc.ca/cfp/programmes.html - top#topDessin industriel (5225) (Industrial Drafting)

e Ebénisterie (5030) (Cabinet Making)

e Electricité (5295) (Electricity)

e Electromécanique de systémes automatisés (5281) (Automated Systems Electromechanics)

o Esthétique (5035) (Aesthetics)

o http://www.cscapitale.qc.ca/cfp/programmes.html - top#topFabrication de structures métalliques et de
matériaux ouvrés (5308) (Metal Structures and Wrought Materials)

o Ferblanterie-tolerie (5233) (Sheet Metal Work)

o Finition de meubles (5142) (Furniture Finishing)

¢ Installation et entretien de systémes de sécurité (5296) (Security System Installation and Maintenance)

¢ Intervention en sécurité incendie (5322) (Fire Safety Techniques)

e Mécanique automobile (5298) (Automobile Mechanics)

e Meécanique d’engins de chantier (5055) (Construction Machine Mechanics)

e Mécanique de machines fixes (5146) (Stationary Machine Mechanics)

e Mécanique de véhicules légers (5154) (Light Duty Vehicle Mechanics)

e Mécanique de véhicules lourds routiers (5049) (Heavy Road Vehicle Mechanics)

e Opération d’équipements de production (5310) (Production Equipment Operation)

o Patisserie (5297) (Pastry Making)

e Peinture de batiment (5116) (Commercial and Residential Painting)

o Platrage (5286) (Plastering)

o Pose de revétements de toiture (5032) (Roofing)

e Pose de revétements souples (5115) (Flooring)

e Pose de systemes intérieurs (5118) (Construction Framing)

e Préparation et finition de béton (5117) (Preparing and Finishing Concrete)

e Production industrielle de vétements (5252) (Clothing Manufacturing)

o Protection et exploitation des territoires fauniques (5179) (Protection and Development of Wildlife Habitats)

e Réfrigération (5315) (Refrigeration)

e Rembourrage artisanal (5080) (Upholstery)

e Réparation d’appareils électroniques audiovidéo (5271) (Electronic Audio/Video Equipment Repair)

o Sciage (5088) (Sawing)

o Secrétariat (5212) (Secretarial Studies)

e Service de la restauration (5293) (Food and Beverage Services)

o Service-conseil & la clientéle en équipement motorisé (5258) (Customer Service - Motor Vehicles)

e Soudage-montage (5195) (Welding and Fitting)

e Techniques d’usinage (5223) (Machining Techniques)

e Travail sylvicole (5289) (Silviculture)

e Vente de voyages (5236) (Travel Sales)

Programs leading to an AVS

o Cuisine actualisée (5159) (Contemporary Cuisine)

e Epilation & I’électricité (5068) (Electrolysis)

o Gestion d’une entreprise de la construction (5309) (Construction Business Management)

e Lancement d’une entreprise (5264) (Starting a Business)

e Matricage (5041) (Diemaking)

e Outillage (5042) (Toolmaking)

o Pitisserie de restaurant (1057) (Restaurant Pastry Making)

o Sommellerie (5314) (Wine Stewardship)

o Usinage sur machines-outils 8 commande numérique (5224) (Numerical Control Machine Tool Operation)
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Appendix 111

Programs offered at Ecole professionnelle de Saint-Hyacinthe, under the
authority of Commission scolaire de Saint-Hyacinthe

Commission s colaire de S aint-Hyacinthe is loc ated in the M ontérégie r egion. It administers
32 preschool a nd e lementary s chools, 4 s econdary s chools, 1 voc ational t raining ¢ entre ( VTC),
1 adult e ducation c entre and 1 s chool of fering s pecial s ervices f or s tudents w ith ha ndicaps or
learning or adjustment difficulties.'

The VTC, Ecole professionnelle de Saint-Hyacinthe, consists of a main building and four satellite
buildings in the territory served by the school board. It offers 29 di fferent programs, including 26
leading to a Diploma of V ocational Studies (DVS) and 3 | eading to an A ttestation of V ocational
Specialization (AVS). The programs are listed below.

Programs leading to a DVS

o Assistance a la personne a domicile (5045) (Home Care Assistance)

e Assistance a la personne en établissement de santé (5316) (Assistance in Health Care Facilities)
¢ Briquetage-magonnerie (5303) (Masonry: Bricklaying)

o Charpenterie-menuiserie (1428) (Carpentry)

o Coiffure (5245) (Hairdressing)

e Comptabilité (5231) (Accounting)

e Décoration intérieure et étalage (5005) (Interior Decorating and Display)

e Dessin de batiment (5250) (Residential and Commercial Drafting)

e Electricité (5295) (Electricity)

o Esthétique (5035) (Aesthetics)

o Fleuristerie (5173) (Floristry)

e Grandes cultures (5254) (Large-Scale Farming)

o Horticulture et jardinerie (5288) (Horticulture and Garden Centre Operations)
e Meécanique agricole (5070) (Agricultural Mechanics)

e Mécanique automobile (5298) (Automobile Mechanics)

o Plomberie-chauffage (5148) (Plumbing and Heating)

e Production de bovins de boucherie (5168) (Beef Production)

e Production horticole (5210) (Horticultural Production)

e Production laitiére (5167) (Dairy Production)

e Production porcine (5171) (Hog Production)

e Réalisation d’aménagements paysagers (5320) (Landscaping Operations)

e Réparation d’appareils électroniques audiovidéo (5271) (Electronic Audio/Video Equipment Repair)
o Santé, assistance et soins infirmiers (5287) (Health, Assistance and Nursing)
o Secrétariat (5212) (Secretarial Studies)

e Techniques d’usinage (5223) (Machining Techniques)

' Web sites o f C ommission s colaire d e S aint-Hyacinthe (www.webcorp.cssh.qc.ca) and E cole p rofessionnelle d e S aint-Hyacinthe
(www.epsh.cssh.qc.ca).
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¢ Vente-conseil (5196) (Professional Sales)

Programs leading to an AVS

e Lancement d’une entreprise (5264) (Starting a Business)
e Représentation (5054) (Sales Representation)
o Usinage sur machines-outils a commande numérique (5224) (Numerical Control Machine Tool Operation)
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Appendix IV

Technical programs offered at Cégep de Saint-Félicien

Cégep de S aint-Félicien is loc ated in the S aguenay—Lac-Saint-Jean r egion a nd ¢ omprises t wo
campuses: Cégep de Saint-Félicien itself which, each year, receives approximately 950 students, and
Centre d’ études collégiales de Chibougamau, which receives approximately 115. Cégep de Saint-
Félicien of fers 11 pr ograms | eadingt o a D iploma of C ollege S tudies ( DCS), 4 pr euniversity
programs and 7 technical tr aining p rograms, i ncluding Natural Environment Technology, w hich
only it offers.' The technical programs are listed below.

Programs leading to a DCS

e Soins infirmiers (180.A0) (Nursing)

e Techniques de comptabilité et de gestion (410.B0) (Accounting and Management Technology)
e Techniques de I’informatique (420.A0) (Computer Science Technology)

e Techniques de santé animale (145.A0) (Animal Health Technology)

e Techniques de tourisme (414.A0) (Tourism)

e Techniques du milieu naturel (147.A0) (Natural Environment Technology)

e Technologie de la transformation des produits forestiers (190.A0) (Forest Products Processing)

! Web site of Cégep de Saint-Félicien (www.cstfelicien.qc.ca).
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Appendix V

Technical programs offered at Cégep de Limoilou

Cégep de Limoilou is1ocated in the C apitale-Nationale r egion a nd ¢ omprises t hree ¢ ampuses:
Campus de Québec, Campus de Charlesbourg and Pavillon des métiers d’art. Each year, it receives
approximately 5500 s tudents. T he C EGEP of fers 24 pr ograms 1 eading to a D iploma of C ollege
Studies ( DCS), i ncluding 5 pr euniversity pr ograms a nd 19 t echnical pr ograms i n t he pr incipal
sectors of activity in the Québec City region: the arts, health, science, management, tourism, hotel
management, restaurant management and technology.' The technical programs are listed below.

Programs leading to a DCS

e Gestion de commerces (410.D0) (Business Management)

o Gestion d’un établissement de restauration (430.B0) (Food Service and Restaurant Management)
e Soins infirmiers (180.A0) (Nursing)

e Techniques d’animation 3D et de synthese d’images (574.B0) (3D Animation and Computer-Generated Imagery)
e Techniques de bureautique (412.A0) (Office Systems Technology)

e Techniques de comptabilité et de gestion (410.B0) (Accounting and Management Technology)

e Techniques de dié¢tétique (120.A0) (Dietetics Technology)

o Techniques de génie mécanique (241.A0) (Mechanical Engineering Technology)

o Techniques de gestion hoételiére (430.A0) (Hotel Management)

e Techniques de I’informatique (420.A0) (Computer Science Technology)

e Techniques de métiers d’art (573.A0) (Applied Arts and Crafts)

e Techniques de tourisme (414.A0) (Tourism)

e Technologie de la géomatique (230.A0) (Geomatics)

e Technologie de la mécanique du batiment (221.C0) (Building Systems Technology)

e Technologie de 1’¢électronique (243.B0) (Electrotechnology)

e Technologie de 1’électronique industrielle (243.CO0) (Industrial Electronics Technology)

e Technologie de systémes ordinés (243.A0) (Computerized Systems Technology)

e Technologie du génie civil (221.B0) (Civil Engineering Technology)

e Technologie du génie industriel (235.B0) (Industrial Engineering Technology)

! Web site of Cégep de Limoilou (www.climoilou.qgc.ca).
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Appendix VI

Vocational programs of study offered at Vilnius Builder’s Training Centre

Vilnius Builder’s Training Centre is a specialized vocational school, meaning that it has a sectoral
vocation. It offers initial and continuing vocational education and training programs exclusively in
the field of construction and woodworking.

Each year, the school receives approximately 1100 students in initial training. It offers the following
five initial vocational education and training programs. !

Initial vocational education and training programs

Bricklayer/Concrete Layer
Construction Finisher

e Conveyor of Construction Services
Furniture Maker

e Joiner

! Web site of Vilnius Builder’s Training Centre (www.vsrc.lt).
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Appendix VI

Vocational programs of study offered at
Alanta School of Technology and Business

Alanta S chool of Technology and Business offers initial and c ontinuing voc ational e ducation and
training programs in different economic sectors. Each year, it receives approximately 400 students
in initial training. It offers the following eight initial vocational education and training programs. '

Initial vocational education and training programs

e Car Repairer

o Construction Finisher

e Cook

o Insurance Companies Employee

o International Transportations Driver
e Joiner

e Waiter/Barman

e Workers of Ecological Farm

! Web site of Alanta School of Technology and Business (www.alantostvm.t).
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Appendix VIII

Vocational programs of study offered at
Alytus Vocational Education and Training Centre

Alytus Vocational Education and Training Centre offers initial and continuing vocational education
and training programs in different economic sectors; these programs vary from year to year. Each
year, the school receives approximately 1500 students in initial training.

In 2008 -2009, Alytus V ocational E ducation and T raining C entre of fered t he following 2 5 initial
vocational education and training programs.’

Initial vocational education and training programs

o Assistant to Manager of Trading Companies
e Bricklayer/Concrete Layer

e Car Repairer

e Carpenter

e Cashier

e Computer and Office Equipment Operator

o Confectioner

o Construction Finisher

e Conveyor of Building Services

e Cook

o Electrical Equipment Assembler

e Furniture Maker

e Hairdresser

e Hotel Employee

¢ Industry Equipment Repairer

o Installer of Engineering Equipment for Buildings
o International Transportations Driver

e Metal Processing Machine-Tool Operator

e Social Nurse

e Tailor

e Transport Vehicles Body Repairer

e Transport Vehicles Electrical Equipment Repairer
e Visual Advertisement Maker

e Waiter/Barman

e Welder

Web site of Alytus Vocational Education and Training Centre (www.apre.lt).
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Appendix IX

Vocational programs of study offered at
Vilnius College of Technologies and Design

Each year, Vilnius College of T echnologies and D esign receives approximately 4000 s tudents. It
offers 22 vocational programs of study leading to a Professional Bachelor’s Degree. The programs
are divided into four faculties: construction, design, railway transport and technical sciences. They
are listed below.'

Vocational programs of study

e Automation

o Building Services

¢ Construction

o Electrical and Automation Equipment

o Electrical Energetic

o Engineering of Mechanical Technologies
o Geodesy and Cadastre

e Graphic Design

e Heating Energetic

o Interactive Design

o Interior Design

e Maintenance and Repair of Railway Rolling Stock
e Photographic Technology

e Postal Activity

e Production Management

e Railway Automatic Systems

e Railway Maintenance

e Road Transportation Technology

e Roads of Communication and Their Structures
e Technical Exploitation of Automobile

e Transport Information Systems

e Transportation by Roads Management

! Web site of Vilnius College of Technologies and Design (www.vtdko.It).



http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=193�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=188%3Astudy-programe-building-services&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=183%3Astudy-programme-construction&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=196�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=197�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=195�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=191%3Ageodesy-and-cadastre-&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=186%3Astudy-programe-graphic-design&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=192�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=185�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=189%3Astudy-programme-interior-design-&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=190%3Astudy-programme-photographic-technology-&catid=98%3Astudy-programs&Itemid=175�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=201�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=199�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=200�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=198�
http://www.vtdko.lt/en/index.php?option=com_content&view=article&id=194�
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